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Department/Program Review

Self-Study Report Template

2014 - 2015
Department: 0387 – Sociology/Social Work - 0383 - Geography
Section I:  Annually Reviewed Information
A:  Department Trend Data, Interpretation, and Analysis

Degree and Certificate Completion Trend Data – OVERALL SUMMARY
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Please provide an interpretation and analysis of the Degree and Certificate Completion Trend Data: i.e. What trends do you see in the above data?  Are there internal or external factors that account for these trends?  What are the implications for the department?  What actions have the department taken that have influenced these trends?  What strategies will the department implement as a result of this data?   

Please be sure to address strategies you are currently implementing to increase completions of degrees and certificates.  What plans are you developing for improving student success in this regard? 

Graduation rates for Sociology have remained consistent from FY 08-09 through FY 13-14 with the exception of a spike in FY 11-12 and the push to completion prior to semester conversion.  Sociology was an area of emphasis and perceived by many students as primarily a general education option.  With the conversion to semesters, Sociology became a program. The department is working with career communities to market Sociology as a viable option for transfer and a pathway to employment.  Currently the department hosts bi-annual career events to provide students with information regarding employment opportunities available at each level of completion: two year degree completion, four year degree completion and master level degree completion.  The department has initiated a Sociology Club as a venue to provide students with information regarding the major, network opportunities and professional development in the discipline.  The department is actively engaged in expanding articulation agreements with colleges and universities to ensure seamless transfer.
Social Work maintains the highest area of degree and certificate completion in the department. The United States Department of Labor predicts the number of Social Work related jobs will continue to grow.  The department continues to pursue articulation agreements with four year colleges and universities to ensure the seamless transfer of students.

Graduation rates for Geography have risen steadily over this review period.  Geography remained an area of emphasis with the transition to semesters.  We anticipate the numbers in the program will increase significantly with Geography becoming an Associated of Arts degree program, and the approval of the Associates of Applied Science degree program in Geospatial Technology in 2015. 

Course Success Trend Data – OVERALL SUMMARY
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Please provide an interpretation and analysis of the Course Success Trend Data.  Please discuss trends for high enrollment courses, courses used extensively by other departments, and courses where there have been substantial changes in success.  

Please be sure to address strategies you are currently implementing to increase course success rates.  What plans are you developing for improving student success in this regard? 

     
Success rates in Sociology have maintained a level that is consistent with the division and the college for this review period.  The modest decrease in FY 12-13 is associated with student adjustment to semester change and the associated modifications in curricula. The department consistently experiences lower success rates in the online sections.  

Sociology has expanded course assessment and utilizes the feedback to inform changes in curricula and course format. (Appendix 1.4) Over this review period incremental changes have been made resulting in modest gains in student success. As a strategy to make greater changes and positively impact student retention and success, the department sought and received a Course ReVision Grant for Introduction to Sociology (Sociology 1101) in 2013.  Results of the pilot have shown that retention and success rates have been positively impacted.  Plans are to gradually expand the flipped model to all sections of SOC 1101 and to other courses in the program by the end of 2016.  

To improve online success rates the department participated in the Triggered Intervention Online Research Project sponsored by Distance Learning.  Select online sections of Sociology 1101 were included in the study, FY 13-14.  The purpose of the Triggered Intervention Online Research Project was to identify intervention strategies that could benefit online students. At this writing, no results have been reported from the study by Distance Learning.
The success rates in Social Work classes are approximately ten percentage points greater than the division and the college. Courses beyond the Introduction to Social Work enjoy an even greater success rate. Social Work maintains a consistent cohort of students who move from foundation courses through skill based courses.  This results in the formation of an informal learning community which positively contributes to higher success rates for social work students. This cohort strategy is a potential model for sociology and geography majors.
Success rates in Geography maintained consistency with the division and college success rates.  It is worth noting that in FY 11-12 success rates were higher than that of the college and the division. Since transitioning to semesters the success rates have decreased slightly.  The Geography faculty are implementing more experiential learning, team based learning, as well as technologies such as Geographic Information Systems, Mastering Geography, and Google Earth to enhance student learning and improve success rates.  As the Geography and the GIS programs are implemented and more students enroll in the programs, it is anticipated that success rates will improve.

Please provide any additional data and analysis that illustrates what is going on in the department (examples might include accreditation data, program data, benchmark data from national exams, course sequence completion, retention, demographic data, data on placement of graduates, graduate survey data, etc.)
B:  Progress Since the Most Recent Review

Below are the goals from Section IV part E of your last Program Review Self-Study.  
Describe progress or changes made toward meeting each goal over the five years since the most recent Program Review.

	GOALS
	Status
	Progress or Rationale for No Longer Applicable

	Develop an interdisciplinary Geographic Information Systems Certificate


	In progress 
Completed 
No longer applicable 
	Fall 2011 the GIS Certificate was approved and made available to students.

	Develop an Urban Studies Certificate


	In progress 
Completed 
No longer applicable 
	In consultation with RAR the department decided that the Urban Studies Certificate and the Applied Research Certificate should be combined. The department continues to pursue the Applied Research Certificate.   

	Develop an interdisciplinary Global Studies Certificate


	In progress 
Completed 
No longer applicable 
	The LCS Division has decided that the Global Studies Certificate would be developed and housed at the division level, under the Assistant Dean.

	Develop an Applied Research Method Certificate


	In progress 
Completed 
No longer applicable 
	The department is working with RAR to conduct an environmental scan of small businesses, local governments and non-profit organizations to determine the need for and design of the certificate.

	Develop an interdisciplinary Gender Studies Certificate


	In progress 
Completed 
No longer applicable 
	Several meetings were held in consultation with the collaborating institution Wright State University to develop the structure and framework for the Certificate.  The department is in the process of submitting 3 new courses and the certificate in CMT:  Introduction to Women’s Studies, Sociology if Gender, and Women’s History.  

	Promote Cultural Diversity as a course requirement for all SCC students in support of the achievement of the General Education outcome Values/Citizenship/Community


	In progress 
Completed 
No longer applicable 

	The department has decided to delay the achievement of this goal until the college has operationalized Values Citizenship & Community as a General Education outcome. The outcome is in the process of being revised.  Two members of the department served on this General Education sub-committee.

	Utilize departmental assessment data to inform continuous improvement targets in learning facilitation


	In progress 
Completed  
No longer applicable 
	The department continuously engages in collecting and evaluating assessment data to determine the appropriate actions to improve outcome achievement in each of the discipline areas.  Please see Section III.

	Expand online course offerings to include Geography & Social Work


	In progress 
Completed 
No longer applicable

 
	Geography offered its first online Human Geography course in the fall of 2013.  Physical Geography was offered in spring of 2014.  Social Work has decided that an important first step to the online format will be the development of a hybrid model.     


	Continue to support the course offerings at satellite campuses


	In progress
Completed 
No longer applicable 
	The department is committed to offering courses at each of the satellite campuses: Courseview, Preble, Huber Heights and Englewood.  The department is currently working with Wright State University to develop a 3 year Social Work program at the Courseview campus.

	Continue to make sure that courses meet the standards of the Ohio Transfer Module and the Transfer Assurance Guides


	In progress 
Completed 
No longer applicable 
	All courses meeting the OTM & TAG guidelines in Sociology, Geography and Social Work have been submitted and approved.

	Develop workshops for area primary and secondary teachers on the facilitation of Sociology & Geography


	In progress 
Completed 
No longer applicable
	The majority of primary and secondary schools in the area do not offer Sociology or Geography as part of their social studies curriculum.  Note:  The College Credit Plus Program has provided Sociology and Geography an opportunity to offer their curriculum to secondary schools in the area.


Below are the Recommendations for Action made by the review team. Describe the progress or changes made toward meeting each recommendation over the five years since the most recent Program Review.

	RECOMMENDATIONS
	Status
	Progress or Rationale for No Longer Applicable

	The reviewers commented on a general concern about the over commitment of faculty, recommending that a departmental strategy and annual plan be developed to help align resources with departmental/divisional priorities.
	In progress 
Completed 
No longer applicable 
	Faculty are required to choose at least one departmental/divisional goal as a CIT. This requires that each faculty member align their time and talent with department/divisional priorities.       


	Conduct an analysis of prerequisites for SOC 111 and 112, SOC 120 and 145 to assess learner readiness for these courses.
	In progress 
Completed 
No longer applicable 
	The department implemented pre-requisites of Fundamentals in Reading and English for General Sociology/Introductory Sociology (SOC 1101) in fall 2012.
The department has deferred the development of pre-requites for SOC 1145.  Pre-requites serve as a detractor for programs seeking social science electives.

	While the transferability of the Sociology courses is commendable, the department should actively pursue articulation agreements with UD, OSU, and UC.
	In progress 
Completed 
No longer applicable 
	The department has an articulation agreement with Wright State University in Sociology.  The department has an articulation agreement with the University of Dayton in Sociology.  The department currently has a draft agreement in Sociology with the University of Cincinnati, The department has initiated articulation discussions with Ohio University.

	Review the SWK courses for both transferability and to renew the WSU articulation agreement.


	In progress 
Completed 
No longer applicable 
	The department has reviewed and updated the Social Work curriculum to align with Wright State University. In 2013 the department updated the articulation agreement with Wright State University in Social Work.


C: Assessment of General Education & Degree Program Outcomes

Sinclair General Education Outcomes are listed below.  Please report assessment work that has been done in these areas since the last Program Review.  It is recommended that General Education assessment work that has been reported in department Annual Updates for the past several years form the basis for this section, although departments are strongly encouraged to include any General Education assessment that was not previously reported in Annual Update reports.  

	General Education Outcomes
	To which degree(s) is this program outcome related?
	Year assessed or to be assessed.
	Assessment Methods

Used


	What were the assessment results?

 (Please provide brief summary data)

	Critical Thinking/Problem Solving
The department operationalized critical thinking and problem solving in the following course outcomes for Sociology 1101:

sociology perspectives and the paradigms/social theory.
	All Programs

Note:  Sociology formally assessed  critical thinking as a general education outcome.  Geography & Social Work  did not .
	2012-2013


	Pre/Post Quantitative 

Test in 

Introduction to Sociology


	2012-2013 There was an average increase of 10% in the combined areas of the sociological  perspective and paradigms/theory.
2013-2014 There was an average increase of 13% in the combined areas of the sociological perspectives and  paradigms/theory.

	Values/Citizenship/Community
	All programs.
	2013-2014
	
	· The department considers diversity to be a vital part of this outcome.  All Sociology/Geography/Social Work courses have outcomes and course related learning activities that focus on increasing awareness and knowledge of cultural diversity. This general education outcome is supported by program outcomes #1, 3, 4 and 5.  
· Students in all courses were held to the standards of the Sinclair Student Conduct Policy.  Students violating the academic integrity policy were sanctioned.

· Every course in the department has an established  course attendance policy

· Departmental sponsored clubs require community service and support student leadership development.  
This outcome was not formally assessed.


	Computer Literacy
	All programs
	2014-2015
	

	Students must use computers and software to complete learning activities appropriate for each of the discipline areas, Sociology, Geography, Social Work.  Students must exhibit ethical behavior in the use of computer hardware as specified.  This outcome was not formally assessed.

	Information Literacy
	All programs
	2015-2016
	

	

	Oral Communication
	All programs
	2017-2018
	

	Since 2009 Sociology has developed and implemented a speech rubric for oral presentations.  In general, students improved their oral presentation and delivery skills as a result of the rubric. The rubric was revised in 2013/14. Geography and Social Work have established guidelines for oral presentations.  

	Written Communication
	All programs
	2017-2018


	

	Since 2009 Sociology has developed and implemented a Writing Rubric.  Periodically pre and post writing samples are pulled from a variety of General Sociology sections and evaluated by full time faculty. This was last done in 2013. In general, students improved from the lowest assessment category in the pre-write to “competent” at the post write.  The rubric was revised in 2013/14. Social Work and Geography have established guidelines for written assignments. 

	Are changes planned as a result of the assessment of general education outcomes?  If so, what are those changes? 
	The department recognizes the importance of general education outcomes and has aligned many of these with our program outcomes to maximize student learning. Many of the course learning activities associated with departmental learning outcomes and objectives reinforce the general education outcomes.

	How will you determine whether those changes had an impact? 
	The department will continue efforts to assess the outcomes and revise curriculum, as appropriate, to reflect growth.  


The Program Outcomes for the degrees are listed below.  All program outcomes must be assessed at least once during the 5 year Program Review cycle, and assessment of program outcomes must occur each year. 
SOCIOLOGY

	Program Outcomes
	To which course(s) is this program outcome related?
	Year assessed or to be assessed.
	Assessment Methods

Used


	What were the assessment results?

 (Please provide brief summary data)

	1) Demonstrate the ability to apply the sociological perspective is defined as a) concern with the totality of social life, b) emphasis on the context (setting) in which behavior takes place c) recognition that meaning is a social product, arbitrarily agreed upon d) focus on the group and social interaction.
	General Sociology/Introduction to Sociology
(SOC 1101)
	2009-2013
	Pre & Post quantitative test and Pre & Post writing assignment

Prior to semester conversion the department was only responsible for assessing core General Sociology courses of Soc. 111 & 112

With semester conversion the department continued to assess Introduction to Sociology (Soc. 1101) as the foundational course in our curriculum.
	2009-2010- SOC 111, 112 in the area of the sociological perspectives student increased their learning by 11%.  

2010-2011- SOC 111 & SOC 112 in area of the sociological perspective students increased their learning by 15%.
2011-2012- SOC 111, 112 in the area of the sociological perspectives student increased their learning by 10%.

2012-2013- SOC 1101 in area of the sociological perspective students increased their learning by 14%.
2013-2014- SOC 1101 in the area of the sociological perspectives students increased their learning by 13%.


	2) Understand scientific research methods used to study society. Interpret statistical tables, graphs, charts as they apply to an understanding of the human behavior and social life.
	General Sociology/
Introduction to Sociology
(SOC 1101)
	2009-13
	Pre & Post quantitative test

This category was operationalized to include sociological theory, paradigms, integrating data analysis IDA and the scientific method
	2009-2010- Theory rate of growth was 11%.  IDA demonstrated a 4% increase.

2010-2011- Theory rate of growth was 14% increase, IDA 4% increase. 
2011-2012- Theory rate of growth was 12% increase, IDA 3% increase.
2012-2013- Theory rate of growth was 8% increase, IDA 7% increase.
2013-2014- Theory rate of growth was 3% increase, IDA 6% increase.

	3) Demonstrate professional effectiveness and teamwork by exhibiting leadership, cooperation, and making productive contributions to group written & oral assignments.  Students must also demonstrate a respect for diverse view points within the group.
	
	2009-2013
	
	2009-2013- All students in General Sociology/Introduction to Sociology were required to complete a pre and post writing assignment on the sociological perspective and engage in an oral presentation. 

All faculty reported the writing rubric provided guideline and structure for students, and the quality of student work dramatically improved for the post writing assignment. Periodically pre and post writing samples are pulled from a variety of General Sociology sections and evaluated by full time faculty. This was last done in 2013. Faculty also reported that the use of the speech rubric greatly enhanced the quality of the oral presentations because it provided a structure for the preparation and execution of the speech.

	4) Examine diversity in society and the impact of social stratification hierarchies (the inequalities) of gender, race/ethnicity, and age.
	Introduction to Sociology
(SOC 1101)

Cultural Anthropology
(SOC 1145) 
	2012-2013


	Pre & Post quantitative test
	2012-2013-In the area of stratification and social structure student performance increased by 7%.
2013-2014- The areas of stratification and social structure student performance increased to 12%.
2014 Spring- Cultural Anthropology An anthropology core concept exam and a self - assessment cultural competence instrument was piloted.  There was difficulty in retrieving the data from ANGEL.  It is estimated that the percent of increase was between 16 and 32%.  The test was revised and offered in Fall 2014.


	5) Demonstrate social responsibility and an ethic of service:  attitudes and understandings needed to live in a society as responsible citizens and to contribute to building a caring and just society.
	
	
	
	Service learning opportunities are consistently offered in several courses: SOC 1101, SOC 1145, SOC 2205.  The Sociology Club offers community service options.  This outcome has not been formally assessed.  

	
	

	Are changes planned as a result of the assessment of program outcomes?  If so, what are those changes? 


	At the start of this review period the department was classified as an Area of Emphasis. Areas of Emphasis were charged with assessing the core courses in their curriculum.  This review reflects the assessment strategies and data as it relates to the core courses in the program. The department has initiated the process of developing and implementing program assessment.  See notes in Appendix 1.1

	How will you determine whether those changes had an impact? 


	The department will implement formative and summative assessment strategies that provide feedback regarding the achievement of program outcomes in each of the discipline areas. The department will utilize this data to make changes to the curriculum as appropriate.  


The Program Outcomes for the degrees are listed below.  All program outcomes must be assessed at least once during the 5 year Program Review cycle, and assessment of program outcomes must occur each year. 
SOCIAL WORK

	Program Outcomes
	To which course(s) is this program outcome related?
	Year assessed or to be assessed.
	Assessment Methods

Used


	What were the assessment results?

 (Please provide brief summary data)

	1) Using research, engage in policy practice to advance social responsibility and ethic of service.
	SWK 1213
	2015-2019
	Lobby Day (SWK 1213) 
	“Lobby Day” is an event to teach students about advocacy and will be a new addition to the SWK curriculum beginning in 2015.  No formal assessment has been completed.

	2) Engage cultural diversity locally and globally and difference in practice.
	SWK 2207
	2014-2019
	Cultural Competency Assessment - Pre and Post Test (SWK 2207)
	Spring 2014 data gathered - It was found that students taking the pre-test scored an average of 79.68 in points which equates to a Level 2 finding of “Not very likely” according to Dr. Lum, Director, Center for Applied and Community Research Coordinator, Sociology Program, Indiana University Kokomo.  Average score in points on the post-test was 112.09 which represents an average increase of 32.23 points and 1 level.  This meets and exceeds the goal set by department.  According to Dr. Lum, students should find themselves at Level 3 or Level 4 after having taken the post-test.  44 out of 53 students accomplished moving into a Level 3 or Level 4.  Of the students who remained at Level 1 or Level 2, two remained in the same level (Level 1), and 7 moved into a Level 2 from a Level 1, still showing an increase.  The largest percentage increase in knowledge per category is with Knowledge Acquisition at 38.79 %.  The smallest percentage increase in knowledge per category is with Cultural Awareness at 15.43%. 

	3) Communicate effectively with groups and individuals in a variety of ways through writing skills, oral communication, listening, and information literacy.
	SWK 1213
	2015-2019
	Practicum Experience 
	Students have completed practicums as part of SWK 1213, however no formal assessment has been completed.  

	4) Demonstrate the ability to critically think and solve problems using engagement, assessment intervention, and evaluation strategies.


	SWK 1206
	2014
	Pre-Test/Post-Test

(SWK 1206)
	Spring 2014 Data gathered - Students scored lowest in the Theory category both on their pre-test and post-test, however the improvement was more substantial than two out of the other four categories.  Students improved by at least an average of .59 points, which was the increase in knowledge of Function and Roles.  The average increase in total score was 5.67%.  



	5) Demonstrate professional ethics, attitudes, and behaviors when interacting with clients in practicum settings.
	SWK 1213
	
	Practicum Evaluation

(SWK 1213)
	

	
	


Data has been gathered for SWK 1206, therefore changes are proposed: It is reasonable to suggest a goal for students would be to increase by 7 points between pre-test and post-test.  It would also seem reasonable to suggest that students should increase their knowledge in each category by at least one point.  In this case, the Department is struggling in their explanation of Function and Roles within the profession.  To address this concern, instructors will spend an increased time in class providing case examples for students to discuss in groups where they decide upon the roles and functions of the social worker.  The case examples will be discussed in class.

	Data has been gathered for SWK 1213, therefore changes are proposed: Though the Social Work Department appears to have exceeded expectations in terms of students increasing knowledge, expectations could be higher.  A new goal is proposed to see students increase by at least 33 points in total score.  This denotes the largest gap in Levels according to Dr. Lum.  It is also recommended as stated above that instructors spend time during the beginning of the term helping students understand their own cultural awareness, perhaps using small group discussion.


	

	How will you determine whether those changes had an impact? 


	The department will implement formative and summative assessment strategies that provide feedback regarding the achievement of program outcome areas. The department will utilize this data to make changes to the curriculum as appropriate.  


The Program Outcomes for the degrees are listed below.  All program outcomes must be assessed at least once during the 5 year Program Review cycle, and assessment of program outcomes must occur each year. 
GEOGRAPHY

	Program Outcomes
	To which course(s) is this program outcome related?
	Year assessed or to be assessed.
	Assessment Methods

Used


	What were the assessment results?

(Please provide brief summary data)

	1) Students should demonstrate knowledge and skills related to geospatial technologies, including: coordinate systems, projections, scale, temporal and spatial relationships, data models, data types, and map reading
	GEO 1101
GEO 1102

	Fall 2012 – Spring 2014
	Multiple Choice pre and post assessment
	GEO 1101- 2012-2013, a multiple choice pre and post assessment test was piloted.  In Fall 2013, we modified the assessment based on a remapping of the assessment to course outcomes. The cumulative results for percent correct by semester:

F2012 pre 40% and post 57%

S2013 pre 38% and post 49%

F2013 pre 49% and post 80%

S2014 pre 54% and post 72%

The assessment has helped us to focus on specific geographical knowledge and skills that students should demonstrate after completing the course.
GEO 1102 – S2014 & F2014

Similar to GEO 1101 a multiple choice test covering all outcomes was piloted in the spring and fall of 2014.  The results were:

S 15.67% increase

F  30.0% increase
Indications from the pilot are that better coordination between all sections is needed and the test should be revised to focus on specific learning outcomes. 

	2) Students should demonstrate responsibility and accountability in accomplishing individual and group goals in a variety of social contexts.
	
	
	
	

	3) Students should have the ability to think logically and problem solve using analysis, synthesis, and evaluation through the study of the science of place and space
	GEO 1101


	Fall 2012 – Spring 2014
	Multiple Choice pre and post assessment
	

	4) Students should demonstrate the ability to present geographic concepts, approaches, methodologies, and applications in oral, written, cartographic, and other visual forms
	GEO 1102 
	
	
	

	5) Students should be able to identify, characterize, and explain spatial patterns and structures, the interaction between environment and society, and recognize the increasing interdependence of world cultures, environments, and their consequences.
	GEO 1102

	Fall 2012 – Spring 2014
	Multiple Choice pre and post assessment
	

	
	

	Are changes planned as a result of the assessment of program outcomes?  If so, what are those changes? 


	1) Current results offer a picture of how we are doing overall.  The next step is to report assessments by learning outcome.  For the 2014-2015 school year, the Geography Department is focusing on student improvement in learning on “How to analyze the spatial organization of people and place on the earth's surface."     This focus requires that instructors make sure to focus on concepts, such as  site/situation, space-time compression, primate city rule, central place theory.

2) The geography department is in the process of piloting a change to reporting results.  The change will use t-statistics to report pre and post test results. 
3) In Fall 2014, we are piloting a survey that measures ‘cultural awareness’ in two sections. This is a tested survey being used in the introduction to Anthropology classes.   

4) We are also considering how to incorporate assessments in GEO1107 Introduction to GIS course. 

	How will you determine whether those changes had an impact? 


	The department will implement formative and summative assessment strategies that provide feedback regarding the achievement of program outcome areas. The department will utilize this data to make changes to the curriculum as appropriate.    


Use of common exams/assignments/activities.

Describe any common exams/assignments/activities that are the same across all sections of a course that are used in your department.  Is data from these currently being collected and used for assessment purposes?  Having at least a few common exams/assignment/activities across multiple sections of the same course can be an essential component of assessment of general education and program outcomes.  If your department does not currently have any common exams/assignments/activities for assessment purposes, are there plans to develop any?
Sociology/Geography/Social Work currently utilize standardized/uniform pre and post-quantitative assessment tests in core courses: 


SOC 1101
Introduction to Sociology

SOC 1145
Cultural Anthropology

GEO 1101
Human Geography


GEO 1102
Physical Geography


SWK 1206
Introduction to Social Work


SWK 2207
Cultural Competence, Social Work

Sociology also utilizes a pre and post writing assignment and writing rubric. 

Sociology has designed and implemented a speech rubric. 
Note:  See Appendix 1.2 for exhibits of all departmental pre/post-test 
           See Appendix 1.3 Sociology writing and speech rubrics.  

Section II:  Overview of Department

A. Mission of the department and its programs(s)

What is the purpose of the department and its programs?  What publics does the department serve through its instructional programs?  What positive changes in students, the community and/or disciplines/professions is the department striving to effect?
The Sociology, Geography and Social Work (SGS) Department seeks to provide curricula that facilitate student achievement of departmental and general education outcomes of the college.  The shared academic goals of the three departments are to promote student development/understanding of cultural/spatial (geographic) diversity to effectively function in an increasingly globalized community.  Additionally the department fosters civic engagement and social responsibility for students to the communities in which they live and work.

The department maintains academic and ethical standards outlined by the American Sociological Association, American Geography Association, and the National Association of Social Work to ensure the seamless transfer of students pursuing an Associate Degree in preparation to transfer to four year academic institutions or to attain professional and para –professional careers.

B. Description of the self-study process

Briefly describe the process the department followed to examine its status and prepare for this review.  What were the strengths of the process, and what would the department do differently in its next five-year review?

The self-study process engaged full time faculty.  The strategy involved assigning faculty members to specific sections of the study.  In order to maintain the efficacy of the process and to ensure full participation of all members of the department, internal & external facilitators were asked to facilitate the following segments of the Self Study process: 
· Environmental Scan, Jared Cutler, Director, Curriculum & Assessment;
· Strengths/Weaknesses/Opportunities/Threats, Keri Nunn- Ellison, Associate Program Administrator Nursing; 
· Program Assessment Planning, Dr. Nancy Greenwood, American Sociological Association, Department Resources Group & University of Indiana.

The strengths of the process included the involvement of all full time faculty and the use of internal/external consultants as deemed appropriate.  The department would not make changes to the review process in the next review period.

Section III:  Overview of Program

A. Analysis of environmental factors

This analysis, initially developed in a collaborative meeting between the Director of Curriculum and Assessment and the department chairperson, provides important background on the environmental factors surrounding the program.  Department chairpersons and faculty members have an opportunity to revise and refine the analysis as part of the self-study process.  

How well is the department responding to the (1) current and (2) emerging needs of the community? The college?

Jared Cutler facilitated a thorough Environmental Scan incorporating each of the three discipline areas in the department at a department meeting (9/17/14). The results of the scan served as a baseline for information gathering for this review.  The scan documents how the department is responding to the current and emerging needs of the community and the college.  (Appendix 3)
B. Admission requirements

Do any of the programs in your department have admissions requirements?

___  Yes
X   No


If yes, list any admission requirements specific to the department/program. How well have these requirements served the goals of the department/program?  Are any changes in these requirements anticipated?  If so, what is the rationale for these changes?


     
Section IV:  Department Quality

A. Evidence of student demand for the program

How has/is student demand for the program changing?  Why?  Should the department take steps to increase the demand?  Decrease the demand? Eliminate the program?  What is the likely future demand for this program and why?
· Student demand for SGS programs continues to be strong based on enrollment figures. Over the past 5 years the department has seen an increase from 379 (09/FA) to 477 (13/FA) students; 2/3 of these students were degree seeking students in Social Work (13/FA – 327), while the other 1/3 were seeking certificates and/or degrees in Sociology (13/FA – 150). In addition, the department has seen an increase in the number of students enrolled in Geography certificate and/or degree programs from 12 (09/FA) to 28 (13/FA). With the final approvals for the Geography AA Degree and the GIS AAS degree, it is anticipated the numbers will increase over the coming five years.

· To increase the demand for SGS programs the department must increase the awareness of each program offered. The department’s efforts have included hosting Career Events, developing pathways to completion, and working to increase articulation agreements with area colleges.

· Additional measures to increase demand for the programs in SGS will include:

· participation in the collegewide website rebuild;
· increase presence on campus of the Sociology Club, Social Work Club and the Global Action and Awareness Club;
· marketing the workforce demands in GIS and Social Work.
· An important metric of student demand comes from the department’s role as part of Sinclair’s general education curriculum.  Since our courses, specifically, SOC 1101: Introduction to Sociology, serve as general education electives for a variety of programs, the department must examine course enrollment as well. 

· The six-year trend in enrollment in our Top 45 classes (SOC 1101 – Introduction to Sociology and SOC 1145 – Cultural Anthropology) reflects a similar enrollment trend as seen at the Divisional and College levels.
Seat Count by Fiscal Year 

	
	FY2009-10
	FY2010-11
	FY2011-12
	FY2012-13
	FY2013-14
	% Change

	Sinclair
	242,235
	246,261
	226,834
	156,074
	159,431
	(-34.2%)

	LCS
	99,937
	102,988
	96,247
	52,729
	50,004
	(-50.0%)

	Department
	8,588
	8,211
	7,959
	5,031
	5,680
	(-33.9%)

	SOC 111 / 1101
	3,878
	3,644
	3,005
	2,543
	2,873
	(-25.9%)

	SOC 1145
	1,101
	1,019
	1,071
	920
	832
	(-24.4%)


· This data is somewhat troubling due to the decrease in Seat Count.  The department is aware that with the transition to semesters some programs dropped Sociology courses from their curriculum to maintain their hour limit. The department is both optimistic and cautious toward the future. Optimistic because we have seen slight increases in enrollment numbers in the past year.  Though a modest gain, it is a step in the right direction.  Additionally, we are consoled in our decreased enrollment by the fact that while not insignificant, our decreases in enrollment are of a smaller magnitude than experienced by our division and the college at large. 
The department is concerned with the potential for a significant decrease in enrollment due to policy changes.  The policy changes include a move to  One Program of Study and the mandate by the State of Ohio to reduce programs of study to 60-65 credit hours.
While the department will continue to work on increasing demand for Sociology/Geography/Social Work courses and thus increasing enrollment, we are aware of the department’s relationship to overall college enrollment trends.

B. Evidence of program quality from external sources (e.g., advisory committees, accrediting agencies, etc.)

What evidence does the department have about evaluations or perceptions of department/program quality from sources outside the department?  In addition to off-campus sources, include perceptions of quality by other departments/programs on campus where those departments are consumers of the instruction offered by the department.
· The department seeks on-going critiques of both the quality and relevance of the curricula as it relates to the many Sinclair stakeholders.  In order to collect and process this data in an effective and cost efficient manner, the department developed a SGS Self-Study Stakeholder Survey’.  (Appendix 1.7).
·  
The department chair maintains regular contact with the various SCC departments (both academic and non-academic) that have stakeholder interests in the Sociology curricula.  A brief survey was sent to seven non-academic departments and thirteen academic departments.  There was a high response rate (75%). We can state with assurance that the perception is positive about the department. The stakeholder reviews from the non-academic stakeholders indicate that the department’s greatest strengths to the college is our engaged and collaborative faculty. (Appendix 1.8).  This was the sentiment expressed by Service Learning, Honors, and Research Analytic Reporting. The feedback we received from our academic stakeholders emphasized that the department’s program outcomes align well with the needs of their programs. This was the case with Child and Family Education, Allied Health Instruction, Radiologic Technology, Physical Therapy Assistant, History Government Modern Languages, Human Services & Behavioral Health, Health Information managements, Dental Health, Paralegal, Automotive and Occupational Therapy Assistant. Several of these stakeholders indicated that anticipated changes in (and reduction of) required credit hours may impact the ability of several programs to include the current number of Sociology courses in the future.

Does your department have any departmental accreditations or other form of external review?

________   Yes
    X     No

If yes, please briefly summarize any commendations or recommendations from your most recent accreditation or external review.  Note any issues that the external review organization indicated need to be resolved.

C. Evidence of the placement/transfer of graduates

What evidence does the department/program have regarding the extent to which its students transfer to other institutions?  What evidence does the department have regarding the rate of employment of its graduates?  What data is available regarding the performance of graduates who have transferred and/or become employed?  What data is available from RAR graduate surveys?    
· The SGS Department follows the guidelines established for transfer assurance. The department has developed and maintains strong working relationships with the region’s four-year institutions.

· The college and the department’s high educational standards ensure that students experience seamless transfer for continuing education. Beyond those students that earn certificates and degrees, the primary indicator of student achievement for SGS is their transfer to four-year institutions.

· Currently there is no formal mechanism in place to track students once they leave Sinclair without earning a degree or certificate. However, based on the strength of the relationships we have with these institutions, there is anecdotal evidence as to our students’ subsequent success once they have transferred. (Appendix 1.9) 

· In the future, we will work with RAR to identify specific graduates and request data from the national clearinghouse on student data to discuss subsequent success rates.

· In regards to other evidence related to the rate of employment and transfers of our graduates, the department has access to the All Graduate Survey, conducted by the SGS department on behalf of Research, Analytics, and Reporting (RAR).  While the numbers are small, when we examine the past 4 years of data collected in the All Graduate Study, we are able to confirm that there are some graduates who are working in their major field (20%). Additionally, we find that nearly half of our graduates have transferred to a four-year college or university (46.7%).  

D. Evidence of the cost-effectiveness of the department/program

What is the department doing to manage costs?  What additional efforts could be made to control costs?  What factors drive the costs for the department, and how does that influence how resources are allocated?  What has the Average Class Size been for the department since the last Program Review, and what are steps that the department could take to increase Average Class Size?  Has the department experienced any challenges in following the Two-Year Course Planning Guide?  

·    It is evident from the data that the Sociology, Geography and Social Work Department is cost-effective and provides a positive contribution margin to the college. By examining trends over the past five years, we can assert this based on a few important metrics such as enrollment, expenses per FTE and contribution margins.

·    While enrollment is down from six years ago, it is recovering from semester conversion, with our decreases coming at a smaller magnitude than the division and the college. It is worth noting that there are several contributing factors that stemmed from the semester conversion process. The Introduction to Sociology course (SOC 1101) is a 3 credit semester class; this replaced a 2 quarter sequence of introductory courses (SOC 111,112) each of which was 3 quarter credits. Additionally, the department experienced a decrease due to no longer offering the CAP (Career) course.

·    To demonstrate our cost-effectiveness we need to examine SGS expense per FTE.  Expenses are influenced by a myriad of factors. These factors include Average Class Size and PT/FT faculty ratios. 
Sociology/Social Work programs have seen an annualized change reflecting a decrease of 0.1% for a significant FTE of 539.0. This puts us far ahead of the division in terms of our expenditures per FTE. 

The department has seen a slight increase in expenses per FTE of 6.6% with our Geography program but this is for a fairly modest FTE of 63.0 (projected for FY 2014). This increase was due to adding a tenure track faculty member to support the expansion in GIS.

·    Average Class Size (ACS) for the SGS department has been as follows: In AY2010-11 we had an ACS of 21.9 in a total of 302 sections. (Appendix 1.10) for more detailed ACS report with breakdown by academic term). Since then we have increased our Average Class Size as follows: 21.4 (AY2011-12), 22.7 (AY2012-13), to 25.3 (AY2013-14).  At the same time we have been increasing ACS (from 21.9 to 25.3 – a 15.5% increase) we have been decreasing the number of sections offered.  This reflects more effective scheduling resulting in more efficient use of resources. However, it is worth noting that additional increases in ACS may end up being counter-productive if that increase impacts student success rates. 
·    The other factor heavily influencing our departmental expenses is the cost of instruction. One way to reduce these costs is to maintain a good ratio of FT to PT faculty. While we have seen an increase in the number of full-time faculty members in Geography (from 1 to 2) this has been a calculated decision to increase the Geography and Geographic Information Systems programs. This has resulted in a higher ratio of FT to PT faculty (currently 78% to 22%). However this is for a relatively small number of FTEs. As enrollment in the programs increase, we anticipate this FT/PT faculty ratio to stabilize. The more significant program of Sociology and Social Work continue to remain efficient and are currently at 44.6% FT to 55.4% PT, a modest change of 2.8% over the past five years. Worth noting is that our ratios remain below the division (48.4% FT / 51.6% PT – projected for FY 2014).
·    Another important indicator of our cost-effectiveness is the Contribution Margins that our department provides to the college. For each of our programs we have seen high contribution margins over the past five years, with the obvious exception of Geography over the past 2 years as they are working to grow their program.
	
	
	FY 2010
	FY 2011
	FY 2012
	FY 2013
	FY 2014

	SOC/SWK (0387)
	Contribution Margin
	$1,394,136
	$1,425,032
	$1,366,927
	$1,479,001
	$1,524,481

	
	Contribution Margin %
	52.37%
	52.9%
	51.51%
	54.77%
	56.9%

	
	Contribution Margin – Per FTE
	$2,443
	$2,621
	$2,588
	$3,201
	$3,358

	GEO (0383)
	Contribution Margin
	$107,578
	$112,118
	$121,716
	$64,025
	$35,213

	
	Contribution Margin %
	40.46%
	39.17%
	39.56%
	25.28%
	13.98%

	
	Contribution Margin – Per FTE
	$1,998
	$1,961
	$2,019
	$1,383
	$780


This data provides a clear demonstration of the departments overall value to the college and specifically our ability to provide cost-effective education.
Section V:  Department/Program Status and Goals

A. List the department’s/program’s strengths, weaknesses, opportunities, and threats (SWOT analysis).

Strengths:
The Sociology Geography, and Social Work Department collectively outlined and defined several strengths the department offers to the institution. Ranked high on the list were in the areas of excellence in quality of instruction, innovation and support services for students.  Additionally, the Department has proven to be cost effective and accessible to the college, as well as to the student population.  Examples of these are listed below:

Excellence and Innovation of Instruction and Student Services:

· For the past 5 years, the Department has undertaken the task of assessment in all core courses offered.  The assessment instrument has been adjusted to meet the needs of the institution and focuses on the areas of proficiency in writing, oral communications and core Sociology/Geography/Social Work curricula.
· Each semester, the department offers Sociology, Geography and Social Work career events to those individuals interested in pursuing this concentration as an academic focus area. These events provide students with the opportunity to understand and explore these disciplines as areas of interest to major in or as course options that can enhance career opportunities.
· The Department offers certificates in each of the discipline areas.
· There are several opportunities for students to engage in civic activities in the Greater Dayton community.  These are offered thru the Sociology Club, Global Awareness Club and the Social Work Club.  To complement the Department’s mission of student engagement, Service Learning is an integral part of the faculty objectives for student involvement.  Faculty also are strong supporters of the Honors Program for student enrichment.
· Sociology & Geography courses are part of the multicultural requirements for the LAS degree.  Multiculturalism is fundamental to all Sociology/Geography/Social Work classes.
· The Department has incorporated student success strategies
· The “Flipped Classroom” course design as a success strategy in Introduction to Sociology;
· Geography has incorporated “Team Based Learning as a Success Strategy;”
· Geography utilizes learning technologies in the form of Mastering Geography & Google Earth;  
· The department was recently awarded Course ReVision Learning Challenge Grants in sociology and geography to pursue innovative online educational resources to support our learning strategies.
· The CASI (Center for Applied Social Issues) lab augments the student learning process in Sociology/Geography/Social Work.  The lab offers a variety of learning options for student engagement:  
· allows for hands on and applicable practice of theory to areas of critical thinking;
· allows for a shared sense of community and student assisting student;
· allows for first hand opportunities to engage in research.  Example of this practice is the All Grad Study;
· allows geography students to secure knowledge with additional geography materials, to accommodate necessary “map quizzes” for student knowledge and insight.
· Dedicated faculty provide stewardship to many of the college wide committees, serving in a variety of capacities. This commitment is a genuine indication to the qualified professionals in the Department.

· Department faculty in Sociology/Geography and Social Work are strong supporters of the Collegewide Honors Program.  Over the past 5 years our faculty have supported 244 honor student contracts.  Fifty eight of the honor contracts achieved medallion status for completing their Honors portfolios and the Honors Scholars program. (See letter of support in the Appendix 5.1)
· The Department is a strong supporter of diversity and international education programs.  A number of faculty currently are or have been involved with these programs as offered by the institution.  


Accessibility and Affordability

· The Department offers a variety of instructional modalities for students including in-class, hybrid course, and on-line courses. The Department continues to support the satellite campuses, dual enrollment programs and courses offered at the area prisons.

· The Department has completed articulation agreements with area colleges and universities (Wright State University and University of Dayton) and is presently working with University of Cincinnati and Ohio University to secure transfer agreements.
· The Department enhances transfer through courses approved for the Ohio Transfer Module & TAGs.

· The Department is committed to maintaining lower book costs for students. The Department recently received two Course ReVision Learning Challenge Grants to pursue Open Educational Resources in Sociology & Geography.

Financial Sustainability and College Health

· Cost effectiveness of all three programs. (Section IV) 

· The US Department of Labor projects “much faster than average” growth, in excess of 20% or more, in jobs for geographers, geoscientists, cartographers, urban and regional planners, and other geographic professionals, with projected needs of upwards of 15,000 additional employees in each of these career fields between 2008-2018 (US Department of Labor 2010).
· Employment of social workers is projected to grow 19 percent from 2012 to 2022, faster than the average for all occupations. Employment growth will be driven by increased demand for health care and social services, but will vary by specialty.
Weaknesses

The following have been identified as potential distractors for the Department and may sub-sequentially have a negative impact on the goals and achievements of the Sociology, Geography and Social Work Departments.
· The need of a plan for program assessment in each of the discipline areas.
· The ongoing challenge to hire and effectively train and mentor qualified adjunct faculty.
· The Department needs to establish and maintain online teaching syllabi for each course offered in the curricula to maintain consistency and quality of instruction.
· The Sociology/Geography/Social Work Department desires to create a more visible presence to other internal collegial departments and strengthen marketing efforts.

· The Department recognizes the need to transition classes in Geographic Information Systems & Social Work to a hybrid model prior to the transition to online. 
· The need to establish a plan to keep the CASI Lab aligned with the evolving transition in departmental learning strategies.

Threats
Conversations concerning difficulties in this area involved strategies not necessarily under the domain of the Department.  These threats encompass a wide array of issues.  The list below indicates present and future obstacles identified by the Department.

· Changes in financial aid requirements such as One Program of Study and the OBR credit hour limit for applied programs of study.

· The MAP has created a perception of limitation on the courses that a student may select. The MAP system does not allow students to select elective courses that do in fact meet their degree requirements in the case of transfer.

· The limitations of career communities to accommodate  interdisciplinary areas such as GIS.

Opportunities
As the Department develops strategies for the future, student success and student involvement remain paramount to the goals and objectives of the Department.  The Department is committed to meet the ever changing and ever demanding needs of students, the College and the community at large.  The Department has identified the following as viable opportunities to pursue:

· Expand CASI outreach with the development of the Applied Certificate and encourage community organizations to utilize the services of the Department for research.

· Expand and update CASI lab activities to compliment departmental changes in pedagogy and curriculum.

· Establish regional alliances with Sociology/Geography/Social Work chairs to share strategies and resources to promote Sociology/Geography/Social Work. One such example is the collaborative efforts between Wright State and Sinclair’s Social Work Departments to support the Economic Inequality Initiative through the American Democracy Project.
· Strengthen awareness of majoring in Sociology and Geography through Dual Enrollment course offerings.

· The Affordable Health Care Act may enhance opportunities within the social work profession.
B. List noteworthy innovations in instruction, curriculum and student learning over the last five years (including student awards, faculty awards, etc.).
Departmental/Collegewide Grants & Initiatives
· Learning Challenge Grant was awarded to the department: Improving Teaching Effectiveness through Constructive Feedback.  The objective of the grant was to pilot IDEA Student Ratings of Instruction as a tool to improve learning. (2010) (Appendix 1.5) 
· Course ReVision Grant was awarded to the objective of Flipping Introduction to Sociology.  Grant recipients: Dana, Johnson, Dona Fletcher, Dawn Hall (2013)
· Course ReVision Online Educational Resources Grant awarded with the objective of identifying alternative resource to support student learning in the Flipped Introduction to Sociology.  Grant recipients: Dana Johnson, Dona Fletcher, Sean Frost, Dawn Hall (2014)
· Course ReVision Online Educational Resource Grant awarded with the objective of identifying alternative resources to support student learning in Geographic Information Systems. Grant recipients:  Jacqueline Housel & Ginger Einhorn (2014)
· Respect Learning Challenge Grant  awarded to explore infusing cultural competency and respect for diversity in pedagogy and curriculum to improve the success rates of African American Students across the college.  Grant recipient:  Dona Fletcher, Jennifer King Cooper, Linda Pastore & Crystal Echols
· Several faculty members have been recognized for their innovative work with Honor’s Students:  


Dorie Farrell


Kathleen Gish
Dawn Hall


Jacqueline Housel

Dana Johnson
Mo Khani


Katherine Rowell

Amy Scott

Cheryl Taylor





Individual Achievements

Dona Fletcher
· Co-Course Coordinator for Introduction to Sociology (Sociology 1101)

· Co-Course Coordinator for Race And Ethnicity (Sociology 2215)
· ReVision of Sociology 2215 (Race and Ethnicity as an online course) with Sean Frost

Dorie Farrell

· In conjunction with the National Center for Community and Justice host a bi-annual Teen Summit dealing with issues of non-violent conflict resolution and diversity issues

Dawn Hall

· Revised Scaffolding Project on Stratification for Introduction to Sociology 

· Co-Coordinator of Sociology 1101 online

· Co-Coordinator Sociology 1115 (Sociology of the Family) online 
Sean Frost

· Revision of Sociology 2215 (Race and Ethnicity) as an online course with Dona Fletcher

· Designed and implemented a departmental service learning opportunity for students associated with the Follow Up to Graduation Study for RAR  
Jacqueline Housel

· Incorporated individual and class based service learning activities into both the introduction to Geographic Information Systems and the Cartography courses. 

· Collaborated with the Visual Design Department to support Urban Nights Exhibit (St. Anne's Hill) in May 2014.


Dana Johnson

· Faculty lead for the Introduction to Sociology Course ReVision project

· Faculty lead for the OER Learning Challenge Grant-Sociology


Mohsen Khani

· Revised and co-developed Human Geography as an online course and serves as course coordinator

· Revised and co-developed Physical Geography as online course and serves as course coordinator (to be offered January 2015)

· Co-coordinated four student trips to the U.S. Mexican Border

Jennifer McDermott

· Participant in the Intercollegiate Economic Inequality Initiative Proposal to  the American Democracy Project, hosted by Wright State University

Katherine Rowell

· Led two student trips to Guatemala and co-led four trips to the U.S. Mexican border for students

· Rowell, Katherine, and students, Kevin Davis, Michelle Bullock, Hannah Shelley, John Eastridge, Kulraj Sumra and Nicole Neilson. April 2013. Presented a paper “Community College Students Attitudes about the Homeless.” North Central Sociological Association Annual Conference. Indianapolis, Indiana.

· Rowell, Katherine, and students Ryan Rice, and Michael McCoy. April 2011. Presented a paper “An Examination of Community College Students’ Perception of Cheating.” North Central Sociological Association Annual Meeting. Cleveland, Ohio.

C. What are the department’s/program’s goals and rationale for expanding and improving student learning, including new courses, programs, delivery formats and locations?  Please note that the department goals listed in this section will be reviewed for progress on Annual Updates and in your next Program Review.
· Develop and implement a plan to transition from course to program assessment in each of the discipline areas.

· Establish an e Syllabus for each of the core courses in the three discipline areas as a means of insuring consistency & quality of instruction. 
· Implement an annual adjunct faculty departmental development workshop.

· Expand success strategies such as the Flipped Classroom model in Sociology and team based learning in Geography to other courses in the curriculum.

· Develop hybrid courses in Geographic Information Systems and Social Work.
· Develop a plan to align CASI with the changes in learning strategies in each of each discipline area.
· Create a Social Work Advisory Board to assure the program is in touch with the needs of the job market in the region and to assist with practicum placements.

· Market the value of all three programs internally & externally.
D. What resources and other assistance are needed to accomplish the department’s/program’s goals?
The department requests assistance in the following areas:

· marketing existing and new programs 
· advertising of departmental activities and events 
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Appendix 4.
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Appendix 1.1:  Notes on Developing a Plan for Program Assessment – Nancy Greenwood
1. The department has a solid amount of existing assessment data, for the outcomes we have been consistently assessing over the years.  If we look at the average percent of gain in those areas we have a solid baseline established. From here we can move on to assess other outcomes in the program.
2. Develop a tiered approach to assessment by year/ level…Intro, mid –range, and capstone.  
For example:

· Level 1 Introductory level- describe (Identify) - multiple choice test items

· Level II  Refine- Analyze - writing assignment where student have to apply the concept

· Level III Synthesis Mastery - in depth learning and application of topic using a scenario/vignette to explain/solve a problem

3. Consider reporting aggregate data rather than individual.  For example-67% of students made progress in perspectives instead of presenting the actual increase amount.

4. Develop shared interdisciplinary program outcomes for the three discipline areas. Consider an interdisciplinary capstone.

Ideas discussed as shared departmental outcomes:
· Valuing diversity in community both locally and globally

· Critical Thinking and problem solving

· Professional Effectiveness

· Communication skills

· Social & Civic responsibilities and an ethic of service (research)
5. Consider adding qualitative assessment strategies.
Appendix 1.2:  Departmental Pre/Post Quantitative Test 
Sociology 1101 Pre/Post Quantitative Test

1. 

From a sociological perspective, the love you feel for a romantic partner is:

[image: image3.wmf]A) a natural outgrowth of sexual desire
[image: image4.wmf]B) limited to persons of the opposite sex
[image: image5.wmf]C) universally found in all societies where men and women live in close proximity
[image: image6.wmf]D) a product of particular historical and social circumstances

2. 

Which of the following terms was used by C. Wright Mills to refer to the process by which human beings see the links between their own individual biographies and the course of human history?

[image: image7.wmf]A) sociological environmentalism
[image: image8.wmf]B) the sociological challenge
[image: image9.wmf]C) the sociological imagination
[image: image10.wmf]D) sociological consciousness

3. 

An important feature of the sociological perspective is that it stresses the impact of _____________ in people’s lives.

[image: image11.wmf]A) social context
[image: image12.wmf]B) unintended consequences
[image: image13.wmf]C) instinct
[image: image14.wmf]D) psychological influences

4. 

Beth Johnson graduated with a law degree from her state university. For the past six months she has been trying to get a job but has met with little success. She notes that most of her friends who graduated at the same time are also as yet to find employment. Johnson has concluded that her inability to obtain suitable employment is the result of the current, poor economic conditions. According to C. Wright Mills, this reflection of Beth's experience requires the application of which sociological concept?

[image: image15.wmf]A) structural unemployment.
[image: image16.wmf]B) technological displacement.
[image: image17.wmf]C) sociological imagination.
[image: image18.wmf]D) personal resignation.

5. 

Based on Figure 8.1, “Distribution of Property of Americans,” which of the following is themost logical conclusion?

[image: image19.png]& The wealthest 10 percent of Americans




       [image: image20.png]= The wealthiest 1 percent of
Americans.
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[image: image21.png]= 0wn70 percent of the nation's wealth




       [image: image22.png]= Owns 33 percent of the nation's
wealth





[image: image23.wmf]A) Wealth is evenly distributed
[image: image24.wmf]B) A very small percentage of Americans control the majority of the assets.
[image: image25.wmf]C) Poverty is limited to 33 percent of all Americans.
[image: image26.wmf]D) There is a rising middle class.

6. 

If Jose’s study measures religiosity by the number of hours people spend in organized religious activities, while Deidra’s study measures religiosity by whether people agree or disagree that religion plays an important part in their life, Jose and Deidra:

[image: image27.wmf]A) will not be able to compare their research findings.
[image: image28.wmf]B) have different hypotheses about the role of religion in their study.
[image: image29.wmf]C) have very different independent and dependent variables.
[image: image30.wmf]D) operationalize their concepts of religion differently.

7. The values of 11 houses on Washington Street are shown in the table.  a. Find the mean value of these houses in dollars.  b. Find the median value of these houses in dollars. Which measure of central tendency best represents the values of these 11 houses:

 

	Value of Houses
	# of Houses

	$100,000.00
	1

	$175,000.00
	5

	$200,000.00
	4

	$950,000.00
	1


[image: image31.wmf]A) mode
[image: image32.wmf]B) mean
[image: image33.wmf]C) stand deviation
[image: image34.wmf]D) median

8. 

A standard yardstick measures 36 inches, but Sarah is using a “faulty” yardstick (one that measures 40 inches long) to measure the campers in her youth group. Sarah will not get a(n) ____________ indication of height, but she will have a(n) ____________ measure of height.

[image: image35.wmf]A) reliable; valid
[image: image36.wmf]B) valid; reliable
[image: image37.wmf]C) consistent; accurate
[image: image38.wmf]D) accurate; generalizable

9. 

What is the dependent variable in the following hypothesis? “IF college students live with their parents, the students are less likely to engage in binge drinking than if they live in the dormitory.”

[image: image39.wmf]A) parental supervision
[image: image40.wmf]B) binge drinking
[image: image41.wmf]C) dormitory life
[image: image42.wmf]D) college students

10. 

”The better the grades Sheri gets in school, the better paying job she is likely to get,” in this example, grades are the __________ variable and occupational income is the _________ variable.

[image: image43.wmf]A) hypothetical; control
[image: image44.wmf]B) causative; correlative
[image: image45.wmf]C) independent; dependent
[image: image46.wmf]D) dependent; independent

11. 

After examining Table 14.3, “The Shrinking and Fastest Growing Cities,” which of the following statements best summarizes the data presented?
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[image: image48.wmf]A) There is no pattern among the cities that are shrinking, nor is there a pattern among the cities experiencing growth spurts.
[image: image49.wmf]B) Cities with major manufacturing centers, such as Pittsburgh, Youngstown, and Dayton, have maintained a stable population.
[image: image50.wmf]C) Cities experiencing rapid population growth are located in the south and west.
[image: image51.wmf]D) Although some cities are shrinking and others growing, the net change for either is relatively low.

12. 

Researchers (Moore, 1993) have long documented that during the summer, as more ice cream is sold there is an increasing number of deaths involving drowning and murder. This is evidence of:

[image: image52.wmf]A) a positive correlation
[image: image53.wmf]B) a negative correlation 
[image: image54.wmf]C) a spurious correlation
[image: image55.wmf]D) a causal relationship

13. 

If you were a conflict theorist, with which of the following would you agree?

[image: image56.wmf]A) Sports present and often reinforce rules by which individuals are expected to live.
[image: image57.wmf]B) At both the college and professional levels, athletes are simply exploited by administrators and elite owners and managers.
[image: image58.wmf]C) Sports help to maintain a sense of identity, from a neighborhood level to the national level.
[image: image59.wmf]D) Sports can be an effective vehicle in socializing youth to accept positive social values

14. 

__________ theorist focus on the ways that religious beliefs and rituals can bind people together.

[image: image60.wmf]A) conflict theory
[image: image61.wmf]B) ecological perspective
[image: image62.wmf]C) symbolic interactionism
[image: image63.wmf]D) structural functionalism

15. 

According to the conflict theory, religion in society serves to:

[image: image64.wmf]A) maintain the unequal economic status quo.
[image: image65.wmf]B) treat existing society as secular and corrupt.
[image: image66.wmf]C) undermine the power of the state.
[image: image67.wmf]D) emphasize a focus on the present.

16. 

Which of the following best describes the symbolic interactionist view of the hidden curriculum in schools?

[image: image68.wmf]A) It encourages creativity and decision making in upper-class students.
[image: image69.wmf]B) It can produce a negative label which may lead to a self-fulfilling prophecy.
[image: image70.wmf]C) It ensures that the schools create a more educated working class.
[image: image71.wmf]D) It ensures that class position is maintained from one generation to the next.

17. 

Which theoretical perspective is exemplified by Phyllis Schlafly’s view that women who work outside the home take away jobs from men and thereby sabotage family and social order?

[image: image72.wmf]A) structural functionalism
[image: image73.wmf]B) conflict theory
[image: image74.wmf]C) ecological perspective
[image: image75.wmf]D) symbolic interactionism

18. 

_________ theorists focus on the meaning that people give to religion in their everyday lives, how religion can serve as a reference group for its members.

[image: image76.wmf]A) ecological perspective
[image: image77.wmf]B) structural functionalism
[image: image78.wmf]C) symbolic interactionism
[image: image79.wmf]D) conflict theory

19. 

From the functionalist perspective, social change is seen as:

[image: image80.wmf]A) inevitable, with the advent of modernity.
[image: image81.wmf]B) disruptive, unless it takes place slowly.
[image: image82.wmf]C) unlikely, since the system adheres to the status quo.
[image: image83.wmf]D) unnecessary, in order for the system to remain current.

20. 

If you were a symbolic interactionist, in which of the following would you be most interested?

[image: image84.wmf]A) the poor health associated with lower socioeconomic status
[image: image85.wmf]B) the long-term effect of the sick role for chronically ill patients
[image: image86.wmf]C) the consequences medicalization
[image: image87.wmf]D) public policy regarding access to medical care

21. 

What is the term that refers to desire, sexual preference, sexuality identity, and behavior?

[image: image88.wmf]A) gender
[image: image89.wmf]B) sexuality
[image: image90.wmf]C) sexual orientation
[image: image91.wmf]D) sex

22. 

Which of the following best describes the relationship between group size, intimacy and stability?

[image: image92.wmf]A) large groups, such as families with more than three children are more intimate than small families - with one child - because everyone must look after everyone else. 
[image: image93.wmf]B) larger groups are more fragile and less stable than groups of two.
[image: image94.wmf]C) larger groups, such as fraternities, are less intimate than small cliques, but the fraternities are a more stable group.
[image: image95.wmf]D) Dyads are the most stable and enduring of all social groups.

23. 

Trade of goods and services across national boundaries, as well as the mobility of businesses and labor through immigration, is:

[image: image96.wmf]A) national force
[image: image97.wmf]B) globalization
[image: image98.wmf]C) international business
[image: image99.wmf]D) intercommerce

24. 

Recent sociological studies on the relationship between social networks and health outcomes such as obesity demonstrate that:

[image: image100.wmf]A) people develop their ideas about what is acceptable behavior from television.
[image: image101.wmf]B) health outcomes such as obesity are purely biological.
[image: image102.wmf]C) health outcomes such as obesity are purely social.
[image: image103.wmf]D) people develop their ideas about what is acceptable behavior by looking at those in their social group.

25. 

The most important difference between primary and secondary groups has to do with:

[image: image104.wmf]A) The kinds of relationships that exist within them.
[image: image105.wmf]B) The level of competition for scarce resources within the group.
[image: image106.wmf]C) Size, because it is impossible to have intimacy in secondary groups.
[image: image107.wmf]D) Whether the people in the group trust each other.

26. 

Although Indian castes have historically been __________, increasing rates of __________ have made classifying children more difficult.

[image: image108.wmf]A) endogamus; exogamy
[image: image109.wmf]B) exogamous; endogamy
[image: image110.wmf]C) fluid, rigidity
[image: image111.wmf]D) rigid; movement

27. 

What allows one to identify with a nationality without the rights and duties of a citizen?

[image: image112.wmf]A) heritage
[image: image113.wmf]B) genetic identity
[image: image114.wmf]C) race
[image: image115.wmf]D) ethnicity

28. 

Although race has no deterministic, biological basis, it still:

[image: image116.wmf]A) has important social influence.
[image: image117.wmf]B) has physical importance.
[image: image118.wmf]C) influences heredity.
[image: image119.wmf]D) has genetic importance.

29. 

Sociologists often describe an individual’s position in a stratified social order that attempts to classify groups, individuals, families, or households in terms of indicators such as occupation, income, wealth, and education. Sociologists call this:

[image: image120.wmf]A) social levels
[image: image121.wmf]B) stratum
[image: image122.wmf]C) economic levels
[image: image123.wmf]D) socioeconomic status

30. 

Extreme examples of female subordination in the Arab world, such as female circumcision, can:

[image: image124.wmf]A) distract us from seeing the cultural disadvantages that men experience under such a system.
[image: image125.wmf]B) help us understand the ways in which gender is reproduced and why.
[image: image126.wmf]C) help us understand how gender is constructed based on natural sex differences.
[image: image127.wmf]D) distract from an analysis of how Western women are also subordinated.

31. 

Each society has a type of social stratification. How does the United States justify its type of stratification system?

[image: image128.wmf]A) One’s relatives are responsible for one’s social class
[image: image129.wmf]B) A person is in complete control over the class he or she is in. Hard work (or lack of it) determines class.
[image: image130.wmf]C) The class a person is in has nothing to do with ability; one is born into it.
[image: image131.wmf]D) Luck determines class.

32. 

Some Sociologist believe that gender is a social institution because it:

[image: image132.wmf]A) is a social construction instead of a biological construction.
[image: image133.wmf]B) is within an institution (hospital) that our gender first emerges.
[image: image134.wmf]C) is similar to other major institution in our society.
[image: image135.wmf]D) is a major structure organizing our day-today- experiences.

SOC 1145 Pre/Post Quantitative Test
Sociology 1145 Pre/Post Self-Assessment Cultural Awareness Test based on Cultural Adaptability Index.

There are 5 Demographic Questions at beginning of exam that ask about section number, name, etc.  We are testing this in survey monkey. It includes three open ended essay questions. 

To save space, I removed the responses (Likert scale for Questions 6- 25):

· Strongly Agree

· Agree

· Disagree

· Strongly Disagree

6. I can enjoy relating to all kinds of people (CCA5)

	


7. I believe all cultures have something worthwhile to offer.

	


8. I am not good at understanding people when they are different from me (CCA27)

	


9. People who know me would describe me as a person who is intolerant of other's differences (CCA 32)

	


10. When I am with people who are different from me, I interpret their behavior in the context of culture (CCA 38)

	


11. My personal value system is based on my own beliefs, not on conformity to other people's standards (CCA 41)

	


12. I expect others to respect me, regardless of their cultural background (CCA47)

	


13. Events in my own country may impact life in other countries.

	


14. I respect and value all cultures (Gen Ed).

	


15. I value the basic human rights of all people (GE).

	

	16. I have asked people if I have offended them by things I have done or said and have apologized when necessary (Cultural Awareness).


17. I believe that other cultures may have an impact on life in my own country (CA).

	


18. Lifestyles in other cultures are just as valid as those in my culture (et 4)

	


19. I apply my values when judging people who are different (et 16).

	


20. I dislike interacting with people from different cultures (et 21)

	


21. Race is socially constructed.

	


22. I can simultaneously consider my worldview and another person's worldview (CR).

	


23. Gender is culturally defined.

	


24. Racial differences between people are rooted in biology.

	


25. Indigenous peoples' culture and differences should be acknowledged and celebrated. 

	


These three questions are open ended essay based on major outcomes for the course. 

26. In detail, define culture and discuss the aspects of culture. 

27. In detail, explain the relationship between culture and language.

28. Why is it important to understand culture for your everyday life and career choice?

SOC 1145 Cultural Anthropology Core Concept Exam
	1. Band, tribe, chiefdom, and state

A.   Stratified, ascribed, and achieved

B.   Egalitarian and state societies

C.   Egalitarian, rank, and stratified

D.   Hunting and gathering, horticultural, pastoral, and agricultural

2.   The term descent is used by anthropologists to refer to:

A.   the rules a culture uses to establish affiliations with one's parents.

B.   the rules a culture uses to establish affiliations with one's siblings.

C.   all blood and marriage relationships that help people distinguish between categories of kin.

D.   all marriage relationships that help people distinguish between different categories of kin.

E.   all blood relationships that help people distinguish between different categories of kin.

3.   Language, according to the Sapir-Whorf hypothesis:

A.   causes all people to perceive the world in the same way.

B.   causes all humans to construct reality in similar ways.

C.   establishes in our minds categories that affect our perception.

D.   determines how well-formed our brain will be.

E.   is the sole force of cultural innovation.

4.   Race refers to:

A.   a group of people sharing similar cultural traits.

B.   a group of people sharing similar beliefs and ideologies.

C.   nothing more than a statistical statement about the occurrence of physical traits.

D.   three specific categories: Mongoloid, Negroid and Caucasoid.

E.   the accumulation of all physical differences between any two populations.

5.   Ethnicity refers to:

A.   cultural traits passed from generation to generation.

B.   physical traits that distinguish individuals.

C.   physical and cultural traits of human populations.

D.   only visible cultural traits, such as clothing, food, and religious practices.

E.   the way a populations behaves.

6.   According to the world systems theory:

A.   LDCs can help themselves only if they emulate Western cultures.

B.   LDCs need to become modernized.

C.   rich and poor countries are different because they operate differently in the world.

D.   wealthy nations should provide charity to LDCs because they are responsible for the poverty.

E.   given enough time, globalization will lead to a world with more economic equity.

7.   Hindu who vomits after inadvertently eating beef best illustrates which of the following cultural principles?

A.   Culture is learning.

B.   Cultures are always changing.

C.   Culture influences biological processes.

D.   The parts of a culture are interrelated.

E.   Culture is adaptive.

8.   Franz Boas argued that the discipline of anthropology needed:

A.   the careful collection of empirical data on as many specific cultures as possible.

B.   the development of complex theory to guide fieldworkers.

C.   theory that clarified how contact with other people was the single most important factor in shaping any society's culture.

D.   theory that emphasized the environment as the single factor determining a culture.

E.   theory that focused on geography as the major cause of cultural complexity.

9.   While forms of religion may vary, they all are founded upon a belief:

A.   in one major deity.

B.   that there is life after death.

C.   in the supernatural.

D.   in reincarnation.

E.   that there is good and evil in the world.

10.   Globalization is defined by:

A.   a revolution in high-speed information technology.

B.   privatizing and deregulating national economies.

C.   the lowering of tariff barriers worldwide.

D.   the rise of fundamentalism in some countries.

E.   all of the above.

11.   The conflict theory interpretation of inequality argues that:

A.   if people are to make sacrifices necessary to perform vital jobs, they must be adequately rewarded.

B.   the most highly skilled people deserve the most money.

C.   the upper levels of the hierarchy exploit those below.

D.   it is best to have a very competitive process for job selection so that the candidate that is most evolved will emerge first.

E.   jobs that require more specialized skills should be classified as more valuable to society.

12.   Neocolonialism:

A.   refers to the control of African countries by European powers during the 16th century.

B.   ended when South American and African countries gained independence from Europe.

C.   is the control of former colonies by wealthy, former colonial nations through political, financial, and military power.

D.   is the globalization process that occurs between the wealthy trade nations.

E.   is a political and economic process by which European nations take over less developed countries.

13.   Anthony Wallace uses the term "cult" to refer to:

A.   religious organizations that brainwash their members.

B.   a form of religion having its own set of beliefs, rituals, and goals.

C.   anti-social religious groups that often encourage their followers to commit mass suicide.

D.   small-scale religious groups that are opposed to any form of control from the federal government.

E.   groups that are considered deviant by mainline churches.

14.   Reciprocity refers to an exchange of goods and/or services of:

A.   unequal value that occurs at the same moment in time.

B.   exactly the same value that occurs over a short period of time.

C.   relatively equal value between two parties without the use of money.

D.   unequal value between elites and commoners in a state society.

E.   relatively equal value between more than two parties that sometimes involves the use of money.

15.   Ethnocentrism is the belief that:

A.   one's culture is no better or no worse than any other.

B.   other cultures are inferior to one's own.

C.   other cultures are superior to one's own.

D.   to understand another cultural feature, you must look at it from within its proper cultural context.

E.   it is not possible to fully understand any culture other than your own.

16.   The spread of a cultural element from one society to another is called:

A.   innovation.

B.   tabula rasa.

C.   ethnocentrism.

D.   cultural diffusion.

E.   invention.

17.   Arranged marriages are found most often in what type of society?

A.   Democratic societies.

B.   Very wealthy societies

C.   Societies that are primarily agricultural

D.   Societies in which there is elaborate social hierarchy

E.   Societies that are primarily industrial

18.   In the majority of cultures of the world, polygyny is:

A.   the preferred form of marriage.

B.   practiced by the majority of wealthy men in the world.

C.   less common than polyandry.

D.   considered by anthropologists to be less moral then monogamy.

E.   a form of marriage in which the man exerts his domination over the women.

19.   The functionalist interpretation of inequality argues that if people are to make sacrifices necessary to perform vital jobs, they must be all of the following EXCEPT:

A.   adequately rewarded.

B.   convinced that the most highly skilled people deserve the most money.

C.   convinced that the current system serves to motivate the best people to fill key jobs into those positions in society.

D.   aware that, because of social stratification and gender inequality, some people are simply not prepared to assume certain jobs.

E.   aware that better jobs require more specialized education and skill.

20.   The universal division of labor based on sex:

A.   causes a great deal of conflict between men and women everywhere.

B.   is much stricter in indigenous societies than in state societies.

C.   occurs in all societies worldwide.

D.   is caused by the limited physical abilities of women.

E.   is not an efficient way to develop socially.

21.   Which of the following statements about language change is FALSE?

A.   Language is constantly changing.

B.   Linguistic borrowing occurs because of both need and prestige.

C.   The study of language change over time is an example of synchronic analysis.

D.   Historical linguistics are interested in studying how a language changes over time.

E.   Changes in the meanings of words reflect changes in cultural values in the society.

22.   In caste societies:

A.   no caste has a monopoly on certain occupations.

B.   marriage between castes is strictly prohibited.

C.   all castes have equal access to power, prestige, and wealth.

D.   social mobility is virtually unrestricted.

E.   there is very little difference in occupational ranking.

23.   A society's definition of masculinity and femininity is called:

A.   the sexual division of labor.

B.   human sexuality.

C.   gender.

D.   sexual rules.

E.   gender rules.

24.   The term used to define what a society considers an expected way of behavior is called:

A.   social control.

B.   political control.

C.   deviance.

D.   corporate lineage.

E.   social norms.

25.   Which of the following statements about optimal foraging theory is true?

A.   Foragers store food for a season only.

B.   Foragers take only the plants and animals they need to subsidize their caloric intake.

C.   Foragers seek out food sources based on whether they will be worth the effort.

D.   Foragers no longer exist in the world; all peoples today use food production techniques.

E.   Foragers very frequently exceed the carrying capacity of their environments.

26.   Anthropologists, as compared to other social scientists, have spent a great deal of time studying kinship because they have: 

A.   always focused largely on biological relationships.

B.   concentrated mainly on small-scale societies where kinship relations tend to be important.

C.   always studied fictional relationships and how societies are organized socially and politically.

D.   concentrated on industrial societies where kinship relations tend to be important and affect the individual's ability to survive.

E.   have found that kinship is the single most significant factor in social organization in every human society.

27.   Postmodern anthropology:

A.   is similar to the cultural materialism because it is an empirical approach.

B.   is wedded to the etic point of view and is considered an extreme scientific approach.

C.   argues that culture should be understood from several perspectives.

D.   aims at the construction of laws and generalizations.

E.   focuses specifically on the development of technology and its effect on culture.

28.   In terms of private property rights to land, which of the following statements is true?

A.   Food collectors seldom have the notion of personal land ownership.

B.   Only elites in pastoral societies own pasture lands.

C.   Only chiefs in horticultural societies own the land that is planted.

D.   In food-producing societies, all individuals have private land ownership.

E.   All state societies have private individual land ownership.

29.   The carrying capacity of an environment:

A.   is the uppermost level of productivity that is ecologically sound in an environment.

B.   is solely determined by its technology, which can make an environment artificially sound.

C.   influences only foraging societies, although there are still realistic limits on all environments.

D.   refers only to the amount of wild plants and animals in an area.

E.   refers to the amount of humans that can be profitable in a given amount of space.

30.   A holistic approach to the study of humans means that anthropologists:

A.   concentrate only on the social customs of the group under study.

B.   study all varieties of people and all aspects of their existence.

C.   limit themselves to the study of religious leaders.

D.   only study literate societies.

E.   focus exclusively on the relationship between people and environment.

31.   Most anthropologists today:

A.   utilize evolutionary theory.

B.   utilize neoevolutionary theory.

C.   use materialist approaches that emphasize technology.

D.   focus primarily on ethnoscience.

E.   do not tie themselves to a single theoretical orientation.

32.   Market exchange systems require:

A.   heavy face-to-face contact.

B.   a non-standardized currency.

C.   a complex division of labor.
D.   only a small amount of surplus production.




Geography Pre/Post Quantitative Test

ASSESSMENT:  GEO 1101 Human Geography

Sinclair CC, Fall 2014
All students in GEO 1101 are required to complete this assessment.  Just try your best!  Remember, you receive points for completing this assessment; however, it is not graded. 

1) Multiple "layers" of spatial information are stored in a(n) 

A) GPS.

B) API.

C) remote sensing.

D) GIS.

E) map.

2) Scale is

A) the system used by geographers to transfer locations from a globe to a map.

B) the extent of spread of a phenomenon over a given area.

C) the difference in elevation between two points in an area.

D) the relationship between the length of an object on a map and that feature on the landscape.

E) the ratio of the largest to smallest areas on a map.

3) Situation identifies a place by its

A) location relative to other objects.

B) mathematical location on Earth's surface.

C) nominal location.

D) unique physical characteristics.

E) primary dimensions.

4) The concept of space-time compression means

A) as an object moves faster through space, time slows for that object.

B) people no longer have time to read books.

C) today it is harder than ever to keep track of what is happening in distant places.

D) distant places in the world are becoming effectively closer together.

E) there is more space in smaller places than ever.

5) One important feature of the world's population with the most significant future implications is that

A) the natural increase rate is larger every year.

B) there are fewer people in the world now than at the peak in the middle of the twentieth century.

C) the most rapid growth is occurring in the less developed countries.

D) people are uniformly distributed across Earth.

E) the less developed countries have the highest combined crude death rate.

6) Thomas Malthus concluded that

A) population increased arithmetically while food production increased geometrically.

B) the world's rate of population increase was higher than the development of food supplies.

C) moral restraint was producing lower crude birth rates.

D) population growth was outpacing available resources in every country.

E) crude birth rates must balance crude death rates.

*7)  The gap between the income of the richest countries and the poorest countries from 1950 to 1990:   


A) narrowed a lot; 
B) narrowed a little;

C)  remained the same; 

D) widened a little; 

E)  widened a lot.
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*8)  Each of the three population pyramids (above) are census tracts from St. Louis county in northern Minnesota – a county that stretches from Duluth to Canada.  The population pyramid on the left most likely represents:

A)  the part of the county where the University of Minnesota-Duluth is located.

B)  A retirement community on the border with Canada.

C)  The median census tract, where all the women are strong, the men are good-looking, and the children are above average.

D)  a rural population with high out-migration after high school.

E)  an urban population with a high number of immigrant workers.

9) Which of the following events would be considered a migration pull factor?

A) religious persecution

B) failed harvest

C) flooding of a river

D) opening of a new factory

E) civil war

10) Refugees migrate primarily because of which type of push factor?
A) economic

B) environmental

C) political

D) circulation

E) All of these choices are correct.

11)  To calculate a country’s dependency ratio, one needs to know the country’s population and
A)  the number of children still receiving financial support from their parents.

B)  the number of people actively looking for work but are unable to find it.
C)  all of a country’s population younger than age 15 or older than age 64.
D)  the number younger than 15.

E)  the number older than age 64.

12) In contrast to folk culture, popular culture is typical of

A) small homogeneous groups.

B) large heterogeneous groups.

C) groups living in isolated rural areas.

D) groups that have little interaction with other groups.

E) groups of specialists.

13) Lacrosse was adopted by European immigrants

A) who didn't have smooth playing fields to roll balls along.

B) from Iroquois players.

C) working in factories.

D) attending college in the American Northeast.

E) wanted to invent a new sport.
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14) This map demonstrates

A) Catholics are clustered in eastern Belfast.

B) Catholics are clustered in western Belfast.

C) Catholics are clustered in Northern Ireland.

D) Protestants are clustered in western Belfast.

E) people are well dispersed by religious adherence.

15) Québec has acted to protect the French language by

A) outlawing other languages in public.

B) electing English-speaking leaders.

C) accepting only French-speaking immigrants.

D) having one of the strongest economies in Canada.

E) requiring its use on signs.

16) A creolized language is

A) extinct.

B) a mix of indigenous and colonial languages.

C) an isolated language family.

D) a possible prehistoric superfamily.

E) a revived formerly extinct language.
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17) Looking at the above figure, which of the following countries has the highest HDI?

A) India

B) China

C) Russia

D) Spain

E) Brazil

18) Which of the following is one of the main criticisms against the WTO?

A) that it infringes on the sovereignty of countries

B) that it is too big

C) that it favors the East over the West

D) that it gives too much power to small countries

E) that decisions take too long to be delivered

19) ________ is trade that protects small businesses and workers.

A) Free trade

B) Fair trade 

C) Equal trade

D) Sustainable trade

E) Humane trade

20) Created by the UN in 1980, this is an indicator of the level of development for each country. It combines income, literacy, education, and life expectancy.

A) Human Development Index (HDI)

B) Gender Empowerment Measure (GEM)

C) Gini Coefficient (GC)

D) Purchasing Power Parity (PPP)

E) Development Level Indicator (DLI)

21) A beverage bottling plant would be an example of the which of the following?

A) bulk-gaining industry

B) bulk-reducing industry

C) perishable industry

D) situation-neutral industry

E) none of the above

22) Which of the following is true of manufacturing jobs in the U.S.?

A) They have been shifting within the United States from the North and East to the South and West.

B) They have been shifting within the United States from the South and West to the North and East.

C) They have been shifting within the United States from the West and East to the South and North.

D) They have been shifting within the United States from the East and West to the North.

E) They have been shifting within the United States from the North and West to the East.

23) According to the primate city rule, the largest settlement has 

A) about the same size as the second ranking settlement.

B) slightly more people than the second ranking settlement.

C) more than twice as many people as the second ranking settlement.

D) about three times the population of the second ranking settlement.

E) about four times the population of the second ranking settlement.

24) Geographers apply ________ to create market area studies that assist service providers with opening and expanding their facilities.

A) rank-size rule

B) range

C) central place theory

D) primate city rule

E) range of service rule
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25) In which of the following countries did male workers earn the least amount of money annually?

A) South Africa

B) India

C) Mexico

D) Australia

E) Brazil

Thank you for completing this assessment!
Physical Geography/1102






Assessment

1.  The father of modern geography is?

A. Carl Ritter
B. Eratosthenes 
C. William Morris Davis

D. Alexander Von Humboldt 


2.  Meridians run __________ around the globe and ____________ the poles.

A. east-west, do not connect

B. north-south, do not connect

C. east-west, connect


D. north-south, connect

3.  If you traveled from the location of 450N, 1300W to the location 450S, 1300W, you would experience a time difference of:

A. 12 hours

B. 24 hours

C. 0 hours
D. none of the above

4.  The Sun is directly over the Tropic of Capricorn on:

A. summer Solstice 
B. fall equinox

C. winter solstice
D. spring equinox

5.  The Industrial chemical compounds known as Chlorofluorocarbons (CFCs) are thought to have played the key role in the development of:

A, global warming
B. the ozone hole
C. the greenhouse effect
D. none of the above

6.  On this figure, the tropical zones are labeled (check the numbers on the right side of the diagram with the zones they represent:

A. 3


B. 4


C. 5

D. 6

E. 7
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7.  On the figure below, the proportion of Oxygen is labeled:

A. 1


B. 2


C. 3

D. 4
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8.  Examine the monthly mean air temperature patterns shown in this figure.  The curve for the city of Yakutsk at 620N latitude is labeled:

A.1


B. 2


C. 3

D. 4
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9.  On the figure below, the troposphere is labeled:

A. 1


B. 2


C. 3

D. 4
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10.  In figure below, what answer below best explains the conditions at point 2?

A. cooling, saturated

B. cooling, dry

C. warming, saturated
D. warming, dry
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11.  Condensation involves the ________________ of latent heat and a change of state from the ________________ phase to the liquid phase.

A. absorption, solid
B. absorption, gaseous

C. release, solid

D. release, gaseous

12.  if the normal lapse rate is larger than the dry and wet adiabatic lapse rate then the weather conditions will be:

A. stable

B. unstable

C. undetermined

D. unstable then stable

13.  A cyclonic flow in the northern hemisphere is illustrated in part ___________ of the figure below.

A. 1


B. 2

C. 3

D. 4
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14.  The Trade Winds in the figure below are identified by the number:

A, 1


B. 2

C. 3

D. 4

E. 5
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15.  The typical weather conditions experienced at the center of a high pressure would likely be:

A. cold, dry

B. cold, moist

C. mild, dry

D. mild, moist

16.  Figure below illustrates the origin and evolution of a midlatitude cyclone.  By carefully studying the figure, which answer below best explains the temperature conditions in a city represented by number 2?

A. cold


B. extremely cold

C. warm

D. cold with heavy rain
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17.  In the figure below, the leading edge of a cold front is indicated by the number:

A. 1


B. 2


C. 3

D. 4
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18.  Weather conditions associated with an anticyclone include:

A. thunder and lightning 
B. hail

C. clear skies

D. none of the above

19.  The oceanic crust is __________ and __________ than continental crust.

A) thicker; denser
B) thinner; denser
C) thicker; less dense

D) thinner; less dense
20.  The functional role played by an organism or its “profession” as well as the physical space it inhabits is BEST called the:

A) habitat

B) biome

C) ecotone

D) ecological niche

21.  In the climograph represented below:

A. the highest temperatures and precipitation occur in the same month

B. mean monthly temperatures are below zero for almost half of the year

C. the range of temperature is over 1000 F over the length of the year

D. average monthly precipitation never exceeds 2.5 inches
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22.  In the figure below, what is the approximate age of the sea floor off the north coast of Spain?

A) younger than 9.6 million years

B) 9.6 – 33.0 million years

C) 33.0 – 83.0 million years


D) 83.0 – 141.9 million years

E) older than 141.9 million years
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23.  Which is the correct coordinates for point B on figure below?

A. Lat. 410N, Long. 230E


B. lat. 400, 30’ S, Long. 220, 30’E

C. Lat. 390, 30’N, Long. 220, 30’E

D. Lat. 400, 30’N, Long. 270, 00’ E


24.  On the figure below which number represents a moraine?

A. 3

B. 6

C. 4

D. 9
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25.  A biome is

A. an ecosystem characterized by related animal populations.

B. a large, stable terrestrial ecosystem or aquatic ecosystem.

C. the smallest local designation of a community.

D. a natural community that is unaffected by hum
Pre and Post Assessment For SWK 1206

(Purpose, Function and Roles: Values and Ethics: History: Theory)
1  Lee is employed by Family and Child Counseling as a generalist social worker. Lee will be expected to ___. 

a)  work exclusively with individual families and children 

b)  have a job description which excludes policy concerns 

c)  understand problems in context and consider interventions at all system levels 

d)  leave research concerns to specialists 

2  Which of the following is directly related to the stated purpose of social work? 

a)  linking clients with needed resources 

b)  improving the operation of the social service delivery network 

c)  promoting social justice 

d)  all of the above 

3  Anita Olsen is a social worker with a family counseling agency. Her work with gay couples who participate in a parenting group most likely reflects the social work role called ___. 

a)  facilitator 

b)  catalyst 

c)  enabler 

d)  trainer 

4  Jake wants to apply what he is learning about empowerment in his agency volunteer work. He should do all of the following except ___. 

a)  work in partnership with his client 

b)  focus on strengths of the client system 

c)  view the client has having potential 

d)  focus primarily on maladaptive functioning

5  Jolene is working on a planning effort to coordinate service delivery for homeless women and 

children. Ogden is a counselor with the Homeless Coalition. Sarah, a legislative advocate, is 

concerned with social policy development regarding homelessness. Evaluate their activities in 

relation to the purpose of social work. 

a)  Only Ogden reflects the true social work purpose 

b)  Jolene and Sarah’s work reflects social work purpose. 

c)  Sarah's work, while concerned with social justice, is tangential to social work purpose. 

d)  Jolene, Ogden, and Sarah all reflect the purpose of social work in their work activities. 

6   To which ethical standard are social workers in the United States held accountable in courts of law? 

a)  the International Code of Ethics

b)  the Radical Code of Ethics

c)  the NASW Code of Ethics

d)  no particular ethical standard 

7  Which of the following is least accurate with respect to applying social work principles? 

a)  Social workers should be accountable for their personal and professional conduct. 

b)  Self-determination is an absolute principle that applies to all circumstances without any 

limitations. 

c)  Objectivity means that social workers must avoid interjecting their personal perspectives into 

their relationships with clients. 

d)  Personal biases of practitioners may impede their abilities to be nonjudgmental. 

8  The principle for action, "Beginning where the client is," best reflects ___. 
a)  self-determination 

b)  accountability 

c)  individualization 

d)  controlled emotional response 

9  James’ interactions with clients demonstrate high levels of empathy. He is most likely 

demonstrating that he ___. 

a)  “feels like” his clients 

b)  takes pity on his clients 

c)  "feels with" his clients 

d)  sympathizes with his clients 

10   Of the following, which is not a characteristic of a controlled emotional response? 

a)  purposeful response 

b)  sensitivity to feelings 

c)  unconcerned detachment from the client's situation 

d)  understanding informed by knowledge of human behavior 

11  If you were a "friendly visitor" in a charity organization society, you would most likely ___. 

a)  access public funds for families in distress 

b)  act as a model of moral character 

c)  believe that charity represented respectful support for families 

d)  not be concerned about investigations and scientific procedures 

12  Which prominent Charity Organization Society leader wrote what is Social Casework? 

a)  Jane Addams 

b)  Mary Richmond 

c)  Grace Abbott 

d)  Sophinisba Breckinridge 

13  Settlement House work was characterized by ___. 

a)  friendly visiting 

b)  welfare distribution 

c)  a combination of social services and social advocacy 

d)  scientific philanthropy 

14  The phrase "person in his situation" was coined by ___. 

a)  Mary Richmond 

b)  Florence Hollis 

c)  Harriet Bartlett 

d)  Jane Addams 

15   The 1960s was significant for social work because of ___. 

a)  the War on Poverty 

b)  the New Deal 

c)  the Charity Organization Society 

d)  Freudian psychoanalysis 

16  In regard to Maslow’s concept of human needs, which of the following statements is false? 

a)  Developmental status affects the particular array of needs experienced by individuals. 

b)  Individual needs must be considered in the context of the global community. 

c)  The physical environment can have a disabling effect on a person's sense of competence. 

d)  Cultural factors are unrelated to human strengths and needs. 

17   Celia is writing a paper about empowerment. Which of the following characteristics is she least 

likely to emphasize in her section on implications for social work? 

a)  a view of social workers as experts 

b)  an orientation toward strengths and competence 

c)  an emphasis on working collaboratively with clients 

d)  an understanding of the links between personal and political power 

18  The ecosystems approach ___. 

a)  considers transactions between people and their physical and social environments 

b)  is a facet of Freud’s psychoanalytic perspective 

c)  focuses on individuals, but not their environments 

d)  focuses solely on the physical and social environment 

19  According to social Darwinism, private acts of charity ___. 

a)  defeated the law of natural selection 

b)  were less disruptive to social evolution than public social welfare 

c)  undermined scientific philanthropy 

d)  had no impact on the character of the poor 

20  You are participating in a debate on the causes of poverty. Your team is supposed to develop 

arguments based on the structural perspective. Which of the following are you MOST likely to 

research to support your debate points? 

a)  Psychological ramifications of the culture of poverty 

b)  shortfalls in the institutional fabric of society 

c)  motivational factors related work ethic differences 

d)  the relationship between personal character and income levels 

Social Work Pre/Post Quantitative Test   2207
Rate yourself on your level of competency on a scale of 1- 4: 

1 = Unlikely, 2 = Not very likely, 3 = Likely, 4 = Definitely.  Circle the appropriate number.

Background Information

1. Age:  ________

2. Sex: Male ______

Female ________

3. Ethnicity ( please check all that apply):

African American _____
Asian American _____
European American _____

Jewish American  _____
Latino American ____
Middle Eastern _____ 

First Nations Peoples _____

Other (Please specify) ______________________

4. Year of education (e.g., 12 = high school graduate) (Circle correct number):

12 13
14
15
16
17
18
19
20
21 or more 

5. Highest degree earned/major:

6. Years of previous social service volunteer experience:

None ____
1-3 years ____
 4-6 years ____ 7-9 years ____ 10 years or more ____

7. Years of previous social work employment:

None ____ 1-3 years ____ 4-6 years ____ 7-9 years ____ 10 years or more ____

8. Prior courses on cultural diversity:

None ____ 1 course ____ 2 courses _____ 3 or more courses _____

Cultural Awareness

9. I am aware of my life experiences as a person related to a culture (e.g., family heritage, household and community events, beliefs, and practices).

1-Unlikely ____ 2-Not very likely ____ 3-Likely ____ 4-Definitely ____

10. I have contact with other cultural and ethnic individuals, families, and groups.

1-Unlikely ____ 2-Not very likely ____ 3-Likely ____ 4-Definitely ____

11. I am aware of positive and negative experiences with cultural and ethnic persons and events.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
12. I know how to evaluate my cognitive, affective, and behavioral experiences and reactions to racism, prejudice, and discrimination.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
13. I have assessed my involvement with cultural and ethnic people of color in childhood, adolescence, young adulthood, and adulthood.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
14. I understand such terms as positionality, intersectionality, and the dialogic self.
1-Unlikely

2-Not very likely

3-Likely

4-Definitely
15. I have had or plan to have professional employment experiences with culturally diverse clients and programs.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
16. I have assessed or plan to assess my academic and professional work experiences with cultural diversity and culturally diverse client. 

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
Knowledge Acquisition

17. I understand the following terms: critical thinking, identity development, social constructionism, and marginalization.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
18. I have developed a critical thinking perspective on cultural diversity.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
19. I know information about knowledge theories related to cultural competence.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
20. I understand the history of oppression and multicultural social group history.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
21. I know about culturally diverse values.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
Skill Development

22. I understand how to overcome the resistance and lower the communication barriers of a multicultural client.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
23. I know how to obtain personal and family background information from a multicultural client and determine the client’s ethnic/community sense of identity.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
24. I understand the concepts of ethnic community and practice relationship protocols with a multicultural client.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
25. I use professional self-disclosure with a multicultural client.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
26. I have a positive and open communication style and use open-ended listening responses.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
27. I know how to obtain problem information, facilitate problem area disclosure, and promote problem understanding.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
28. I view a problem as an unsatisfied want or an unfulfilled need.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
29. I know how to explain problems on micro, meso, and macro levels.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely

30. I know how to explain problems themes (racism, prejudice, discrimination) and expressions (oppression, powerlessness, stereotyping, acculturation, and exploitation).

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
31. I know how to find out about problem details.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
32. I know how to access socioenvironmental impacts, psychoindividual reactions, and cultural strengths. 

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
33. I know how to access the biological, psychological, social, cultural, and spiritual dimensions of the multicultural client.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
34. I know how to establish joint goals and agreements with the client that are culturally acceptable.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
35. I know how to formulate micro, meso, and macro intervention strategies that address the cultural needs of the client and special needs populations such as immigrants and refugees.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
36. I know how to begin the evaluation phase which links the client to an ethnic community resource, reviews significant progress and growth development, evaluates goal outcomes, and establishes a follow-up strategy.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
37. I know how to design a service delivery and agency linkage and culturally effective social service programs in ethnic communities.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
38. I have been involved in services that have been accessible to the ethnic community.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
39. I have participated in delivering pragmatic and positive services that meet the tangible needs of the ethnic community.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
40. I have observed the effectiveness of bilingual/bicultural workers who reflect the ethnic composition of the clientele.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
41. I have participated in community outreach education and prevention that establish visible services, provide culturally sensitive programs, and employ credible staff.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
42. I have been involved in a service linkage network to related social agencies that ensures rapid referral and program collaboration.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
43. I have participated as a staff member in fostering a conducive agency setting with an atmosphere that is friendly and helpful to multicultural clients.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
44. I am involved or plan to be involved with cultural skills development research in areas related to cultural empathy, clinical alliance, goal-obtaining styles, achieving styles, practice skills, and outcome research.

1-Unlikely

2-Not very likely

3-Likely

4-Definitely
What are your questions and views on cultural competence and cultural competencies? 

What are you reactions to this self-assessment instrument?

Please count your scores on the 36 self-assessment items and rate your level of cultural competence.  Circle the appropriate level and write your raw score in one of the following levels:

Level 1: Unlikely (scores 36-69)

Level 2: Not very likely (scores 70-94)

Level 3: Likely (Scores 95-128)

Level 4: Definitely (scores 129-144)

Thank you for your cooperation on this self-assessment instrument.  You have made a significant contribution to our research on culturally competent practice.  
Appendix 1.3:  Sociology Writing and Speech Rubric

SGS Writing Assessment Rubric

Your writing assignment will require you to use the sociological perspective.    
“The sociological perspective is a way of examining everyday    Student#      __________________ 

social life that emphasizes the interplay between societal forces            Name                ___________ 
and personal characteristics in influencing people’s thoughts, actions,   Course/Section ___________ 
feelings, judgments and interactions.”  Newman        

	Category
	Exceeded Expectations
	Meets Expectations
	Competent
	Needs Improvement
	Not Evident
	Points

	Technical 

Requirements:

grammar, punctuation, spelling, typed, and double-spaced.  Follow the detailed  instructions assigned by faculty.
	Paper is

Technically flawless; typed, double-spaced and followed all instructions.
	Minor grammar, punctuation, & spelling errors; typed, double-spaced. Followed instructions.
	Significant  grammar, punctuation,

& spelling errors, but typed, double-spaced. Somewhat followed instructions.
	Grammar, punctuation, & spelling errors are frequent and distracting, but typed, double-spaced. Did not follow instructions.
	Grammar,

punctuation, & spelling errors are frequent and distracting; not typed or d-spaced.

Did not follow instructions.
	

	Documentation:

quotes, paraphrases,  and

summaries are 

appropriately

documented;

adequate original ideas.  Works are cited and plagiarism is avoided.
	Research is 

well integrated into the paper and properly documented.  Used MLA formatting style.  All sources are academically acceptable.
	Research is

adequately integrated and  documented. Used MLA formatting style.   All sources are academically acceptable.  


	Research is minimally  integrated and documented. Used MLA formatting style, with mistakes.
Some sources are academic, others are not.  
	Research is 

not well integrated. Is somewhat documented.

Used MLA formatting style, with mistakes.

Some sources are not academically acceptable.  
	No evidence of proper citing or paraphrasing. Did not use MLA formatting style. 

Sources are not academic.
	

	Paper organization:  paper is organized in an effective way; thesis is established in the beginning, supporting information is provided, and a conclusion is present.
	Thesis is clearly stated in the introduction and previews the structure of the paper and is carried out through the conclusion.
	Thesis is stated in the introduction, but does not adequately preview the structure of the paper.  The conclusion clearly restates the thesis statement.
	Thesis is clear but weakly stated in the introduction.

Organizing theme of the paper is weak. The conclusion weakly restates the thesis.
	Thesis is weakly stated in the introduction. Organizing theme of paper unclear.  Thesis is not restated in the conclusion.
	Thesis is not clearly stated in the introduction.  Paper has no organizing theme.

The conclusion does not restate the thesis.
	

	Demonstrates

understanding of the sociological perspective:
(see definition above)
	Demonstrates a mastery of the sociological perspective in relationship to the subject matter by providing numerous examples of how individual behavior or events are linked to societal forces.
	Consistently and appropriately applies the sociological perspective to an analysis of the subject matter.
	Moderately and/or inconsistent application the sociological perspective to an analysis of the subject matter.
	Discusses the sociological perspective but does not correctly apply it to the subject matter. Presents a reductionist view based on individualistic or psychological thinking.  Does not present information about the influence of society on the individual.
	No discussion or application of the sociological perspective.  Presents a reductionist view based on individualistic or psychological thinking.  Does not present information about the influence of society on the individual.
	

	Critical thinking and

analysis:
	Paper ties explanations of human behavior, processes, or cultures to social science concepts or theory beyond those given in the text and explains those ties accurately and fully at a level appropriate to context.
	Consistent explanations of human behavior processes, or cultures to social science concepts or theory accurately and fully at a level appropriate to context.
	Attempts to tie explanations to specific social science concepts or theories but does not develop them fully.
	Attempts to tie explanations to specific social science concepts or theories, but explanations are unclear and/or incorrect.
	No application of sociological concepts or theories to analysis of topic.
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             Score:_____ 
SGS Speech Assessment Rubric

Your speech assignment will require you to use the sociological   Student # _______

perspective,  specific social concepts, and theories to analyze your topic.   Name: __      Course/Sec.#  _____
	Category
	Exceeds Expectations
	Meets Expectations
	Does Not Meet Expectations
	Comments

	Introduction, Integration and Conclusion
	Clearly establishes the thesis of the speech.  Fully anticipates the issues to be presented.  Conclusion that summarizes or emphasizes the thesis of the speech.
	Establishes some kind of viewpoint / thesis for the speech.  Adequate conclusion that summarizes or emphasizes the thesis of the speech.
	Speech begins with no or minimally identifiable thesis or introduction.  Speech ends with no conclusion or minimal summary.
	

	Critical Thinking and Analysis
	Demonstrates superior comprehension of all relevant material; pushes beyond it to consider deeper implications.  Ties explanations of human behavior, processes, or cultures using the sociological perspective, specific social science concepts/ theory provided or beyond those given in the text and explains those ties accurately and fully at a level appropriate to context.
	Addresses all assigned content in a manner that uses the material accurately but without great depth.  Attempts to tie explanations to the sociological perspective, specific social science concepts or theories but does not develop them fully.
	Fails to address most or all of assigned content.  No application of sociological perspective, specific social concepts or theories to analysis of topic OR if attempts are made, explanations are unclear and/or incorrect.


	

	Organization


	Flows seamlessly from introduction to conclusion with good transitions and an obvious logical progression of ideas and smooth transitions.
	Points flow logically from introduction to conclusion but transitions are awkward.
	Wanders through the subject with little or no apparent direction or discernible pattern.
	

	Delivery Style


	Articulate, clear and engaging for the audience.   Good vocal inflection, pacing and volume, few audible pauses, speech meets length requirements.  
	Reasonably clear and articulate, but may be difficult to follow at times.  Adequate vocal inflection, pacing, and volume, some audible pauses, speech meets length requirements.
	Disorganized, wordy, or awkward.  Monotone, many audible pauses.  Speech does not meet length requirement.
	

	Visual Aids


	Excellent use of visual aids to enhance the quality of the presentation and the audience’s comprehension of the ideas presented.

	Adequate use of visual aids to enhance the quality of the presentation and the audience’s comprehension of the ideas being presented.
	Poor or minimal use of visual aids, visual aids detract from the presentation, or visual aids not used when appropriate.


	


   Score _____________      
Appendix 1.4:  Summary of Sociology Assessment Strategies and Changes made over the past 5 years. 

Since the last program review in 2009, the SGS department’s focus was narrowed to improving student success by focusing on assessment. Several assessment strategies were developed, piloted, modified and eliminated in an effort to maximize student learning of course outcomes over the past 5 years.  As a result significant changes were made over the 6 year timeframe to account for data findings and maximize student learning based on program and general education outcomes. 

Major Assessment Adjustments and Modifications 

2009-2010

The Individual Development and Educational Assessment (IDEA) was piloted to identify faculty teaching methods and objectives as well as students perceptions of faculties effectiveness at achieving those objectives. IDEA was to provide the department with a means of correlating student outcome assessments with success at meeting faculty teaching objectives.

All students were required to do a pre and post writing assessment and an oral presentation 

2011-2012

In 2011-12 the quantitative assessment test, writing and speech rubrics were revised by the departmental assessment committee in fall 2011 to better align the questions with the program outcome areas.

The department developed a teaching syllabi for General Sociology, fall 2011,that stated all learning outcomes including IDA.  The teaching syllabi was to be used by all faculty.  

In fall 2011 the department formed Peer Assessment Teams that consisted of a full time lead faculty member and three adjunct faculties.  The lead faculty member is charged with meeting with adjunct faculty members at the start of each quarter to share syllabi and at least one activity related to implementing the outcomes
2012-2013
Several adjustments and modifications were made based on feedback and data.
SGS expanded assessment by collecting data on social structure and stratification.  

The speech rubric was streamlined from five to three categories.

The definition of the sociological perspective was changed to better articulate the expectations to students on the writing rubric 

We eliminated the Do Not Know category on the pre and post quantitative test

We analyzed that the percent knowledge gained is lowest in the area of IDA because students have pre-knowledge of how to read charts and graphs.  

All post test will now be a part of a student’s final evaluation so that they take it seriously

We have attempted to correlate all assessment measures in General Sociology/Introduction to sociology for all full time faculties with student success rates
2013-2014

The development and implementation of the ReVisioned SOC 1101 course, in the FALL 2013, features a “backwards design” approach.  The approach is to begin with the course outcomes and objectives and then create activities and assessments that align.  

The department decided to select the highest volume course (SOC 1101) to maximize the impact of student learning. Several of the course outcomes align with the college general education outcomes, as well. We began by examining the major focus areas of the course, primarily determined by the uniform assessment instrument that we have used for the last several years.

The department piloted the Flipped Classroom Approach in Introduction to Sociology.  The data from student outcome achievement was analyzed to determine if the model can be implemented in all Soc 1101 courses.  The flipped classroom pilot allowed the department to develop a great number of learning activities in each of these areas that can be shared with all faculty within the department.

SGS expanded the measurement of critical thinking to include knowledge of the scientific method of inquiry to the existing areas of the sociological perspective and major sociological theories.

Additional assessment was done for online sections of all Sociology classes (SOC 1101 and SOC 1145) to attempt to widen the department’s program assessment.

Data Collection

Each year pre and post data from students taking General Sociology/Introduction to Sociology courses has been collected and analyzed by the SGS department. From 2009-2012 the Sociology courses that were assessed included SOC 111, 112, and 120 and SOC 1101 from fall 2012- present.

Assessment of students in General Sociology/Introduction to Sociology courses was focused on improving student learning of key course outcomes. Common quantitative tests were utilized to measure outcome achievement in three main areas:  critical thinking and analysis of society through the lens of the sociological perspective; an understanding of diverse viewpoints as expressed in the major sociological theories and research methods.  Two other areas of emphasis were added in 2012- stratification and social structure in society.

In addition to quantitative tests, the department utilized Pre and Post Assessment writing assignments in General Sociology/Introduction to Sociology.  Students writing abilities were assessed by the departmental writing rubric. In selected years, pre and post writing samples were pulled from a variety of General Sociology sections and evaluated by full time faculty.  In general students improved from the lowest assessment category in the pre write to competent in the post write or higher.  

Retrospective Assessment Highlights from 2009-2014 based upon Program Outcomes
Program Outcome #1) Demonstrate the ability to apply the sociological perspective is defined as a) concern with the totality of social life, b) emphasis on the context (setting) in which behavior takes place c) recognition that meaning is a social product, arbitrarily agreed upon d)  focus on the group and social interaction.
2009-2010

The data collected in 2009-10 for program outcome #1 showed that overall students in SOC 111 increased their learning by 6-7% with few exceptions.  However, when the data is reviewed individually (by course type), it indicates a consistent difference.  In SOC 111 in the area of the sociological perspectives student increased their learning from as low as 4% to 14%.  The theory rate of growth stayed consistent at 13%. In SOC 112, the perspective went from 4% to 14% increase and theory went from as high as 14% to a negative 3%.
2010-2011

Although limited assessment data is available for 2010-2011, significant gains in learning were made across all General sociology courses in area #1, which focuses on achieving the development of the sociological perspective based upon SOC 111, SOC 112, and SOC 112.  

2011-2012

Students’ gains were significant in the area of the sociological paradigms (theory).  The lowest area of gain was in Integrating Data Analysis (IDA) or being able to read table charts and graphs and interpret the measures of central tendency.

2012-2013

Our assessment strategies continued through the transition into semesters instead of quarters. The pre and post quantitative assessments were administered to Introduction to Sociology students during the fall and spring semesters.  Results indicated a slight increase in percentage change from 13% to 15% in -perspective and paradigms (theories).  But the IDA portion of assessment experienced a setback from 7% to 6%. 

Additionally, SGS expanded assessment by collecting data on social structure and stratification.  In this area students had an 8% increase in Fall 2012 and a 6% increase in the spring from the pre to the post assessment tests. 

2013-2014

We expanded the pilot of the flipped classroom to four sections.
Program Outcome #2) Understand the scientific research methods used to study society.  Interpret statistical tables, graphs, charts as they apply to an understanding of the human behavior and social life.

The percentage gain in the scientific method and IDA remained consistently low.  In SOC 112, the scientific method and IDA remained consistently low.

Interpreting statistical tables, graphs, charts as they apply to an understanding of the human behavior and social life (IDA) student results were problematic.  The assessment data collected in 2010 confirmed that the weakest area of learning outcome achievement was in the area of Integrating Data Analysis.

Additional assessment was done for online sections of all Sociology classes (SOC 1101 and SOC 1145) however the results indicated a significantly lower  rate of positive change in learning than in face to face class sections. 

.

Program Outcome 3) Demonstrate professional effectiveness and teamwork by exhibiting leadership, cooperation, and making productive contributions to group written and oral assignments.  Students must also demonstrate a respect for diverse view points within the group.
2009-2010 all students were required to do a pre and post writing assessment and an oral presentation All faculty reported that the writing rubric provided a guideline and structure for students, and the quality dramatically improved for the post writing assignments. Faculty also reported that the use of the speech rubric greatly enhanced the quality of the oral presentations because it provides a structure for the preparation and execution of the speech.

2010-2011- no data was collected
2011-2012
Students improved from the lowest assessment category in the pre write to competent in the post write or higher.
2012-2013- no data was collected
2013-2014- no data was collected
Program Outcome #4) Examine diversity in society and the impact of social stratification hierarchies (the inequalities) of gender, race/ethnicity, gender and age.

In the area of stratification and social structure students had an 8% increase in fall 2012 and a 6% increase in the spring from pre and post assessment tests. 

Program Outcome #5) Demonstrate social responsibility and an ethic of service: attitudes and understandings needed to live in a society as responsible citizens and to contribute to building a caring and just society. 

No common instrument has been developed to assessment this outcome.  

General Ed outcomes

Critical Thinking

The 2012-2013 academic year marked SGS’s initial effort to assess the general education (GE) outcome- critical thinking/problem solving. We aligned the GE outcome with the program outcome based on the sociological perspective and theory.  The tests were revamped to better align questions with critical thinking.    As a result of the data, GE outcome- critical thinking also indicated a slight positive change in percentage from 8% to 11%.


Oral Communication

This GE outcome became a central assessment focus area. As a result, the department also utilized a speech rubric. Faculty reported that the use of the speech rubric improved the quality of the oral presentations because it provided a guideline for the preparation and execution of the speech.
Students in General Sociology/Introductory Sociology courses were required to give an oral presentation and assessed with the departmental speech rubric.  The speech rubric data demonstrated a greatly improved the quality or their final projects.  (Data in appendix).

Written Communication

Beginning in 2011 and 2012, SGS began to also capture General Education Outcomes and as a result, oral and written communication was assessed.

In 2011-12 the department continued the use of pre and post writing assignments and rubrics. Faculty presented a writing assignment and a writing rubric that provided a guideline and structure for students.  The analyzed data results from the writing assessment illustrated dramatic improvement for the post writing assignments.   

2012-13- Pre and post writing samples were pulled from a variety of General Sociology sections and evaluated by full time faculty.  In general students improved from the lowest assessment category in the pre write to competent in the post write or higher.  
Information Literacy

No uniform assessment has been determined

Computer Literacy

No uniform assessment has been determined


Values/Citizenship/Community

No uniform assessment has been determined

Are changes planned as a result of the assessment of general education outcomes?  If so, what are those changes?

We have piloted assessment in SOC 1145 and our intent is to have assessment in SOC 1115, 2205, 2215 in place within the next 5 years in addition to program assessment which will be part of the Sociology Capstone experience.

COMMON INSTRUMENTS

The sociology assessment tests are used uniformly in all General Sociology courses.  A pre and post writing assignment on the sociological perspective is used in all General Sociology courses.  An oral presentation is also required in all General Sociology courses.  

Sociology has developed a pre and post assessment test.  The sociology assessment tests are used uniformly in all General Sociology courses.  A pre and post writing assignment on the sociological perspective is used in all General Sociology courses.  An oral presentation is also required in all General Sociology courses.  

Appendix 1.5:  Learning Challenge Grant Final Report
“Improving Teaching Effectiveness through Constructive Feedback”

Dona Fletcher, (Project Lead), Sean Frost, Dorie Farrell, Sandra Apgar, Darrin Brown, Mohsen Khani, Charles Combs, Dawn Hall, Cheryl Taylor, Kathleen Gish Aubrey Saus, Lance Limoges, Candice Flowers Taylor

The purpose of this project was to provide an opportunity for a wide variety of faculty in many disciplines across the college to pilot IDEA Student Ratings Of Instruction:  A Tool to Improve Learning.  The IDEA system asked faculty to assess their teaching objectives and strategies in each course, and students were allowed to assess if faculty achieved their goals. Faculty received constructive feedback regarding the effectiveness of their teaching strategies in attaining their learning objectives through the use of the IDEA Assessment Diagnostic process.  Faculty were able to improve areas identified as needing improvement with the use of resources provided through the IDEA support website. 

The project proposed that twenty five Introduction to Sociology courses, five Geography courses and five Social Work courses offered fall winter and spring of 2010-2011 be included in the study.  Additionally the proposal sought to include fifty adjunct faculty who had participated in the Sinclair Adjunct Certification Series and were teaching top forty five courses during the same time period.
Study Population:

The pilot initially targeted adjunct faculty who had completed the first year experience.  However, in the winter of 2011 we folded in full time faculty at the recommendation of the faculty senate.  Data of external departmental faculty included a total of 34 faculty with a total of 105 classes utilizing IDEA over the 2010-2011 academic year.  Of these faculty 23 used IDEA for more than 1 quarter; and only 5 faculty utilized IDEA for all three quarters.  These 105 classes included a wide representation of departments across campus and divisions.  Seventy seven of these classes were defined as Top 45 and 28 were not.  In Sociology/Geography and Social Work 10 faculty consistently participated fall, winter, and spring of 2010-2011 for a total of ninety courses sections. One of the courses, General Sociology was represented in the top 45.

Qualitative Data: 

In order to better understand the experiences of faculty participants with the IDEA pilot study we requested that all participants complete a short survey.  The survey was designed using open-ended questions and focused on the faculty perceptions regarding the challenges and benefits of implementing IDEA in their classes.  In all, our study population consisted of twelve faculty members from our own department, Sociology, Geography, and Social Work and thirty-four faculty members from every division representing dozens of departments.  The forty-six IDEA participants were sent several requests to participate in an anonymous survey through survey monkey.  The results below reflect the feedback received through this survey (of which we had an outstanding response rate of 75% reflecting the views of 34 respondents out of the total number of participants, n=46) and through a feedback session conducted on May 20, 2011.
When asked what challenges the participants experienced when implementing IDEA, respondents frequently addressed the issue of time as many of them were required to administer the college-wide end of course survey in addition to the IDEA assessment.  Other respondents expressed concerns with grasping the concepts and objectives of the IDEA form and the subsequent results. One respondent said “It was challenging in the beginning to consider my teaching goals, objectives and methods as sometimes we have little time to develop courses as they should be developed.”

Respondents were also asked what changes should be made during the orientation and implementation process of IDEA to better equip the assessment process.  Respondents suggested that one on one interaction would be beneficial to explain the results rather than a group explanation.  Other recommendations included receiving the results sooner, having the ability to track their objectives from one quarter to the next, and being assigned a mentor to work through the process with each participant.  Since many of our study participants were selected as a result of their participation in the adjunct faculty certification course, some of them are newer to teaching.  This is reflected in the belief that “this [IDEA] would be a useful tool for teachers to use after they’ve been at Sinclair for a few years.” 
While these challenges and recommendations provide some room for growth, much of the feedback we received was positive.  Overwhelmingly, the participants that responded to the survey found the IDEA student survey to be more useful than other student surveys, which they referred to multiple times as ‘student satisfaction surveys’.  One respondent indicated that “one benefit of implementing IDEA is that it steers away from student satisfaction style surveys and leans more toward specific things that an Instructor can implement to better serve their classroom.”  This is typical of the comments received.
The majority of the feedback revolved around three major themes: 1) IDEA helped me to ‘think about teaching in a different way’; 2) IDEA helped me to ‘tailor my pedagogy more directly on areas students needed help on’; and 3) IDEA provided results that were nationally benchmarked to others in the same discipline.  
The first two themes were reflected in well over half of the responses collected, in one manner or another.  At its’ core, IDEA forces faculty members to actively ‘think’ about what they are doing in the classroom; are their activities, assessments and evaluations focused and accurately targeting course objectives?  Many study participants indicated that they had ‘learned a lot about myself as a teacher’ and that IDEA had given them ‘some feedback on how to present material to better engage students’.  Faculty also indicated that they were thankful for receiving feedback which highlighted ‘areas of deficiency’ and ‘shortcomings’ - this is what allows faculty to really “understand where I needed to focus my energies.”
The remaining theme that emerged from the data was the value gained by nationally benchmarked data.  One of the ways in which IDEA provides added value, we believe, is that we get a comparison with other instructors at a national level within our own disciplines in terms of how we rank in regards to teaching efficacy.  This was captured in the qualitative feedback we received from faculty in several instances.  Nearly one-third of the respondents indicated that they valued that comparative data.  Comments included things such as, “My performance on the course objectives is measured and normed to the performance of others in my field.”  Others listed, among other benefits, “the ability to compare myself to the norm and gather objective specific data.”  The value of IDEA was evident among our faculty participants and is probably best reflected in this comment: “Benchmarked results to discipline and other institutions, and analysis of results; that’s key – I have participated in every conceivable student survey at Sinclair, and this is the only one that includes analysis.”

Comparative Results Data:

The charts (below) shows the percentage of classes with ratings at or above the scores of the national IDEA databases.  When this percentage exceeds 60%, the inference is that the group’s overall instructional effectiveness was unusually high. This chart includes both the scores from the classes within Sociology, Geography and Social Work Department (SGS)—n=33—and those scores from the classes of the adjunct instructors invited to pilot the IDEA survey in Fall Quarter of 2010—also n=33.  As can be seen, the SGS scores are well above 60%.  The scores for “Progress on Relevant Objectives”, “Excellent Course”, and the summary from the classes taught by the adjuncts are all approaching 60%, while the score for “Excellent Teacher” is well over 60%.
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The chart below includes the scores from the classes within SGS—n=31—and those scores from all of the classes of all of these instructors invited to pilot the IDEA survey in Winter Quarter of 

2011—n=44.  This includes some adjunct instructors, as well as some full-time instructors.  As can be seen, all of the scores are well above 60%.  
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The last chart includes the scores from the classes within SGS—n=31—and those scores from all of the classes of all of these instructors invited to pilot the IDEA survey in Spring Quarter of 2011—n=16.  This includes some adjunct instructors, as well as some full-time Instructors.  As can be seen, all of the scores are above 60%.  [image: image154.png]90%
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Appendix 1.6:  Environmental Scan (See Email Attachment)
Appendix 1.7:  Self-Study Stakeholder Survey – Academic Departments 
(See Email Attachment)
Appendix 1.8: Self-Study Stakeholder Survey – Non Academic Departments 

 (See Email Attachment)

Appendix 1.9:  Letters of Support.
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January 9, 2015

Mohsen Khani, Direcor
Geography Program
Sinclair Communiy College

RE: Geography Program Connections
Wright State Universiy's Geography Bachelor of Science and Arts Degrees have a

close relation to Sinclair Community College’s Geography Program. This relationship is
broad, from adminisiration of programs to serving students at both infiutions.

Wright State's Geography program is ocated in the College of Liberals. Each year our
college and Sinclais Liberal Ars programs meet (o discuss progra inkages, student
success and opportunites for colaboration. Wright State's Geography Chair and
Sinclairs Geography Program Director also meet informally (o discuss thei respeciive
programs and studens. Further, Wright Stale's Geography Program has been invited
o Sinclai's annual student career fair and we sit on Sinclair’s Geographic Information
Advisory Board.

Our curriculum and department representatives participated in special mestings over
the last year to align curriculum and improve student learming after Sinclair developed a
Geographic Informaton Certicato and proposed to launch a Geography Associate’s
Degree. We supported both niatives.

Wight State's Geography Program appreciates that Sincair encourages their siudents.
to think ahead when scheduling courses o they are prepared for advanced studies and
the transition from Sinclai to Wright State goes smoothly for the students.

Finaly, almost 50% of our current Geography majors attended Sinclair Community
College before entoling at Wright State, and they have earned a respectable average
grade point average of 2.71. We look forward to continuing our parnership wih
Sinclairs Geography Progran.

Sincey

[Jack Dustin, Ph.D.
Chair, Department of Urban Affairs & Geography
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Honor’s Memo of Support

To:

Dona Fletcher

FROM:
Derek Petrey

SOC / GEO / SWK has been a strong supporter of Honors during the 2009-2014 period. We accept several of your courses as fulfillment of the cross-disciplinary requirements for the Honors Scholars Program, especially the intro GEO sequence and SOC 1145 – Comparing Cultures.  They are popular choices for Liberal Arts Majors as well as many other disciplines. The course offerings provided by your department and dedicated faculty meet the standards set forth by the National Collegiate Honors Council: “The honors college or program provides opportunities for measurably broader, deeper, and more complex learning-centered and learner-directed experiences for its students than are available elsewhere in the institution; these opportunities are appropriately tailored to fit the institution’s culture and mission and frequently occur within a close community of students and faculty. In most cases, the honors community is composed of carefully selected teachers and students who form a cross- or multi-disciplinary cohort dedicated to achieving exceptional learning and personal standards.” (NCHC Website: http://nchchonors.org/wp-content/uploads/2014/02/Definition-of-Honors-Education.pdf)

In addition, faculty from your department have been extremely supportive of the Honors Symposium, which allows students to present and receive awards for best research, service learning, or honorable mentions.  One of Kathy Rowell’s classes won honorable mention for a group project in Fall 2013 and one of Jacqueline Housel’s students won in Fall 2014 for best research presentation. Finally, your department should be commended on your commitment to critical thinking, global awareness, and diversity, which substantially improves the college’s overall contributions toward these crucial learning outcomes and initiatives.  

Two hundred and forty four honor students took courses in your department during this review period.  You will note that many of them have completed their Honors portfolios and received awards for completing the Honors Scholars program.  I expect about 5 more of these students to finish Spring 2015.

Appendix 1.10 Average Class Size Statistics
	Academic Year
	Term
	ACS Section Count
	Day 30 Seatcount
	Average Class Size

	AY2010-11
	10/FA
	79
	1852
	23.44

	
	11/SP
	80
	1832
	22.90

	
	11/SU
	57
	929
	16.30

	
	11/WI
	86
	1987
	23.10

	AY2011-12
	11/FA
	79
	1749
	22.14

	
	12/SP
	79
	1706
	21.59

	
	12/SU
	38
	671
	17.66

	
	12/WI
	83
	1834
	22.10

	AY2012-13
	12/FA
	79
	1802
	22.81

	
	13/SP
	79
	1808
	22.89

	
	13/SU
	44
	984
	22.36

	AY2013-14
	13/FA
	70
	1936
	27.66

	
	14/SP
	76
	1907
	25.09

	
	14/SU
	36
	763
	21.19


Budget code 0383
	Academic Year
	Term
	ACS Section Count
	Day 30 Seatcount
	Average Class Size

	AY2010-11
	10/FA
	11
	192
	17.45

	AY2010-11
	11/SP
	10
	185
	18.50

	AY2010-11
	11/SU
	5
	89
	17.80

	AY2010-11
	11/WI
	9
	180
	20.00

	AY2011-12
	11/FA
	10
	207
	20.70

	AY2011-12
	12/SP
	12
	190
	15.83

	AY2011-12
	12/SU
	2
	21
	10.50

	AY2011-12
	12/WI
	11
	208
	18.91

	AY2012-13
	12/FA
	10
	161
	16.10

	AY2012-13
	13/SP
	13
	188
	14.46

	AY2012-13
	13/SU
	2
	47
	23.50

	AY2013-14
	13/FA
	11
	201
	18.27

	AY2013-14
	14/SP
	14
	247
	17.64

	AY2013-14
	14/SU
	5
	67
	13.40


 Appendix 2:  Course List and Curriculum Requirements

Sociology:

	
	SOC 1101 - Introduction to Sociology

	
	A critical analysis of contemporary American society with review of major sociological theories, 
research methods, culture, socialization, groups, social structure, social institutions, deviance, 
social inequalities, social processes and social change.

	Credit Hours:
	3

	Prereqs:
	DEV 0010 and DEV 0030 

	
	SOC 1115 - Sociology of Marriage & Family

	
	This course is a sociological examination of theoretical perspectives on the institution of family. Topics include the historical context of the family, the role of marriage and family in society, family formation, socialization, divorce, parenting, family issues, family throughout the life course and social policy. Variations in family types and lifestyles among diverse groups worldwide are examined.

	Credit Hours:
	3

	Prereqs:
	SOC 1101 


	
	SOC 1129 - Sociological Aspects of Deafness

	
	Studies implications of deafness of children and adults in the areas of language, family relationships, 
education, psychology, history, culture and societal roles.

	Credit Hours:
	3

	Prereqs:
	NONE 

	
	SOC 1160 - Sociology of Aging

	
	Orientation to the sociological, biological and psychological dimensions of the aging process and society's response to its older members and social concerns. Examination of social forces that impact the aging process.

	Credit Hours:
	3

	Prereqs:
	SOC 1101 


	
	SOC 1219 - Global Poverty

	
	This course focuses on the issue of global poverty. It includes a comparison of relative poverty and absolute poverty. This course specifically examines three areas of global poverty through both a sociological and interdisciplinary perspective (including a comparison of western and nonwestern perspectives). The three areas include an examination of the many hypotheses and theories about the causes of global poverty, an examination of the consequences of poverty at the micro, meso and macro levels, and an examination of the theories and solutions to reduce/solve global poverty.

	Credit Hours:
	3

	Prereqs:
	NONE 

	
	SOC 2205 - Social Problems

	
	An introduction to social problems facing large, complex societies using sociological theories and methodology to examine causes, treatments and solutions. Among the topics discussed are: mental illness, health care, alcohol and drug abuse, violence, crime, delinquency, inequality, poverty, immigration, family, global and environmental issues.

	Credit Hours:
	3

	Prereqs:
	SOC 1101 


	
	SOC 2214 - Applied Population Demography

	
	Introduction to the study of human populations and the process that governs their change, fertility, 
migration and mortality. Application and comparison of demographic data related to the United States 
Census, emphasizing current and future social and economic trends through computer applications 
for demographic research.

	Credit Hours:
	3

	Prereqs:
	NONE 

	
	SOC 2226 - Criminology

	
	This course presents a framework for studying the nature and the causes of crime and criminal behavior. Focus is provided through criminal typologies and the myriad of theories using multi-disciplinary perspectives. 

	Credit Hours:
	3

	Prereqs:
	SOC 1101 

	
	SOC 1108 - Appalachian Families

	
	A critical and analytical examination of the Appalachian experience from the 1700s through the present 
day with emphasis on the Appalachian family (both rural and urban) as a varied and complex social 
system, including an examination of the diverse populations within the Appalachian region. 

	Credit Hours:
	3

	Prereqs:
	NONE 


	
	SOC 1117 - Popular Culture

	
	Exploration of contemporary popular culture and popular culture in a historical context: 
examination of influence of popular culture on the development of a unique American society 
and culture through media, music, sports, entertainment and/or food.

	Credit Hours:
	3

	Prereqs:
	NONE 

	
	SOC 1145 - Introduction to Cultural Anthropology

	
	An examination of what is meant by culture and a review of the various theories and methods in Cultural Anthropology. Includes a comparison of the similarities and differences among world cultures as well as comparative analysis of family organization, religious beliefs, educational systems, economics and governmental systems.

	Credit Hours:
	3

	Prereqs:
	NONE 


	
	SOC 1216 - Sociology of Human Sexuality

	
	A critical analysis of the interrelatedness of sociological, cultural, biological, psychological and 
religious factors influencing attitudes towards sexuality.

	Credit Hours:
	3

	Prereqs:
	NONE 

	
	SOC 2130 - Sociology of Family Violence

	
	Sociological explanation of the nature and scope of family violence: child abuse, spousal abuse, elder abuse, sexual abuse, neglect and emotional abuse. Analysis of social and legal implications; intervention and prevention will be explored.

	Credit Hours:
	3

	Prereqs:
	SOC 1101 


	
	SOC 2208 - Sociology of American Cities

	
	The socioeconomic evolution and growth of cities, emphasizing affluence and poverty, racial and
ethnic pluralism, physical and moral decay of inner cities and the effects on both urban and 
suburban residents.

	Credit Hours:
	3

	Prereqs:
	SOC 1101 


	
	SOC 2215 - Race & Ethnicity

	
	Sociological exploration of American racial and ethnic diversity. Emphasis given to the social construction of race and ethnicity, patterns of intergroup contact and global migration. Historical comparative analysis of selected groups with emphasis given to economic, political and structural inequalities. 

	Credit Hours:
	3

	Prereqs:
	SOC 1101 


	
	SOC 2297 - Special Topics

	
	Varied content offering of special interest to the discipline but not covered within existing courses; may be scheduled in a classroom/seminar setting or in nontraditional format. 

	Credit Hours:
	

	Prereqs:
	NONE 


Geography:

	
	GEO 1101 - Human Geography

	
	This course will analyze the spatial patterns of human activities including settlement patterns, population, distribution of languages and religions and their interactions with the environment.

	Credit Hours:
	3

	Prereqs:
	NONE 

	
	GEO 1107 - Introduction to Geographic Information Systems (GIS)

	
	Introduction to the basic theoretical as well as practical concepts of Geographic Information Systems (GIS). Students will learn the basics of ArcMap and ArcCatalog and explore how these applications interrelate in a complete GIS software system. Through computer lab tutorials and homework assignments, students will learn to use ArcGIS. Three classroom, two lab hours per week.

	Credit Hours:
	4

	Prereqs:
	NONE 


	
	GEO 1206 - Appalachian Environment

	
	Overview of the various geographic aspects of the rural and urban Appalachian region, including 
physiography and geology; migration and settlement patterns; historical development and cultural 
diffusion; and population characteristics and economy. 

	Credit Hours:
	3

	Prereqs:
	NONE
 

	
	GEO 1209 - Introduction to Cartography

	
	This course is an introduction to the science and art of map making. From the history and principles of thematic map compilation and design, basics of map projections, data sources and processing, map color, symbolization and topography to common types and styles of thematic maps. Three classroom, two lab hours per week. 

	Credit Hours:
	4

	Prereqs:
	NONE 


	
	GEO 2297 - Special Topics

	
	Varied content offering of special interest to the discipline but not covered within existing 
courses; may be scheduled in a classroom/seminar setting or in nontraditional format. 

	Credit Hours:
	

	Prereqs:
	NONE 


	
	GEO 1102 - Physical Geography

	
	Analysis of the principle spheres of earth - atmosphere, lithosphere, hydrosphere and biosphere; an explanation of processes involved in shaping the earth's physical environment. Three classroom, two lab hours per week.

	Credit Hours:
	4

	Prereqs:
	NONE 



	
	GEO 1201 - World Regional Geography

	
	This course examines the different regions of the world based on their human and physical characteristics, and their economic and political organizations.

	Credit Hours:
	3

	Prereqs:
	NONE 


	
	GEO 1208 - Geography of the Middle East

	
	This course takes a spatial look at the Middle East and expands the global perspective by providing knowledge and insight into one of the most significant regions of the world. 

	Credit Hours:
	3

	Prereqs:
	NONE 


	
	GEO 2210 - Advanced Spatial Analysis

	
	This course will focus on GIS extensions to apply more complex functions and tools of ArcGIS. Students will learn how to utilize ArcGIS Network Analyst and Spatial Analyst tools to create, query and analyze data sets. Students will also learn to use GPS technology to collect data, build databases and prepare data for analysis using more advanced geodatabase tools. Three classroom, two lab hours per week.

	Credit Hours:
	4

	Prereqs:
	GEO 1107 and MAT 1450 or MAT 2170 and BIS 1260 or CIS 2165


Social Work:

	
	SWK 1206 - Introduction to Social Work

	
	Explore how historical events have shaped the social work profession. Recognize personal values in 
the context of one's practice as social worker and identify roles and knowledge base required. 
Recognize social, cultural and economic justice issues related to vulnerable groups and the 
impact of inequality.  Describe social work settings and various fields of practice. 

	Credit Hours:
	3

	Prereqs:
	DEV 0010 and DEV 0030 


	
	SWK 2 SWK 207 - Cultural Competence in a Diverse World

	
	Set of skills to be effective with multicultural clients. Understanding of theories, which will enhance competence in terms of behaviors, attitudes and policies that come together to assist professionals to work effectively in cross-cultural situations. Strong emphasis on self-awareness of personal cultural values and beliefs to increase appreciation of multicultural identities. 

	Credit Hours:
	3

	Prereqs:
	DEV 0010 and DEV 0030 


	
	SWK 1213 - Introduction to Social Welfare

	
	Explore history, values, ideologies and ethics in development of social welfare in the United States and identify the role of government in the delivery of social services. Learn how institutional structures, including forms of oppression and discrimination, and human diversity issues influence the delivery of social services. Forty-eight hour agency observation required.

	Credit Hours:
	3

	Prereqs:
	NONE 


	
	SWK 2297 - Special Topics

	
	Varied content offering of special interest to the discipline but not covered within existing courses; may be scheduled in a classroom/seminar setting or in nontraditional format. 

	Credit Hours:
	May, 09 2000 

	Prereqs:
	NONE 


Appendix 3: Department Members and Contributions to the Goals

Dorie Farrell

B.S. Criminal Justice, University of Dayton

M.S. Education, Social Agency Counseling, University of Dayton

· Member of Department  Assessment committee

· Advisor for the African Christian Community Center, consulting on student service learning experiences at the Center 

· Member of the Department committee whose task is to interview and select part time and adjunct faculty members

· Supporter and former member of the Holocaust Remembrance Committee

· Supporter and former member of the International Education Committee

Dona Fletcher

B. A. Sociology, Fisk University

M.A. Sociology, Fisk University

· Chair of Department

· Chair the SGS Assessment Committee

· Chair SGS Tenure Track and Adjunct Hiring Committees

· Chair SGS Career Day Event Committee

· Coordinated Department Semester Change Process

· Co-Coordinate the GIS Advisory Committee

· Assisted in the development of the  AAS Geospatial Technologies Degree

Sean Frost

B.A. Michigan State University

M.A. Michigan State University

· Director of CASI Research Lab

· Coordinator of semi-annual All Grad Study on behalf of RAR

· Member of Department Assessment Committee

· Mentor Amaha Selassie (Grow Our Own)

· LCS Senator (Elected 2014)

· Co-Coordinator of the Sociology Club

Dawn Hall

A.A.S. Community Based Corrections, Sinclair Community College

B.A.  Sociology, Wright State University

M.A. Applied Behavioral Sciences, Wright State University

· Member Department Assessment Committee. Data Team

Dana Johnson

Master of Science-Sociology, University of Colorado 

· Lead Faculty of the  Sociology 1101 Course ReVision (Flipped)Team

· Coordinator of the Center for Applied Social Issues Student Learning Lab 

· Co-Coordinator of the   Sociology Club

· Member of Assessment Committee

· Member of Learning Challenge Grant/Course Revision Team 

Katherine R. Rowell

B.A. Political Science, Wright State University

M.A. Applied Behavioral Science, Wright State University

Ph.D. Sociology, The Ohio State University

· Course Coordinator Sociology 1145 (Comparing Cultures) and Sociology 2205 (Social Problems). Revised courses for semester conversion and updated for Fall 2014 delivery

· Co-advised Global Awareness Club

· Sociology 1145 Assessment Committee Chair

Amaha Selassie 

B.A. Sociology, Wright State University

· Selected to the Grow Your Own Program at Sinclair Community College, and is currently enrolled in the University of Cincinnati Graduate Program in Sociology. 

Jacqueline Housel

 Ph.D. Geography, State University of New York at Buffalo 

M.B.A. The Ohio State University 

· Submitted proposal (for and with the department) for Geospatial Technology AAS Program which was approved by the Ohio Board of Regents 2014 

· Co-Coordinated the GIS advisory board 

· Conducted survey to assess local needs of industry regarding Geospatial Technicians  

· Interviewed and mentored adjuncts: Ginger Einhorn (SU2014), and Nicollette Staton  

· Coordinated visit of Vince DiNoto, Director of the National Geotech center (September )

· Served on the Department Assessment Committee.  Compile and complete statistical report on assessment data for all physical and human geography courses. 

· Initiated a chapter of Gamma Theta Upsilon at Sinclair (Sigma Iota), the International Geographic Honor Society. 

· Published geography program/certificate in the 2013-2014 edition of the Guide to Geography Programs in the Americas. The 2013-2014 edition of the Guide will be the first that is available exclusively online. 

· Collaborated with the Visual Design Department to support Urban Nights Exhibit (St. Anne's Hill) in May 2014.

Mohsen Khani

B.A. Agriculture with minor in Sociology, Western Michigan University

B.A. Geography, Western Michigan University

M.A. Geography, Western Michigan University

· Coordinator of the Geography Program and schedule courses, hire/mentor adjunct faculty, oversee the lab, and developed assessments for human and physical geography courses.

· Co-Advised the Global Awareness and Action Club

· Serve on the Ohio Tags committee for geography

Jennifer McDermott (Began employment Fall 2014)

B.A., Social Work, Wright State University

M.A., Social Services Administration, Case Western University

· Coordinator of the Social Work Curriculum and Assessment Committee

Appendix 4: Student Awards and Recognitions 
· Amaha Sellassie, selected to the Grow Your Own Program at Sinclair Community College, and is currently enrolled in the University of Cincinnati Graduate Program in Sociology. 

· Michaela Null, received her Ph.D. in Sociology from Purdue University, and began as an Assistant Professor of Sociology at the University of Wisconsin-Fond du Lac in Fall 2012
· Paul Anderson completed Doctorate Program in Sociology at University of Cincinnati, 2013 (Sinclair Community College Graduate Student)

· Carole Ahoussin, Graduate Assistantship, Applied Behavioral Science Program, Wright State University (Sociology transfer from Sinclair Community College)

· Tanja Krenz-Manley, Geography, Phi Theta Kappa Transfer Scholarship Wittenberg University

· James Ryan, Geography, Phi-Theta Kappa Transfer Scholarship Wittenberg University

· Kristie Jones, Geography, Phi Theta Kappa Transfer Scholarship Wittenberg University

· Jayson Vance, Outstanding Research Award, Fall 2014 Honor Symposium "Mapping Project Read," Supervisor:  Laura Mlazovsky, Executive Director of Project Read Course:  GEO 1209 Cartography

Appendix 5:  Listing of noteworthy department and faculty /staff activities and accomplishments over the past five years not discussed above 

Dona Fletcher

· Co-Coordinator of the Urban African American Mentoring Program

· Cultural Diversity Grant Selection Committee

· Collegewide Assessment Committee

· Diversity & Inclusion Track Advisory Committee

· Change Agent

· Ohio Board of Regents, Ohio Transfer Module, Social Science Team Chair

· Social Science Transfer Assurance Guide Committee

Sean Frost

· Jewish Community Board of Dayton

· Diversity & Inclusion Track Advisory Committee

· Completion by Design Work Team

· Change Agent

Katherine R. Rowell

· American Sociological Association Distinguished Contributions to Teaching Award. 2012. (I am the second community college faculty member to ever receive this award.)

· Sinclair Community College Honors Faculty of the Year May 2011.

· Co-Chair (2012-2016) American Sociological Task Force on Community Colleges

· American Sociological Association Section on Teaching and Learning Chair (2012-2014)

· Publications in last five years:

· Rowell, Katherine R. and Craig This. 2013.  “Exploring the Sociology Curriculum at Community Colleges in the United States.”  American Sociologist. Springer Publishing: Volume 44, No. 4. 

· Levinson, David and Katherine R. Rowell, co-edited a special edition of the American Sociologist. “Examining Sociology at Community College”. Springer Publishing: Volume 44, No. 4, December 2013. 

· Rowell, Katherine (along with Edward L. Kain, Kathleen Piker-King, Keith A. Roberts, Mary Scheuer Senter, and Gregory L. Weiss). 2013. Applying for a Faculty Position in a Teaching-Oriented Institution. Washington D.C.: American Sociological Association. 

· Katherine R. Rowell and Khani, Mohsen. October 2010. “Reflections of Six Years of Traveling with Students to the U.S. Mexican Border: The Importance of Experiential Learning.” National Social Science Association Conference Proceedings.  Long Beach, California. 

· Rowell, Katherine. August 2010. “The Community College Conundrum: Pitfalls and Possibilities of Professional Sociological Association. Sociological Focus.

Jacqueline Housel

 Ph.D. Geography, State University of New York at Buffalo 

M.B.A. The Ohio State University 

· Regional Coordinator of Stand Alone Geographer’s for East Lakes Division of AAG (Association of American Geographers) 

· Co-authored poster at the APHA Annual Meeting (American Public Health Association) in Boston. It was titled: "Welcome home: An ethnographic study of Burundian refugees resettling in Dayton, Ohio."

·  Co-authored paper presentation. "A Politics of Resourcefulness : Welcoming Immigrants to Dayton, Ohio”. AAG Tampa 2014 

· Authored Book Review. Habitus of the Hood. Journal of Social & Cultural Geography 2014 

· Coauthored paper Stand-Alone Geographers. Journal of Professional Geographers. 2014 

· Coauthored a chapter in a newly edited eBook Thriving as a Stand-Alone Geographer: A Handbook (2014). Edited by Amanda Rees, Columbus State University. Chapter was coauthored with Eric Carter, Macalester College.

Mohsen Khani

· Presented at numerous conferences including the National Social Science Association on the U.S Mexican Border and Russia; the Midwest Institute of International Education on Russia, and Reach Across Dayton on Costa Rica.

· Co-published an article with Katherine R. Rowell. October 2010. “Reflections of Six Years of Traveling with Students to the U.S. Mexican Border: The Importance of Experiential Learning.” National Social Science Association Conference Proceedings.  Long Beach, California. 
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