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Section I:  Overview of Department

A. Mission of the department and its program(s)

What is the purpose of the department and its programs?  What publics does the department serve through its instructional programs?  What positive changes in students, the community and/or disciplines/professions is the department striving to effect?
     
AMERICAN SIGN LANGUAGE INTERPRETING FOR THE DEAF MISSION STATEMENT

The primary mission of the American Sign Language Interpreting for the Deaf Program (ASLID) is to educate students to become professional sign language interpreters for the Deaf Community and ensure students master the necessary linguistic, cultural and interpreting skills. 

The program provides the following opportunities:

· Associate of Applied Science Degree in American Sign Language Interpreting for the Deaf - 69-70 semester credits.
· Ohio Department of Education Interpreter for the Hearing Impaired licensure.

· Professional Development Units (PDU) for Educational Interpreter for the Hearing Impaired licensure.
· CEU credits for National Registry of Interpreters for the Deaf (RID) certification renewal.
· Second language learning requirements for students of all disciplines.
· Second language learning for those seeking skills in ASL for personal use.
· Understanding of deafness as a minority culture versus a pathological/medical condition.
B. Description of the self-study process

Briefly describe the process the department followed to examine its status and prepare for this review.  What were the strengths of the process, and what would the department do differently in its next five-year review?
The ASLID program began the self-study process by reviewing the previous department review documents as well as prior annual reviews to identify recommendations and necessary actions to be taken.  We also looked at our own internal goals to create a priority list of items to accomplish in the coming year. We began by taking steps to complete recommendations from the program review.  The self-study process served as an excellent tool to orient new Annually Contracted Faculty (ACF) members who are new to the ASLID program and have little or no historical background with the program. This process also provided an opportunity for new ACFs to make very helpful recommendations from a fresh perspective. 
Initial actions taken during the self-study are as follows:

Faculty sought to contact ASLID graduates and stakeholders for feedback through a variety of sources:
· Hosted an alumni event on Sinclair campus (Sept. 16, 2013).
· Established an ASLID alumni page on Facebook.
· Made contact with and surveyed graduates through the ASLID alumni page on Facebook (See Appendix A for a sample survey).
· Emailed surveys to alumni and stakeholders (See Appendix B for a sample survey).
· Scheduled meetings with advisory board members.
· Collected data through practicum site visits from key stakeholders.
· Received in-person feedback from Deaf Community members and stakeholders at Deaf Community events and interpreting events.
ASLID faculty performed a complete assessment of the new semester curriculum to identify any potential needs for curriculum revisions. 
Faculty developed a detailed chart for program outcomes that identifies the progression to proficiency of each outcome. 

Revised the ASLID student handbook. (See Appendix C for the student handbook.)
Section II:  Overview of Program
A. Analysis of environmental factors

This analysis, initially developed in a collaborative meeting between the Director of Curriculum and Assessment and the department chairperson, provides important background on the environmental factors surrounding the program.  Department chairpersons and faculty members have an opportunity to revise and refine the analysis as part of the self-study process.
The ASLID program has identified the following groups as key stakeholders: 
· Students who are interpreting majors and students taking ASL as a foreign language.

· Employers of our graduates such as interpreting agencies, educational settings, video relay companies, and other misc. employers of interpreters. 

· Members of the local Deaf community who are the eventual consumers of interpreting service.

· Four-year institutions where we have articulation agreements.

The department is fortunate to have strong relationships with all four stakeholders groups and to routinely receive valuable information from them that helps to guide curriculum decisions. 

One of the challenges the program faces is insufficient evidence in the area of student success with general education outcomes and data in written format from stakeholders. We typically have an abundance of anecdotal/verbal feedback; however, surveys distributed via mail or email typically generate a very low response rate. Survey distributed fall 2014 generated only four employer responses. Of those four surveys all employers were highly satisfied with the ASLID graduates they have hired. Additionally, the program practicum supervisors routinely visit most of our employer stakeholders and find that stakeholders seem quite willing to share their opinions and observations regarding students’ preparedness. Recently we found that graduates seem to reply well to surveys posted on our alumni page on Facebook. The program plans to explore the further use of our alumni page as a viable option for graduate feedback.

Students’ end of course surveys and exit surveys which are conducted just prior to graduation seem to indicate that students are generally satisfied with the experience at Sinclair, that the ASLID program has prepared them well for employment, and that having an associate degree will help them to be better citizens. (See Appendix D for surveys.)
An additional factor is the program’s connection with area high schools which offer ASL as a foreign language.  While the number of high schools has remained fairly steady, high school students’ knowledge that they may continue their language at Sinclair is unknown.  Recently at least one-long standing high school program which contributed heavily to our student body folded.  These high school programs, our connection to them, and their quality all have an impact on our program.

Another factor is articulation agreements with four-year universities.  With the recent change with the interpreting accrediting body, the Registry of Interpreters for the Deaf (RID), requiring all interpreters to have a minimum of a bachelors degree to take the certification test, more students go into the program seeking a higher degree.  The number of and location of universities establishing articulation agreements with Sinclair directly impacts our program.  
B. Statement of program learning outcomes and linkage to courses

Include the program outcomes for each program(s) in Section V.  
The program outcomes were revised during the semester conversion process in 2010. Careful consideration was given to ensure the ASLID program outcomes were aligned with the standards of the Commission on Collegiate Interpreter Education (CCIE) which is the only national accrediting body for interpreter education programs. Faculty identified five basic areas of focus: culture, language, interpreting, professionalism, and general education. (See Appendix E for a table correlating ASL classes with these five areas.)
	Outcome Name
	Description of Outcome
	Courses

	Language 
	Students will demonstrate competency in both American Sign Language and spoken and written English. 
	1111, 1112, 1228, 1229, 2231, 2232, 2261, 2262, 2201, 2202, 2236, 2207

	Culture
	Students will demonstrate the knowledge and skills to function as cross-cultural mediators in order to transmit and transfer culturally-based linguistic and non-linguistic information.
	All ASL Courses

	Interpreting


	Students will demonstrate a minimum of entry-level competency in interpreting between ASL and English.
	1229, 2231, 2232, 2201, 2202, 2207, 2212, 2236, 2261, 2262, 

	Professionalism
	Students will demonstrate knowledge of theoretical, ethical and practical foundations of the interpreting field necessary to pass the RID National Interpreter Certification (NIC) written exam.
	1101, 1102, 1228, 1229, 2231, 2232, 2201, 2202, 2207, 2212, 2236, 2261, 2262,

	General Education 
	Students will develop skills in critical thinking, computer literacy, information literacy, and values/citizenship/community.
	All ASL Courses


C. Admission requirements

List any admission requirements specific to the department/program. How well have these requirements served the goals of the department/program?  Are any changes in these requirements anticipated?  If so, what is the rationale for these changes?

The acquisition of any second language necessitates a tremendous commitment of time and energy. Prior to admission to the ASLID program, students must complete all developmental English courses, Beginning ASL I (ASL 1111), Beginning ASL II (ASL 1112) and Orientation to Deafness (ASL 1101).  In recognition of the commitment of time, we begin our program at the intermediate language level. Students must first acquire fundamental skills in ASL (both lexical and grammatical knowledge) before attempting to learn the process of interpretation. (See Appendix F for a program block schedule and list of prerequisites).
Students in the ASLID program are also required to be fingerprinted prior to their first practicum placement in ASL 2261-Practicum I in order to comply with requirements of various practicum sites and Ohio Department of Education (ODE) licensure. This requirement is conveyed to students in the ASLID student handbook which is distributed in the beginning and intermediate level courses and through advising with ASLID faculty. (See Appendix C for the student handbook).
Section III:  Student Learning
A. Evidence of student mastery of general education competencies

What evidence does the department/program have regarding students’ proficiency in general education competencies?  Based on this evidence, how well are students mastering and applying general education competencies in the program?

Various general education outcomes are embedded into each of the ASL courses. All ASL courses require students to earn a “C” or better. 

The ASLID program has long-since recognized the need for our students to improve many of their general education competencies, specifically their English skills, and has strived to create opportunities for growth. Under the quarter system the program required three English courses, two English Composition courses and a third English elective and under the current semester system both English 1101 and English 1201 are required. 
Faculty have noticed that even when students have successfully passed both English Composition I and II that many students still demonstrate a lack of fundamental English skills. Weaknesses in students’ first language lead to struggles in making grammatical and linguistic connections between their first and second language. We continue to work with students on an individual basis, making recommendations for remediation, tutoring services, and additional support services when necessary.

Research has documented that individuals with weak first language skills (knowledge of English grammar, limited vocabulary both print and verbal, and limited use of upper register lexicons) will also display weaknesses in any acquired second language. When sign language students produce first-language-influenced errors in second language production, the interpreted message suffers inaccuracies and can lead to a possible negative impact on consumers (both hearing and deaf). The ASLID program has made efforts to design the general education requirements of the program to strengthen students’ first language skills. Additional elective courses have also been offered to boost students’ English skills (written and spoken), ASL vocabulary- including signs related to specific settings, ASL grammar, and specialized interpreting skills. (See Appendix G for ASL 190 and ASL 2297 sample elective course offerings).
Additionally we also see a lack of general “world knowledge” and current events. One way we have tried to address this is through assignments that require students to discuss current events in ASL. We also provide interpreting by practicum level students for most of the “Sinclair Talks”.  These types of assignments not only increase their ASL vocabulary but their knowledge of what is taking place in the world around them. It also provides opportunities for discussions of opposing opinions, critical thinking, recognition of cultural differences, and a need for good citizenship.
In the last two years the ASLID program has included more written assignments throughout the curriculum in an effort to provide additional opportunities to assess and evaluate students’ English skills. The added rigor of some written assignment in ASL 1116 Community Resources for the Deaf and ASL 1102 Interpreting Theories and Best Practices could be at least a partial explanation for the drop in the success rates. The average success rate in ASL 1116 in academic years 2008- 2011 was 84%. In 2012 the success rate dropped to 63% and in 2013 the rate was 74%. Similarly in ASL 1102 the average rate for 2008-2011 was 85% in 2012 the rate was 77%.  (See Appendix H for course success rates.) The additional rigorous written work that was added to ASL 2262 Practicum II seems to have no effect on the ending success rate of this course. 
ASL 1101 Orientation to Deafness was converted to a full online course in fall 2013. Since this course is one of the first courses of the program, students have an early opportunity to develop computer literacy skills that will support them throughout the remainder of their program. Throughout the ASLID program students complete an increasing number of hours in the CFE Lab. (See Appendix I for a chart of required hours by course.)
Computer literacy skills are enhanced throughout the program by a variety of assignments. These assignments provide exposure to a wide range of technologies. Recent changes (2013-2014) in Practicum I and Practicum II dictate that students demonstrate excellent skills in computer literacy, use of smart phone technologies, and other technology formats. Students now submit all assignments, practicum hours, and all required practicum documents via online submissions. 
B. Evidence of student achievement in the learning outcomes for the program

What evidence does the department/program have regarding students’ proficiency in the learning outcomes for the program?  Based on this evidence, how well are students mastering and applying the learning outcomes?  Based on the department’s self-study, are there any planned changes in program learning outcomes?

The ASLID program requires students to earn a “C” or better in all ASL courses. In the last five years the ASLID program average success rate has been 84%. During the past five years the average division success rate has been 68% and the college average has been 69%. Success rates by year are as follows: FY 2008-09 = 87%, FY 2009-10 = 86%, FY 2010-11 = 83%, FY 2011-12 = 82%, and FY 2012-13 = 82%. (See Appendix H for individual ASL course success rates and division and college annual rates).
Feedback from stakeholders, Deaf consumers, practicum site mentors, and advisory board members identified a weakness in vocabulary. As a result we increased the amount of vocabulary taught in courses in all three language levels- beginning, intermediate, and advanced. To ensure that students attain the required level of lexical proficiency, a rigorous vocabulary exam is administered in the advanced level courses (ASL 2231, ASL 2232 formerly ASL 231 & ASL 232). Students must pass this rigorous exam in order to successfully pass both Adv. ASL I to Adv. ASL II. Passage rate of Adv. ASL I (ASL 2231) over the past five years have been 69%, ranging from 54%-83%. 
C. Evidence of student demand for the program

How has/is student demand for the program changing?  Why?  Should the department take steps to increase the demand?  Decrease the demand? Eliminate the program?  What is the likely future demand for this program and why?
Factors that have had an impact on student demand for interpreter education programs in general are recent changes to education requirements established by the Registry of Interpreters for the Deaf (RID) which is the only organization which grants national certification for sign language interpreters. AS of 2010 all candidates for national certification were required to hold an Associate. As of July 1, 2012 all candidates for national certification must hold a minimum of a bachelor’s degree. Many individuals will initially choose an interpreter education associate degree and will follow with a baccalaureate. Individuals wishing to interpret in any public pre-K-12 setting in Ohio must first obtain licensure through Ohio Department of Education (ODE) which mandates the completion of an associate degree from an ODE approved interpreter training program.
Program enrollment numbers have been somewhat lower since the conversion to semesters but there is no single clear explanation for the decrease in enrollment. One contributing factor is under the quarter system almost all six beginning and intermediate courses were offered each quarter. Under semesters the number is decreased by one-third. Another factor is in the year prior to semester conversion, ASL classes were intentionally limited to ensure students did not fall into a gap between the programs and their requirements.  
Beginning level ASL courses are offered at four, sometimes five, Sinclair locations. Courses taught at locations other than the Dayton campus are typically taken for personal interest or possibly to meet a foreign language requirement. There is however some concern that courses offered at Courseview and the Learning Centers may in fact reduce the enrollment for courses at the Dayton campus. Frequently courses with lower enrollment are permitted to run at Courseview and the Learning but not on the Dayton campus where students are more likely to be enrolled as ASL majors. Currently there is no data available which supports that taking ASL courses at locations other than the Dayton campus leads to completion of an ASLID degree. Though cautious, the program does support the offering of courses at locations other than the Dayton campus.
Local demand for qualified interpreters remains consistent. Department of Labor predicts an 11% increase in growth for employment for interpreters and translators which includes both spoken language interpreters and sign language interpreters (http://www.bls.gov/ooh/Media-and-Communication/Interpreters-and-translators.htm).
One possible reason for an increase demand for interpreters in educational settings may be related to the dramatic increase in Autism, Apraxia, and other disabilities that impact communication abilities. This trend however will require the ASLID program to add additional coursework that specifically addresses the needs of children with disabilities in addition to deafness. There has also been an increased usage of sign language with adults with developmental delays. 
D. Evidence of program quality from external sources (e.g., advisory committees, accrediting agencies, etc.)

What evidence does the department have about evaluations or perceptions of department/program quality from sources outside the department?  In addition to off-campus sources, include perceptions of quality by other departments/programs on campus where those departments are consumers of the instruction offered by the department.
In 2010 the ASLID program went through the reaccreditation process with the Ohio Department of Education. Not only did we receive accreditation, we also received extremely high marks from the ODE review team during the site visit and received all commendations. There were no deficiencies and no recommendations for changes.  
The ASLID program currently offers an articulation agreement with Wright State University’s (WSU) Sign Language Interpreting program (SLI) which is a Bachelor’s completion program.  Furthermore the degree program at WSU was developed with the expertise of several of the full-time faculty from the ASLID who were co-authors of the original SLI curriculum. 
The ASLID program serves as one of the members of the Ohio Statewide ITP (Interpreter Training Program) Collaboration. Our program frequently serves as a model program to many of the other program throughout the state. The ASLID program took a very active leadership role in the semester conversion process. Our program was the first program on quarters to complete the semester conversion. The ASLID semester curriculum served as a model for other programs in the ITP Collaborative.
The ASLID program also participated in the recent Ohio Foreign Language Summit in November 2013. The beginning and intermediate courses in the ASLID program very closely mirror many of the draft course syllabi which were prepared by foreign language professionals throughout the state of Ohio.

The ASLID program has also served as a model program for newer Interpreter Training Programs (ITP) in Ohio such as the one at Washington State Community College (WSCC). Administrators from WSCC visited several programs across the state and chose Sinclair as a model program. A faculty member from our program served as a consultant to assist in the development of their initial certificate program and then one year later consulted with WSCC faculty to develop their complete Associate degree program. 
E. Evidence of the placement/transfer of graduates

What evidence does the department/program have regarding the extent to which its students transfer to other institutions?  How well do students from the department/program perform once they have transferred?  What evidence does the department have regarding the rate of employment of its graduates?  How well do the graduates perform once employed?
The program unfortunately has little official data in this area. The self-study has given the program the opportunity to review our history for collecting data and to set new practices in place for future data collection. The faculty have been very fortunate to enjoy lasting relationships with students and graduates. We are often aware of where many of our graduates are working or going to school but historically have not tracked this information in any formal manner. At the time of graduation the practicum supervisor for the ASLID program typically is aware of how many of the soon-to-be graduates have already been offered employment just prior to graduation.  It is typical that over 50% of our graduates will be offered a position in their chosen field prior to graduation. Most of these offer come from relationships that were developed during the students’ practicum placements. 

The department has developed a modified system for tracking this information at the point of graduation. (See Appendix J for the form to track graduates’ employment and plans for transfer).  A very brief survey was distributed through our alumni and ASL Lab Facebook pages. (See Appendix A for a sample of the survey.)
The most common transfer institutions for our students are Wright State University and University of Cincinnati. During the self-study process we emailed both WSU and UC to request transfer data information. WSU reports the follow:  Since 2006 45 students from the ASLID program have transferred to WSU. As of 2013 18 of the 45 have graduate. WSU anticipates that an additional 6 students will graduate May of 2014 and 5 students are on target for graduation May 2015.  We unfortunately did not receive any information from University of Cincinnati. 
F. Evidence of the cost-effectiveness of the department/program

How does the department/program characterize its cost-effectiveness?  What would enhance the cost-effectiveness of the department/program?  Are there considerations in the cost-effectiveness of the department/program that are unique to the discipline or its methods of instruction?
The program has substantially increased its contribution margin over the last five years. In FY 2010 the contribution margin was $1,543.00/FTE and in FY 2014 the margin increased to $5,886/FTE which is significantly higher than the division average of $2,543/FTE.  (See Appendix K for FTE and contribution margin information.) 
The program currently only has two tenured faculty positions, with one serving as department chair, and two note A ACF positions. The remainder of the program’s faculty are adjunct instructors.
One expense which is unique to the program is our CFE Lab. The lab services both the ASLID and ECE programs. The lab serves as an extension of the classroom and provides students with exposure to native ASL language users, simulations of real-world interpreting assignments, mentoring opportunities by local professional interpreters and members of the Deaf community. 
Much of the advising for the ASLID program is done in-house and could be considered a cost-saving to the College.
The program’s increased utilization of various types of technology for homework, lab work, peer and self-analysis are a cost-savings by reducing printing and the use of paper, DVDs, CDs, etc.
Section IV:  Department/Program Status and Goals

A. List the department’s/program’s strengths, weaknesses and opportunities

Strengths: 
· The CFE Lab was noted as one of our strongest features in our 2010 site visit with the Ohio Dept. of Education.  (See Appendix L for a detailed listing of all functions of the CFE Lab).
· Highly qualified faculty with diverse backgrounds and areas of expertise.

· ASLID plays a strong leadership role across Ohio with other interpreter training programs.
· Strong relationships with local Deaf community, interpreting professionals, public schools, and interpreting agencies.
· Leadership role within the state with other interpreter training programs

· ASL Club, enriching the student experience and strengthening relationships with the Deaf and interpreting communities.
· Strong collaborative relationships with other departments, such as the Theatre Department, the English Department, the Sociology Department and Sinclair Talks which serve to provide additional opportunities for our students to enhance their skills and learning experiences. 

· Practicum students from the ASLID program have provided countless hours to agencies working with developmentally delayed adults. In 2012-2013 students worked with agencies to develop communication systems for these clients who had little to no formal means of communication. Several clients were in group home settings with staff who had very limited options for communication. Students developed individual custom communication plans for four clients. A binder and DVDs were developed for each client for staff and consumers to use as reference guides.
Weaknesses: 

· Not enough full-time faculty who can take on new course development, course revisions, larger projects such as department review, annual updates, curriculum revisions, national accreditation, etc. 
· Staffing classes at four or five locations can be a challenge. While the ASLID program is thrilled to see the increased interest in ASL and that more people will have the ability to communicate with members of the Deaf Community, finding enough qualified faculty to teach at Courseview and two or three of the Learning Centers in addition to the Dayton campus often creates a staffing challenge.
· Lack of faculty with expertise in a pre-K – 12 setting who have worked with students who are language delayed and who have other disabilities such as Autism, Apraxia, A.D.D. /A.D.H.D., etc.
· Faculty would like to work on increasing the enrollment of the program. The two factors that make this a challenge are faculty time and lack of marketing resources. 

· Articulations with local high schools have potential for boosting enrollment, however in order to establish the agreement faculty need to assess the high school program’s curriculum, credentials of the instructor, and overall quality of the program to ensure students are adequately prepared when they transfer to our program. Our own faculty resources are quite limited and time has been an unfortunate barrier. 
· Lack of marketing materials available to share with high school students. ASLID faculty currently visits several local high schools, but unfortunately there are no marketing materials available. Without anything to distribute, students have to rely on verbal information alone.
· Recruiting active advisory board members that represent the various fields of interpreting (educational, community, video relay services, etc.) where our students will eventually be employed. 

· Keeping the ASLID curriculum current with the changes in the field of interpreting. One area of employment which is not sufficiently addressed is working in the VRS industry. Due to the highly competitive nature of video relay interpreting, many of the companies are very “secretive” regarding the practices and the role of the interpreters in these settings. Professionals in this field are seldom permitted to share any of their proprietary practices, even with interpreter training programs. This unfortunately creates a barrier to preparing students for employment in VRS settings.  

· Adequate resources to develop a new C-Print certificate which will require contacting the National Technical Institute for the Deaf (NTID) in Rochester to investigate the possibility of becoming a site to provide this training. Additionally this would require having trained faculty who specialize in this technology. Classes in C-Print would most likely be very well attended which would require a number of trained adjunct or at least one full-time position. 

· Recruiting faculty who meet the college’s requirements for credentials has long been a challenge for our program and an even greater challenge when specifically looking for Deaf faculty. Without the ability to offer full-time positions it is difficult to draw candidates from outside our area. The program would also like to be able to recruit more minorities, both Deaf and hearing. The CFE Lab employs a number of diverse, highly skilled sign language mentors, but are only able to offer limited part-time hours which makes finding quality staff who are committed to part-time employment a challenge. 

Opportunities
· While there are no plans to change the program learning outcomes, the self-study process did produce some startling information regarding a loss of actual face-to-face instruction time in almost all of the intermediate and advanced level ASL courses and interpreting courses. During the conversion to semesters, all programs at Sinclair were required to reduce the number of courses offered in a program by 1/3. The faculty of the ASLID program worked diligently to structure a new semester curriculum that would mirror the standards set forth by the National Commission on Interpreter Education. 
During the first year of the implementation of the new curriculum faculty began to notice many challenges. One significant difference faculty faced was many of the courses under quarters were 4 credit hour courses which allowed for 100 minutes of instruction per class period. Faculty found it challenging to teach 75 minute classes and have sufficient time for instruction and active learning activities all in one class period.  Faculty were seldom able to present new material and still have sufficient time in that class to assess students’ skills or to be able to reinforce new material. Faculty also began to notice gaps in students’ skills. As a result of these deficiencies faculty conducted an in-depth review and course-by-course evaluation comparison of the total number of hours of instruction under the quarter system and the total number of hours of instruction under the semester system. This review revealed a staggering deficit of face-to-face in-class instruction time under semesters. (See Appendix M for a chart which reveals the total instruction time lost per course). In total throughout the ASLID program there was a deficit of over 130 hours of classroom instruction under the new semester program. This revelation prompted a meeting with Jared Cutler and Janiel Bernheisal to address this critical deficit. Fortunately they both came up with a solution and a decision was made to add a lab to intermediate and advanced ASL language courses as well as several of the interpreting courses. These courses will go through a minor curriculum revision in order for the courses outcomes to accurately reflect the goals and objectives of the additional lab hours. 
· Development and utilization of marketing materials.
· Obtaining national accreditation with Collegiate Commission on Interpreter Education (CCIE).
· Collaborating with Disability Services to provide additional practicum placements for students on campus.

· Establishing relationships and articulation agreements with local high schools offering ASL as a foreign language and outreach to local community sign language classes. These programs have potential to boost the enrollment in the ASLID program. 

· Increasing the selection of active advisory board members who can provide much needed feedback or specific expertise (which could be lacking in the current faculty) from a variety of sources such as educational, community, video relay industry, and members of the Deaf community. 

· Better preparing students to face the changes taking place in the field of interpreting by: 

· Including new interpreting arenas, such as video relay service centers (VRS) which is not part of our current curriculum. 

· While faculty added a new educational interpreting course during the semester conversion, faculty have found that many interpreters who are working in educational settings are often working with students who have a variety of other disabilities. Some children have disabilities other or in addition to deafness but are using sign language as their primary means of communication. Educational interpreters now require additional training and knowledge of each disability and must be able to work with educators to develop an individualized communication system for each child. 

· Developing a certificate program for students who are interested in learning C-print (a speech-to-text captioning technology). C-print is widely used in post-secondary settings and would make our graduates far more marketable.

· Increasing the number of Deaf faculty and Deaf language mentors in the CFE (Child and Family Education) Lab because of the importance of students having exposure to native ASL language users. 

B. Describe the status of the department’s/program’s work on any issues or recommendations that surfaced in the last department review.
Recommendations:

· Develop a formal process to track graduates and obtain stakeholder feedback. 

· Create a process to develop, sustain, and improve the quality of course delivery by part-time faculty members

Actions taken:

· The program has conducted several surveys to alumni, employers of interpreters, and practicum sites and mentors.  We have developed avenues for collecting stakeholder satisfaction from students, practicum sites, and employers. The program is still the process of developing an appropriate and effective method for surveying members of the Deaf Community. 
· Faculty have established a CFE group site on Angel which houses all of the teaching syllabi, semester block plan, ASL course pre-requisites, and other important documents that adjunct and full-time faculty need. (See Appendix N for a list of the CFE group site content.)

· Faculty hold annual adjunct faculty training days to update adjuncts on any curriculum changes or text book changes.

C. Based on feedback from environmental scans, community needs assessment, advisory committees, accrediting agencies, Student Services, and other sources external to the department, how well is the department responding to the (1) current and (2) emerging needs of the community? The college?
Current and emerging needs of the community:


· Developed and hosted several professional development workshops for local educational interpreters.

· Provided countless hours of interpreting services throughout the local communities via practicum placements.

· Added a new Educational Interpreting course during the semester curriculum revision to better prepare Educational Interpreters in Pre-K-12 settings.
· Brought in guest speaker each semester to discuss current trends in the VRS environment.

Current and emerging needs of the College:

· Provided interpreting services for Fall Conference, faculty professional development workshops, Theater Dept., Sociology Dept., as well as various public events on campus.

· Established articulation agreement with Wright State University and pending agreement with University of Cincinnati.

· Distributed graduate and stakeholder surveys during fall 2013.

D. List noteworthy innovations in instruction, curriculum and student learning over the last five years
· “Hot Seats” - these are live role plays which include a student serving as the interpreter, a Deaf individual who serves as a Deaf consumer, and a practicum-level who serves as the hearing professional. These role plays serve as assignments which are required activities in all interpreting courses, advanced ASL courses and Practicum I and II. 

· The CFE lab has become a stronger partner in sharing the load of practicing and applying new skills taught in the classroom.  With the nationally recognized advanced training possessed by the Sign Language Mentors, ASL students are able to receive needed tutoring and reinforcement of skills in the CFE Lab.  Additional emphasis is placed on student time spent in the lab and the live resources necessary to practice and acquire a second language.

· Lab improvements, such as additional computers, additional resources, upgraded testing booth, shared drive with faculty, videophone installation for faculty, students and staff, installation of a classroom podium, acquisition of iPads for recording and evaluation, creation of a swipe system for tracking lab usage, utilization of online scheduling, development of a lab website, improved communication with students through a lab Facebook page and sign language mentoring training for lab staff.  (See Appendix L for details.)

· Revised ASL Semester Curriculum.

· Revised program outcomes.
· Converted ASL 1101 to an online course.
· Increased use of technology throughout the curriculum particularly in ASL 2261 and ASL 2262. 

What are the department’s/program’s goals and rationale for expanding and improving student learning, including new courses, programs, delivery formats and locations?
The courses listed below have added a lab component in order to provide additional in-class time that will allow for additional opportunities for faculty to provide face-to-face feedback and assessment of students’ skills. The additional time added to each class will help students to achieve course and program outcomes. 

Add an additional course (or at a minimum course content to existing course) addressing the needs of educational interpreters who serve children with Autism, Apraxia, Deaf-Blindness, and various other disabilities in addition to deafness. 
Investigate the possibility of converting ASL 1102 to an online course.
E. What are the department’s goals and rationale for reallocating resources?  Discontinuing courses?
Faculty are assessing the possibility of revising or discontinuing ASL 1116 Community Resources for the Deaf. This course has focused on a number of community resources that are no longer in existence due to federal and state funding cuts. Faculty will determine during summer 2014 whether to keep some of the course content and distribute to other courses.  
F. What resources and other assistance are needed to accomplish the department’s/program’s goals?
The ASLID program needs additional full-time and part-time faculty in order to expand course offerings; particularly faculty with specific expertise in curriculum design, Autism, Apraxia, Deaf-Blindness, and various other disabilities.
The ASLID program needs the funding and artistic support to develop marketing materials for distribution to high school and at various events.  

     
Section V:  Appendices: Supporting Documentation
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