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Program Review

Business Transfer AS Degree and Related Institution-Specific Programs 

2008-2009
Section I:  Overview of Degree
a.  Mission of the department and its programs(s)

What is the purpose of the department and its programs?  What publics does the department serve through its instructional programs? What positive changes in students, the community and/or disciplines/professions is the department striving to effect?
The Business Transfer AS degree is not “owned” by any one particular department.  It is a conglomeration of Ohio Transfer Module courses and Business TAG courses which generally transfer to other Ohio universities and two-year schools.  The purpose of this degree is to allow students the flexibility of completing their first two years at Sinclair Community College, paying low tuition rates, and then flexibly transfer to other institutions.

The majority of Sinclair graduates of this degree typically transfer to Wright State University in Dayton, Ohio.  However, we have been seeing increasing numbers of students interested in transfer to Franklin University and to some of the other historically online degree schools, such as University of Phoenix or Park University (Table A below).

	Table A

Institutions BUS students transfer to (n=1417) over period Fall 2003 – Fall 2007

	Wright State University
	928 (48.6%)

	Ohio State University
	113(5.9%)

	Franklin University
	93(4.9%)

	University of Phoenix
	80(4.2%)

	University of Cincinnati
	60(3.1%)

	University of Dayton
	51(2.7%)

	Columbus State Community College
	48(2.5%)

	Park University
	44(2.3%)


b.
Description of the self-study process


Briefly describe the process the department followed to examine its status and prepare for this review. What were the strengths of the process, and what would the department do differently in its next five-year review?
Since there is no one department responsible for this degree, it was necessary to include others from within the college and some outside resources to complete a thorough analysis. Ned Young, former chairperson of MAN/MRK department, Sue Merrell, dean of BPS and DeAnn Hurtado, current chairperson, MAN/MRK, initially met with RAR to develop a list of data needs.  Since the program has never before been reviewed it was necessary to determine what data needed to be analyzed to provide the most complete view of the program as possible.  Others within the college, Meredith Rainey (Academic Counseling), Lori Zakel (COM chairperson), Jack Bennett (ENG chairperson), Rick Andrews (ECO chairperson) and Tony Ponder (MAT chairperson) were consulted to obtain their feedback in the areas of the OTM and TAG requirements.  

This process was beneficial in that it involved others from outside the BPS division and provided a wider perspective on our business transfer student strengths and weaknesses.  It also served to develop a longer-term process whereby divisional boundaries are crossed to discuss issues surrounding student success throughout the college.  In the future, it would be beneficial to continue annual conversations regarding student success encumbrances in order to more quickly curtail problems that affect students in our transfer degrees.

Additionally, it was found that students’ program selection may not be correctly reflected in the data set.  There are AS degrees in the Colleague that seem to have substantial student enrollment in programs that don’t lead to graduation or to a degree. (Appendix A -BPS.ND, BU.ND, BUS.AAS). This issue needs to be reconciled among the department chairs and academic counselors and then communicated to the enrolled students so their program can be appropriately changed in Colleague.

Since this was the first time this particular degree has been placed through the review process, it was interesting to note the lack of relevant data in some areas.  Prior to further reviews, this lack of data should be addressed and new measures reported so that future reviews can be more data rich.

As part of the self-study process, coincidentally, as this review was prepared, Wright State University, Rebecca Butler and Megan Laughter completed three focus groups with Sinclair students to determine what students like about Sinclair and how that could translate better into WSU transfer applicants.  The focus groups included Business Management students who were transferring to WSU, those transferring to other 4-year schools and students not planning to transfer at all.  The results of this study were interesting and the full transcript is included in (Appendix B).  In general, students comment that the academic advisors could be more proactive and “upfront” about transfer options earlier in the students’ college career.  Students also commented that they chose a particular program specifically to transfer to other institutions – typically online universities or others that accept the majority of credits earned.  Academic Counseling has developed a page on the Sinclair website to help students understand their transfer options.  If students are able to successfully find the Transfer page under Academic Divisions, they can then drill down to find the transfer requirements for different institutions. (Appendix B)  Unfortunately, students often don’t know to look for the information, and they then have a hard time finding the information once they know it exists.  

Section II:  Overview of Program

a.
Analysis of Environmental Factors


This analysis, initially developed in a collaborative meeting between RAR and the department chairperson, provides important background on the environmental factors surrounding the program.  Department chairpersons and faculty members have an opportunity to revise and refine the analysis as part of the self-study process. 
The BUS AS Transfer degree provides an efficient method for students to gain the first two years of their college education at Sinclair and then transfer to a 4-year institution.  As such, the stakeholders of this program are varied.  Students, Sinclair faculty members, 4-year universities, Academic Counseling and ultimately hiring employers are the main stakeholders of this degree.  In performing an analysis of the environmental factors important to these stakeholders, it appears that student experiences with degree completion and ease of transferability to other schools are driving factors in the experience and success of stakeholders.  

Anecdotally, students relate a preference for Sinclair Community College versus other institutions mainly because they feel that Sinclair faculty and staff care about them and their success.  This is a huge determining factor in student persistence and completion, and should not be ignored as an important factor in an environmental scan.  

As competition from on-ground and online schools becomes more heightened, it is important to recall student perceptions of Sinclair experiences and to reinforce the factors which substantially contribute to student success and persistence. While students relate a high level of satisfaction with Sinclair, the self-study process did serve to highlight an environmental factor which should be considered and improved upon to increase student success.  While the BUS AS degree was developed specifically for easy transferability between institutions, it could be streamlined and made to more readily fit into Sinclair’s major transferring institution partner structure.  In particular, the MAN 225 course is the only MAN course which transfers to the WSU Business program.  However, the MAN 225 course is not listed as part of the basic transfer degree.  If it were placed on the degree instead of MAN 105, Introduction to Business, which does not transfer as a program course to WSU or other major partnering institutions, students could be prepared to transfer more readily.  Additionally, MRK 201/202 are not required in the general AS transfer degree, although they are TAG courses and usually required in a 4-year Business degree.  More thought needs to be given to the courses required in Sinclair’s general transfer degree to make sure we prepare the broadest student base possible.

b.  Statement of program learning outcomes and linkages to courses

A strong proportion of courses required in this degree are from the LCS division, along with Accounting, Economics, Law and Introduction to Management.  Within the LCS and BUS outcomes are six General Education areas in which students should achieve proficiency:

· Oral Communication

· Written Communication

· Critical Thinking/Problem Solving

· Computer Literacy

· Values/Citizenship/Community

· Information Literacy

General Education learning outcomes are achieved in the following courses as identified through CMT (Appendix C):

	
	Oral Comm.
	Written Comm.
	Critical 
Thinking/
Prob. 
Solving
	Computer Literacy
	Values

Citizen

Comm.
	Inform. Literacy

	ENG:

111, 112
	
	X
	X
	
	
	

	MAT:

116, 121, 122
	X
	X
	X
	X
	
	X

	COM: 206, 211
	X
	X
	X
	X
	X
	X

	ECO: 216, 218
	X
	X
	
	
	X
	X

	ACC: 121, 122
	
	X
	X
	X
	X
	X

	LAW 101
	X
	X
	X
	
	
	

	BIS 160
	
	
	
	X
	
	


Math: Historically, Math is one area in which students report a high degree of difficulty.  This is usually one of the areas which prevents students from progressing through the Business degree program, or prevents them from graduating or successfully transferring to other institutions.  Math 116, 121 and 122 are the courses required in this particular degree.  

The data suggests that success rates for each Math course remain almost constant throughout 2004-2008 school years.  MAT 116 students experience 53 – 58.5% success rates, MAT 121 students achieve 49% - 54.5% success rates and MAT 122 students achieve 68.7%-73% success rates, with a slight increase in success throughout the past 4 years of data capture in the MAT 122 course.  

These rates would indicate that half of the students who require MAT 116 and MAT 121 to graduate from a Sinclair program are unsuccessful.  Once the students have passed MAT 116 and MAT 121 they are substantially more likely to succeed in the MAT 122 course, which is a requirement of the BUS transfer program. 

Statistics suggest that more emphasis could be placed on student success in the lower level required MAT courses and that would correspond to higher transfer and graduation rates for the BUS program students.  The MAT department is currently recommending a new MAT pre-requisite “expiration date” policies which would require students to retake a MAT course if the course is taken more than one year prior to the succeeding MAT course in which they would like to enroll.  

Accounting and Economics:  Both disciplines, Accounting and Economics, are other areas which cause success issues and therefore postpone graduation for many students.  “The Principles courses are both in the “Top 45” with retention rates approximately 50%. A recent report showed a disparity in retention between traditional in-class sections and web sections of nearly 20%.  To resolve this problem, the department recently formed a “Retention Task Force” that is reviewing the data and proposing solutions to alleviate this achievement gap”. (Wording taken from 2009 ECO/ACC Program Review document)

English:  Master course syllabi, teaching syllabi, grading expectations and assignment rubrics are included in Appendix D .  Data from DAWN suggests that the success rate for ENG 111 and 112 during the last school year measured was 71.6% and 65.7%, respectively.  Both scores increased from the previous year’s success rate.

BIS:  BIS 160 is the only BIS department course required in the Transfer Degree.  The success for this course, based upon latest figures is 58.8%, down 3.5% from the previous year.  During the summer of 2008 the department totally redesigned the online and face to face BIS 160 courses.  They have also developed a plan to allow students who initially enroll in BIS 160 the option of changing to the more basis BIS 104 class without penalty during the second week of the quarter if they find they are overwhelmed with the BIS 160 course.  Time will tell if this redesign positively impacts success rates in the course.

Note: Success rate data taken from Appendix E     Top 45 Report – FY 2007-2008

An important point to consider is that many of the required courses in the Transfer Degree, both in LCS and within the BUS division, appear on the Top 45 Report.  Many students in the college are required to take these courses.  As these courses go, so goes the rest of their degree program.  It’s important for each department to identify and implement methods to improve student success within these courses.

c.
Admission requirements

List any admission requirements specific to the department/program. How well have these requirements served the goals of the department/program?  Are any changes in these requirements anticipated?  If so, what is the rationale for these changes?

There are currently no admission requirements for the BUS.AS program.  Additionally, many of the courses do not require pre-requisite courses prior to student registration, with the exception of the ENG and MAT sequence, and in some cases 200 level OTM courses.  Although foundational knowledge in the areas of Math and English are expected by the time of high school graduation, many students have not completed foundational courses prior to enrollment in the BUS.AS degree program.  Therefore, without required pre-requisite courses or completion of foundational knowledge courses, students often wait until the end of their program to attempt the required Math and English classes.  

Unfortunately, foundational courses are the ones which would better prepare students for the more difficult concepts and writing requirements found in the business curriculum.  Perhaps we would find a higher level of performance and success throughout the business program if course pre-requisites were enacted and enforced.  At a minimum, it seems logical that students should need to successfully complete MAN 105, Introduction to Business, prior to enrolling in any of the other business-related courses.  This is currently not required.  Completion of English 111 and 112 also seem logical pre-requisites for success in any business program, yet these are also not required prior to enrollment in the Business transfer degree.
Section III:  Student Learning

a.
Evidence of student mastery of general education competencies

What evidence does the department/program have regarding students’ proficiency in general education competencies?  Based on this evidence, how well are students mastering and applying general education competencies in the program?
In order to qualify student progression and learning throughout their years at Sinclair with regard to general learning outcomes, students are administered two surveys; one in their SSC-101 Student Success course and the other at the end of their studies in a capstone course (CAP).  

In general, in each of the areas studied students felt confident about their skills even early in their enrollment.  In almost all cases, the CAP respondents reported a higher degree of confidence than the SSC respondents.  That would suggest that there is a measured rate of student learning and development throughout a student’s tenure at Sinclair.  A summary of student responses is below:

· The three items that SSC respondents were most confident about came from the areas of values and citizenship.

· The three items CAP respondents were most confident about came from the areas of values and citizenship.

· Two of the three items that SSC respondents felt least confident about came from the areas of use of appropriate problem-solving techniques.

· The three items that CAP respondents felt least confident about came from the area of analysis and evaluation of information, ideas and arguments.

An important point to consider is that the only unexpected demographic difference between SSC and CAP respondents was in the percentage of minority students.  The minority response rate among the SSC respondents was 26.8%, while the response among CAP respondents was 12.4%.  This may suggest that minorities are not moving through and completing their required courses and programs approaching graduation at the same rate as non-minority students.  
Since the area of Values and Citizenship is an area where both SSC and CAP respondents feel most comfortable and is an area where CAP respondents were least likely to attribute gains to Sinclair, this may be an area where there is little room for improvement.  

Conversely, the area of problem-solving techniques is the area in which both SSC and CAP respondents say they are least confident about and one in which CAP respondents report they are highly likely to credit Sinclair with helping. This may be an area that should receive more information throughout the college, and in particular the BUS.AS program.  

Additionally, the Business department’s advisory council typically stresses the importance of problem-solving skills in today’s workplace.  Since students generally spend only 2-3 years in each job position, it is important that today’s student learn to identify critical issues and develop problem-solving models to quickly and efficiently come to legitimate conclusions. 

Survey results for specific questions asked of Business/Management/Marketing and related areas in the SSC course are shown in Appendix F.  In general, beginning students feel comfortable (80% or above) in all areas except:

· Make yourself understood using a minimum of jargon (73.5%)

· State the results of analyses of information in clear and concise terms (77.9%)

· Assess issues raised by contradictory or confusing information (76.5)

· Integrate ideas from a variety of resources (79.1%)

· Identify complex patterns of associations from a variety of sources (80.3%)

As results of SSC and CAP surveys are analyzed it’s important to note that even in areas where students feel confident, either initially or after furthering their Sinclair education, student perception is not always the best bellwether test in assessing learning and areas of weakness.  However, student perception surveys do provide a starting point for better program analysis and development.
b.
Evidence of student achievement in the learning outcomes for the program


What evidence does the department/program have regarding students’ proficiency in the learning outcomes for the program?  Based on this evidence, how well are students mastering and applying the learning outcomes?  Based on the department’s self-study, are there any planned changes in program learning outcomes?

There are no stated outcomes of this program.  The program outcomes are currently those of individual courses.  The MAN/MRK department chairperson is exploring the best way in which to add outcomes and other program specific information to CMT.
c.
Evidence of student demand for the program


How has/is student demand for the program changing?  Why?  Should the department take steps to increase the demand?  Decrease the demand? Eliminate the program?   What is the likely future demand for this program and why?
Student demand for the BUS.AS degree program and related transfer degrees has remained relatively constant since fall 2004, with a slight increase in enrollment (26% increase) between fall 2007 and fall 2008 for the BUS.AS degree option (Appendix G).  Within the degree programs specified by school, the Wright State University transfer degree is by far the highest enrolled school specific degree with 550 students enrolled in that degree as of Fall 2008.  

The other transfer degree areas specific to universities have also remained relatively stable throughout the years 2003-2008 with the majority of students registering in the Wright State University transfer degree option.  However, this degree enrollment does show a slight downturn between Fall 2007 and Fall 2008 (10% decrease).  The reduced enrollment in the Wright State degree doesn’t seem to result from an increase in other degree programs, most notably University of Cincinnati and University of Dayton.  
d.
Evidence of program quality from external sources (e.g., advisory committees, accrediting agencies, etc.)


What evidence does the department have about evaluations or perceptions of department/program quality from sources outside the department?  In addition to off-campus sources, include perceptions of quality by other departments/programs on campus where those departments are consumers of the instruction offered by the department.
As evidenced by the demand for articulation agreements, the BUS.AS degree and its transfer equivalent degrees are respected by many four-year institutions, including WSU, which is our largest articulation partner. In recent months Sinclair has been approached by several online and out of state universities requesting articulation information.  As the University System of Ohio unfolds, more opportunities for transfer and articulation are likely to arise.  In addition to the opportunities afforded by the more traditional universities, the Defense Acquisition University is also interested in Sinclair transfer students and is working with the department on ways to create pathways for employment with the DoD and other government institutions.  

Additionally, our external Advisory Board is involved with our students on a teaching and hiring basis.  Many on our advisory board also teach within the department and are thus aware of our student population and they report that our students are of high quality and eager to learn – especially the students enrolled in evening sections.
e.
Evidence of the placement/transfer of graduates


What evidence does the department/program have regarding the extent to which its students transfer to other institutions?  How well do students from the department/program perform once they have transferred? What evidence does the department have regarding the rate of employment of its graduates?  How well do the graduates perform once employed?

See Table A above for transfer information.  Student success once transferred needs to be verified via RAR reporting.  Graduation rates and employment options for students transferring from Sinclair and graduating from 4-year institutions isn’t available at this time.  As Sinclair is able to better track our graduates from our 2-year programs hopefully the success rate and employment options of our 4-year graduates will become more accessible.


The department plans to implement better communication systems with both our current and transferring students.  An Angel community will be created to better keep in touch and communicate important information to our students.  Additionally, some departments (PAR) have found Facebook to be an effective method of communicating to students.  These options are being explored by the BUS department.
f.
Evidence of the cost-effectiveness of the department/program


How does the department/program characterize its cost-effectiveness?  What would enhance the cost-effectiveness of the department/program?  Are there considerations in the cost-effectiveness of the department/program that are unique to the discipline or its methods of instruction?

The department does not have a traditional cost structure easily identified by department code. The department includes Dean salary and other costs not directly tied to the costs of instructions..

Section IV: Department/Program Status and Goals
a.
List the department’s/program’s strengths, weaknesses and opportunities

In performing a SWOT analysis for this particular degree, several factors should be considered.  The rigor of the business courses included in this degree is a significant determinant of a student’s ability to persist.  Additionally, since students typically take several years to complete a transfer degree, the increasing numbers of competing institutions offering similar degrees is a factor in determining Sinclair student transfer completion rates.  

Strengths:

· All courses in the transfer degree are available online to students, allowing anywhere, anytime access

· The low cost of this degree makes it an attractive option for all types of students

· Location of the downtown campus is accessible to many students, while the addition of the learning centers provides additional opportunities for student access

· Several sections of the required courses are generally offered each quarter, making the degree highly accessible 

· Easy transferability to some Ohio schools offers options for students

Weaknesses:

· The degree and transfer options are not well marketed, leading to a less than desirable level of enrollment.  Sinclair is literally leaving money on the table by not advertising this degree aggressively.

· Incoming students are not adequately prepared to succeed in college level courses, making DEV study necessary.  This delays graduation.  Additionally, for business courses where there are no DEV, Math or English pre-requisites, students sometimes aren’t successful due to the higher level of reading and math skills the business courses require.

· Some of the harder courses, such as Economics, Accounting and Math, are sticking points for students, slowing their academic progress and at times causing them to leave the business degree program.

· Lack of a fully integrated and process-driven Tech Prep administration at Sinclair will prevent student success and could distract faculty from performing their duties at Sinclair, as well as preventing full engagement of resources for use at the high school tech prep level.

· Students identified the academic counseling process as a weakness.  If students could receive timelier, consistent counseling that directly pointed to their degree path there may be less confusion and student delay in graduation.  
Opportunities:

· Sinclair has a golden opportunity to work more closely with the 4-year institutions in the next 5 years to more clearly communicate articulation opportunities to potential students wishing to complete a two-year degree before transfer.

· More marketing of this program to high school students and their parents could greatly increase visibility and enrollment in the Sinclair program from within the Dayton and Cincinnati-based target market.  

· By increasing our online presence and more effectively marketing our totally online BUS-AS degree, Sinclair’s enrollment and reach could extend outside the Dayton area and become more widely known.
· Improving the student success rate in Math, Economics and Accounting will result in a larger number of program graduates in a shorter amount of time.

· By increasing Sinclair’s ability to offer technologically appealing courses, high school to college aged students will be more likely to engage in learning and remain enrolled in the program through graduation or successful 4-year transfer.

· A strong Tech Prep program in the high schools, especially the new Ponitz High School, will result in increasing numbers of Tech Prep student transfers to Sinclair.

· The Sinclair BUS.AS degree program could increase student exposure to global issues and world-wide employment requirements.  There is currently no global business course required in the 2-year transfer degree.  Students are waiting until they transfer to a 4-year institution to be exposed to international business topics.

· More and stronger articulation and transfer agreements with 4-year colleges will increase students’ ability and ease of transfer and will increase Sinclair 2-year BUS.AS enrollment – should these agreements and options be communicated to the correct student base in a timely manner.

· Research suggests that minority students are less likely to complete the program than majority students.  If these at-risk students were identified early and placed into a cohort, then monitored and provided timely intervention, the likelihood of success could be higher.

Threats:

· The ease of access to online degree programs from schools such as IWU and University of Phoenix will reduce the number of adult learners enrolled in Sinclair programs.

· Lack of student preparation will retard the completion rates of both adult learners and high school to traditional college-aged students.
b. Describe the status of the department’s/program’s work on any issues or recommendations that surfaced in the last department review.
The program has not been improved or changed based upon prior program review suggestions as this is the first time this program has been reviewed.

c. Based on feedback from environmental scans, community needs assessment, advisory committees, accrediting agencies, Student Services, and other sources external to the department, how well is the department responding to the (1) current and (2) emerging needs of the community? The college?
Based upon feedback from advisory committees, environment scanning, community needs assessment and other sources external to the department, the analysis of this program’s effectiveness to the current needs of the community is good.  While sources repeatedly report that Sinclair BUS.AS graduates are well-prepared for upper level course study at 4-year universities, it would be beneficial to both students and Sinclair if transfer were accomplished in a shorter amount of time than is currently completed.  

By the time students are able to successfully transfer to 4-year institutions it may have been 5-7 years since they originally began their 2-year degrees.  This poses an intriguing conundrum for Sinclair.  While it benefits the college revenue and enrollment numbers for students to regularly and repeatedly enroll for courses at Sinclair, it certainly decreases the number of students who are able to graduate within a reasonable timeframe and then transfer.  The longer students take to complete their program the more outdated their learning is by the time they graduate.  Technology in many areas of business is rapidly changing and students need to continue life-long learning in order to compete in the global marketplace.  This could better be accomplished if students were enabled to complete their 2-year degree quicker and then progress to higher levels of learning.

Although there is not a set of Recent Graduate responses for the AS Transfer Degree, there has been a recent analysis completed of GBM.AAS completers.  Since the information from this data set fairly represents both the GBM.AAS degree completers and the AS Transfer Degree graduates, it is included in Appendix H.  Generally, the gap analysis defines that students need better understanding in the areas of Organizational Behavior concepts and Knowledge of contemporary approaches to Management, both key outcomes of the GBM Program.  If GMB.AS graduates feel lacking in information in those areas, our Business Transfer students should feel even less adequately prepared as they transfer to 4-year business schools as they are required to complete even fewer management and marketing courses prior to transfer. This could be an area to improve upon in further iterations of the transfer program.

One key comment in this table is under the GBM Respondents’ Comments sections:  “If you could start your post-secondary education over, would you still choose to attend Sinclair”?  The student responded, “Yes, because I can save money.  However, I will not get my AS (degree) because most companies prefer a BS (degree).  This points to a key issue the Management department has recently begun to recognize – Sinclair students often don’t understand whether they are enrolled in an AAS or an AS degree until they are nearing completion of the AAS degree and think they are ready to transfer to a 4-year institution.   Clearly, more upfront and continuing communication is needed throughout a student’s career at Sinclair to ensure they are enrolled in the correct degree program.

Additionally, both the college and the community could greatly benefit from student exposure to global issues while at Sinclair.  This would produce better-rounded and globally aware students, more able to compete and contribute in the world market.  To this end, the BPS division is actively engaged with Rothkilde School in Copenhagen, Denmark.  Sinclair and other US-based community colleges will operate a student exchange program with Rothskilde School in the spring of 2010.    

Other internationally-based opportunities are sometimes available for students, but typically the cost of these activities discourages the typical Sinclair student from participating.  Once again, there is a learning gap created by lack of available funding that adversely affects a typical Sinclair student and results in less pre-graduation preparation in global issues than other university students are able to accomplish.

d.
List noteworthy innovations in instruction, curriculum and student learning over the last five years
Some noteworthy innovations within the past 5 years within this degree program are the increased use of technology in the classroom.  Five years ago there were less fulltime and adjunct faculty members teaching within this program who were comfortable with and able to effectively use technology.  Within the last two years there have been significant strides made in hiring and training both fulltime and adjunct faculty who are able to take advantage of learning podiums, website information, and book publisher online sites.  

While better hiring and more training are still needed, faculty are now better prepared to meet the more technologically aware student population we are seeing within the program.  Students now expect a certain minimal degree of technology use while enrolled at Sinclair.  The Angel course management software system has made it possible for resources to be stored and the easily shared by all professors within the program, so redundant creation isn’t needed.  Additionally, the features within Angel allow students to more easily access their grades and mail in a timelier manner, reinforcing the concept of student self-management and responsibility.  

There are some faculty teaching business courses within the program that are not yet on board with the needs of students in the area of technology.  These fulltime professors will be retiring within the next few years and will be replaced by others who more easily embrace new technology.  Those adjunct instructors who continue to struggle with technological advances or who refuse to learn new ways of teaching will be replaced by other adjuncts more technically astute.  As student needs expand and resources are made available to meet those demands faculty members are expected to utilize the best technology and other appropriate learning techniques available to them.  

Another major factor impacting the growth of the transfer degree is the large number of Business Pathway Tech Prep students entering into the program from high schools and continuing throughout their two year degree in the BUS.AS transfer degree program.  As the new Ponitz High School opens in fall 2009, the number of Tech Prep students in the Business area is expected to increase by an exponential amount.  We have identified a professor from the Marketing department to work as a liaison with the teachers in the Business Pathway at the Ponitz High School to better develop robust course outcomes, projects and tests that are aligned with college outcomes and processes.  Additionally, we are able to use technology (Angel) to provide proficiency testing online to the hundreds of Tech Prep students moving along the pathway. 

e.
What are the department’s/program’s goals and rationale for expanding and improving student learning, including new courses, programs, delivery formats and locations?
With the opening of the new off-site learning centers, traditional business courses found within the transfer degree are in high demand.  Entry-level MAN and MRK courses are offered in both day and evening sections.  Enrollment in these courses is typically strong.  

Additionally, the entire BUS.AS degree is fully online, allowing program completion from anywhere in the world.  There are some courses required prior to graduation by partnering institutions (WSU) that are currently part of specific transfer requirements.  Some of these courses are not yet online, but are in the process of development.  By fall 2009 all of the Business courses accepted for transfer by specific institutions will be offered online.

As the BUS.AS transfer degree program becomes more highly marketed throughout the state of Ohio and as more incoming high school students select Sinclair for their first two years of study, enrollment in the Business program is likely to expand. Additionally, military personnel and their spouses is increasingly a larger market segment of the larger AAS business degree market.  This demand can certainly be met via online learning.

f.
What are the department’s goals and rationale for reallocating resources?  Discontinuing courses?
While this particular degree is not completed by any one department, the plans of the MAN/MRK and ACC/ECO departments are known and can be discussed in the following paragraphs.  

It is noted that the college is undergoing a realignment of teaching resources, aiming for a 50-50% split of fulltime to adjunct instructors. Many of the departments within this degree path have already experienced high levels of fulltime faculty retirements and are currently operating close to the suggested faculty ratio.  As this trend continues, additional effort and resource allocation will be spent on recruiting, training, and retaining quality adjunct instructors.  The first major effort in this new process was made over Winter Break 2008 when 52 applicants were interviewed for adjunct positions within the Management/Marketing, CIS, BIS, and Economics departments.  Several adjuncts were immediately hired and more interviews are scheduled.  
The departments within BPS are also working together to develop a more cohesive adjunct mentoring program, utilizing both resources from the Center for Teaching and Learning and Technology Support, as well as developing training resources from within our departments.  An enhanced mentoring program and course coordinator functions will be rolled out later in 2009 which will serve to strengthen the technology and pedagogical skills of our current and new adjunct pool.  

In addition to the more efficient allocation of people, the Business departments are beginning to use Angel more effectively, developing resource repositories and then making these resources accessible to all faculty members, including adjuncts.  

g.
What resources and other assistance are needed to accomplish the department’s/program’s goals?
The biggest challenge chairs in the Business division currently face is how to keep up with our students’ technology and information needs without forcing faculty to work 24/7.  If this paradigm shift in teaching style and if expectations are not managed correctly, fulltime and adjunct faculty members will quickly burnout.  My list of resources is meant to provide more robust support to meet these new and developing faculty needs.

Better communication from the administration to the faculty regarding expectations is needed.  The development of a more detailed and quantifiable FPR document is a step in the right direction.

More rooms with technology podiums are essential to quality teaching.  Currently only about 70% of classrooms are equipped with podiums.  Faculty who use technology need to know it will always be in their assigned classroom.  
Specific data points for the BUS.AS degree need to be researched and reported in order to perform the next program review process more effectively.
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