Department/Program Review

Self-Study Report Template

2015 - 2016
Department:      0410 – Accounting   0440 - Economics
Section I:  Annually Reviewed Information
A:  Department Trend Data, Interpretation, and Analysis

Degree and Certificate Completion Trend Data – OVERALL SUMMARY
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Please provide an interpretation and analysis of the Degree and Certificate Completion Trend Data: i.e. What trends do you see in the above data?  Are there internal or external factors that account for these trends?  What are the implications for the department?  What actions have the department taken that have influenced these trends?  What strategies will the department implement as a result of this data?   

Please be sure to address strategies you are currently implementing to increase completions of degrees and certificates.  What plans are you developing for improving student success in this regard? 
The AY 13-14 saw a return to a more normal graduate trend after the spike in college enrollment due to the Great Recession of 2008. The U.S. Department of Labor’s Bureau of Labor Statistics, states that the employment of accountants and auditors is projected to grow 13% from 2012 - 2022. With the addition of a full-time faculty member in Fall 15, the department is well situated to meet current and future demands of first time college students as well as students returning for a second career. We are working with the Accounting Advisory Board to investigate the market demand for new accounting certificates.
To increase completion rates of the Associate of Applied Science in Accounting (ACC.S.AAS) degree, the upper level accounting classes are offered both day and evening and staffed predominately with full-time faculty.  On average, full time faculty teach 91% of upper level courses and 44% of accounting principles courses.  Focusing on upper level classes allows the full-time faculty with more contact time with our degree seeking students. We have opportunities to mentor, develop deeper relationships, and help connect students with potential employers in the community.
To increase completion rates of AAS business degrees, in Fall 14 we introduced the ACC 1100 Small Business Accounting course which is not a Transfer Assurance Guidelines (TAG) course. This course can be taken by non-accounting majors instead of the ACC 1210, which is a TAG course. ACC 1100 better meets the needs of AAS students through an introduction to small business accounting and related software. Associate of Science (AS) students who intend to go on to a four-year university are advised to take ACC 1210. Effective Spring 16 we are offering ACC 1100 in an online format to provide increased flexibility for students working to complete their AAS business degrees.
Another initiative to increase completion rates of AS and AAS business degrees was the development of a hybrid course for ECO 2180 and ECO 2160 due to a low success rate in the online course. Current data shows the success rate for the hybrid format is 55.3% compared to 37.2% in the online format.
Course Success Trend Data – OVERALL SUMMARY
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Please provide an interpretation and analysis of the Course Success Trend Data.  Please discuss trends for high enrollment courses, courses used extensively by other departments, and courses where there have been substantial changes in success.  

Please be sure to address strategies you are currently implementing to increase course success rates.  What plans are you developing for improving student success in this regard? 
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ACC 1210 is a TAG course and our highest enrollment course. It is a required course in other degree programs at Sinclair Community College and since it is a TAG course we also have transient students completing this course. The success rate for ACC 1210 is around 50%, with about 55% success in face-to-face sections compared to less than 50% success in online sections. Due to the low success rate for ACC 1210, we began offering ACC 1100 in Fall 14 for AAS majors not intending to transfer to a 4-year university. ACC 1100 data showed a 64% success rate during AY14-15. While this data seems promising, the number of students taking ACC 1100 is very low so it is too early to determine the impact it might have on the ACC 1210 success rate. Enrollment should increase in ACC 1100 in the near term as the result of three factors: the course being included on students’ MAPs, Academic Advising being aware of this option, and ACC 1100 being offered in an online format beginning Spring 16.
The overall success rate for the Accounting Department without ACC 1210 was 71% or better which is above the division and college success rates.
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ECO 2160 and 2180 are both high enrollment courses. They are TAG courses and they are required in other degree programs at Sinclair. We see a variety of students in these courses, including AAS, AS and transient students. Due to low success rates in the web sections, a hybrid course was developed for both ECO 2160 and 2180. In the last two years, the hybrid courses have outperformed both traditional and web sections with respect to retention.
Please provide any additional data and analysis that illustrates what is going on in the department (examples might include accreditation data, program data, benchmark data from national exams, course sequence completion, retention, demographic data, data on placement of graduates, graduate survey data, etc.)

We have a number of students who have a bachelor’s or master’s degree participating in the program. These students are looking for a second career or to enhance their current position by completing enough accounting coursework to qualify them to sit for the CPA exam. The overall impact of these students has a positive influence on the department’s majors with the work experience and knowledge base they bring into the classroom. A recent five-year analysis of Sinclair Accounting students showed that 19 students who took upper level accounting classes at Sinclair had successfully passed the CPA exam in Ohio.
B:  Progress Since the Most Recent Review

Below are the goals from Section IV part E of your last Program Review Self-Study.  Describe progress or changes made toward meeting each goal over the five years since the most recent Program Review.
	GOALS
	Status
	Progress or Rationale for No Longer Applicable

	We are investigating the concept of hybrid courses for the economic and accounting principles courses.
	In progress 
Completed  FORMCHECKBOX 

No longer applicable 

	EC0 2160 and 2180 have been developed and implemented as hybrids effective Fall 14. Data analysis of the hybrid offerings for AY14 -15 shows overall the ECO students were 55.3% successful in the hybrid format compared to 37.2% in the online format.

Plans to develop a hybrid course for ACC 1210 have been placed on hold pending further analysis of ACC 1100 success rates. ACC 1100, Small Business Accounting, was developed to increase degree completion by providing non-transfer students with an alternative course. For the four semesters ACC 1100 has been offered (a total of 13 sections), the overall success rate was 65%. This compares to a 50% success rate in ACC 1210 for AY 14 -15. We expect additional enrollment to transition from ACC 1210 to ACC 1100 with the online offering of ACC 1100 in Spring 16.

	Retention in Principles of Financial Accounting (ACC 1210) and Principles of Macroeconomics (ECO 2160) continues to be a concern for the department.
	In progress 
Completed  FORMCHECKBOX 

No longer applicable 

	The department began offering ACC 1100 in Fall 14 which can be taken by non-accounting majors instead of the ACC 1210 TAG course. Students who intend to go on to a four-year university are advised to take ACC 1210.

We will continue to monitor this. During Spring 15, a survey of chairs of business programs indicated there was not a need for a Survey of Economics course.

	A long-standing view of the department has been the need for an accounting and economics resource lab that is effectively staffed with personnel qualified to assist at-risk students.
	In progress 
Completed 
No longer applicable  FORMCHECKBOX 


	Working with Tutorial Services, accounting/economics faculty are staffing an open lab to assist accounting and economics principle students. Faculty are also providing review sessions for web students in ACC/ECO principles classes.  The open lab and review sessions are staffed by full-time faculty volunteers.

	The incorporation of International Financial Accounting Standards (IFRS) into the upper level courses and, potentially, the introductory classes, too.
	In progress 
Completed 
No longer applicable 

	IFRS has not been incorporated in the US and the future adoption has become very uncertain. As such, it is discussed in our upper level accounting courses where the material is appropriate. Until IFRS is approved for the US, we will wait to fully incorporate it into our courses.


Below are the Recommendations for Action made by the review team. Describe the progress or changes made toward meeting each recommendation over the five years since the most recent Program Review.
	RECOMMENDATIONS
	Status
	Progress or Rationale for No Longer Applicable

	It is important that the department develop a more complete understanding of why students are not completing the associate degree and explore strategies to improve acceptance of Sinclair courses by four year institutions.
	In progress 
Completed 
No longer applicable 

	Some of the students taking accounting courses already have a bachelor/master degree and are coming to Sinclair Community College to get enough credit hours in accounting to be eligible to sit for the CPA exam. Therefore, completing an Accounting Associate degree is not their goal. Some students are taking only the tax courses to prepare them for the EA (Enrolled Agents) exam and to prepare federal income tax returns.

Receiving four year institutions generally require that transfer students complete at least 20 hours in course work in the degree to be completed at their institution, which would mean our students would be paying twice for the same courses.  In the department, we counsel students early in the program about the transfer options available to be sure students are in the program that best fits their needs.
ACC 1210 and 1220 are TAG courses and recognized by the state as completing Principles of Accounting. A student who is transferring to a four year institution will be completing the Business Administration transfer degree which includes the two TAG courses above, thereby providing the student with two years of course work accepted at the four year institution.

	Investigate the need for developing a certificate program for those students who only want to enroll in particular courses and are not seeking an associate degree.
	In progress 
Completed 
No longer applicable 

	The Accounting department revamped its tax certificate to attract a new market. The revised tax certificate was implemented in the semester curriculum. We anticipate an increase in tax certificates due to the aging population of the tax practitioners. This certificate is stackable and students can continue to complete their Associates in Accounting degree.

	Secure additional high quality internship and co-op opportunities for students.
	In progress  FORMCHECKBOX 

Completed  FORMCHECKBOX 

No longer applicable 

	We work with the internship coordinator for the Business and Public Services Division to secure high-quality internship and co-op opportunities for students who are not currently working in the accounting field.
We worked with the City of Dayton to have Sinclair Community College students participate in the IRS’s VITA program as tax preparers. We are in the process of transitioning to a separate internship class that will incorporate the VITA program.

	Develop means to document direct measures of general education outcomes and program outcomes, and demonstrate how data are being used to improve learning outcomes.
	In progress  FORMCHECKBOX 

Completed  FORMCHECKBOX 

No longer applicable 

	We identified specific activities in upper-level courses to gather and assess data for general education outcomes and program outcomes. The data is being gathered and assessed annually to determine if any changes need to be made to improve the acceptable level of student success. This is reflected in our Annual Updates.

	Assess fully the sections taught by adjunct faculty in light of utilization of adjuncts vs. need for additional tenure track faculty, e.g. faculty with auditing experience. Ensure that supporting materials and guidance for adjuncts are well-targeted to the learning outcomes and level of proficiency required by the program.
	In progress  FORMCHECKBOX 

Completed  FORMCHECKBOX 

No longer applicable 

	In Spring 15, a study was completed analyzing the percentage of adjuncts vs full-time faculty. This data was shared with the Provost in light of the recent retirement of three full-time faculty. The result of the meeting was to allow us to hire one full-time tenure track faculty member for Fall 15.

For courses utilizing adjuncts, a course coordinator develops all course materials and supplies to the adjuncts through the learning management system.  Each term the department holds adjunct meetings to provide updates and training for the adjuncts. New adjuncts are mentored by a full-time faculty member. 

	Use documentation of utilization of services designed to assist students to support the need for an accounting lab.
	In progress 
Completed  FORMCHECKBOX 

No longer applicable 

	The Accounting and Economics department offers an additional weekly support lab for accounting and economics principle students staffed by an accounting and economics full-time faculty member. Weekly, six to twenty students utilize these services (we see an increase in the number of students the week before an exam).


C: Assessment of General Education & Degree Program Outcomes

Sinclair General Education Outcomes are listed below.  Please report assessment work that has been done in these areas since the last Program Review.  It is recommended that General Education assessment work that has been reported in department Annual Updates for the past several years form the basis for this section, although departments are strongly encouraged to include any General Education assessment that was not previously reported in Annual Update reports.  

	General Education Outcomes
	To which degree(s) is this program outcome related?
	Year assessed or to be assessed.
	Assessment Methods

Used


	What were the assessment results?

 (Please provide brief summary data)

	Critical Thinking/Problem Solving
	All programs
	2012 - 2013
	ACC 2102 (Comprehensive Final)
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ACC 2102 Comprehensive Final is used to assess the Critical Thinking General Education Outcome. 
Data above indicates a downward trend and needs to be investigated. Beginning AY 14 - 15, we chose a different activity to assess this general education outcome. This change was done to evaluate data pertaining only to our accounting majors. AY 15-16 data includes only F15 data, which was a small sample size.
**In all charts, AY13 – 14 does not include Fall 13 data.

	Values/Citizenship/Community
	All programs
	2013 - 2014
	

	No data has been collected for this outcome.

	Computer Literacy
	All programs
	2014 - 2015
	ACC 2211 (Excel projects 1 & 2) 
and

ACC 2212 (Excel problems 2-27, 3-36, 4-26, 12-33)
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ACC 2211 and ACC 2212 Excel problems are used to assess the Computer Literacy General Education Outcome.

Data above indicates students are performing well for this general education outcome.

	Information Literacy
	All programs
	2015 - 2016
	ACC 2212 (Business case analysis)
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ACC 2212 Case is used to assess the Information Literacy General Education Outcome.

Data above indicates students are performing well for this outcome.

	Oral Communication
	All programs
	2017 - 2018
	
	Advanced Taxation (ACC 223) class requires students to present on various taxation topics. Students are assessed and evaluated on logic, clarity, accuracy and visual aids. The department considers 75% of the students receiving a score of 70% or higher successful. During spring quarter 92% were successful.
This data was last collected in AY12 - 13. No data has been collected since then due to changes in the Annual Update process.

	Written Communication
	All programs
	2017 - 2018
	
	Auditing (ACC 235) class requires students to submit an ethics paper on accounting issues. Students are assessed and evaluated on content, grammar, punctuation and citing of work. The department considers 75% of the students receiving a score of 70% or higher successful. During spring quarter exactly 75% were successful.
This data was last collected in AY12 - 13. No data has been collected since then due to changes in the Annual Update process.

	Are changes planned as a result of the assessment of general education outcomes?  If so, what are those changes? 
	We are continually reviewing our assessment methods and artifacts used for assessment purposes. We make changes as appropriate. 
A recent example is in the Critical Thinking/Problem Solving General Education Outcome. We realized we were using data from a lower-level accounting course (ACC 1220) to assess this outcome. We chose a different course and activity to assess data that pertains only to our accounting majors which requires a higher level of critical thinking/problem solving.

	How will you determine whether those changes had an impact? 
	


The Program Outcomes for the degrees are listed below.  All program outcomes must be assessed at least once during the 5 year Program Review cycle, and assessment of program outcomes must occur each year. 

	Program Outcomes
	To which course(s) is this program outcome related?
	Year assessed or to be assessed.
	Assessment Methods

Used


	What were the assessment results?

 (Please provide brief summary data)

	Apply mathematical skills to formulas and solve problems.
	ACC 1510,

MAT 1460,

MAT 1470,

MAT 2170
	FY 12 - 13
	Simulation – Payroll Project
	[image: image11.png]Percentage of Students
Earning 70% or Better

95.83% 88.89% 93.10%

] I I I

AY12-13 AY13-14 AY14-15 AY15-16





ACC 1510 Payroll project includes creation of a formula to compute gross payroll. This is used to assess mathematical skills for formulas and problem solving outcome.

Data above indicates students are performing well for this outcome.

	Apply the principles of financial, managerial, cost and tax accounting.
	ACC 1210,
ACC 1220,
ACC 2101,
ACC 2102,
ACC 2211,
ACC 2212,
ACC 2321,
ACC 2350,

ACC 2322,

ACC 2510,

ACC 2700
	FY 12 - 13
	Simulation – Practice Set
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ACC 2101 Practice set is used to assess intermediate accounting student mastery of the principles of accounting outcome.

Data indicates students are performing well for this outcome.

	Describe and apply general business knowledge skills and computer skills.
	LAW 1101,

LAW 1102,

MAN 1101,

MRK 2101,

ECO 2160,

ECO 2180,

ACC 1510,
MAN 2110,

MAN 1110,

MAN 1106,

MRK 2145
	FY 12 - 13
	Final Project
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ACC 1510 Final Project is used to assess accounting student mastery of general business knowledge skills and computer skills outcome.

. 
Data above indicates a slight downward trend that needs to be investigated. 

	Use analytical problem-solving skills. 
	ACC 2102,

ACC 2212,

ACC 2321, Natural/Physical Science Elective
	FY 12 - 13
	Simulation – Budget Project
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ACC 2212 Budget Project is used to assess the analytical problem-solving skills outcome.

For AY13 - 14, Fall 13 data was not collected. 
The above data indicates students are performing well for this outcome.

	
	
	
	
	

	Are changes planned as a result of the assessment of program outcomes?  If so, what are those changes? 


	No changes are planned. We will continue to monitor.

	How will you determine whether those changes had an impact? 


	


Use of common exams/assignments/activities.
Describe any common exams/assignments/activities that are the same across all sections of a course that are used in your department.  Is data from these currently being collected and used for assessment purposes?  Having at least a few common exams/assignment/activities across multiple sections of the same course can be an essential component of assessment of general education and program outcomes.  If your department does not currently have any common exams/assignments/activities for assessment purposes, are there plans to develop any?

We currently have common exams and assignments for our accounting and economics principles-level courses, ACC 1210, ACC 1220, ECO 2160 and ECO 2180. A full-time faculty serves as the course coordinator for the traditional, web, and hybrid sections. They develop exams and assignments to share with all faculty teaching those courses. We collect and analyze data from these common exams and assignments to determine curriculum changes.
Each of our upper level classes are generally taught by one full-time faculty member.  As a result, the upper level classes also have common exams and assignments.  

Section II:  Overview of Department

A. Mission of the department and its programs(s)

What is the purpose of the department and its programs?  What publics does the department serve through its instructional programs?  What positive changes in students, the community and/or disciplines/professions is the department striving to effect?
The mission of the Accounting and Economics Department is twofold. First, we support Sinclair business degrees and the university parallel transfer program (the Associate of Science in Business Administration). Ninety percent of our enrollment is in these service classes at the principles level in economics and accounting. The two economics courses also serves as a general education requirement for other divisions. 
Second, we provide professional education by equipping student stakeholders with the necessary skills to enter accounting and other business professions. To that end, we offer an Associate of Applied Science in Accounting and a short-term Tax Practitioner certificate. Historically, our career classes have served a much smaller group of students but serve an important need in the community. 

Our students tend to fall into three groups. Some of our students are seeking immediate, entry-level employment in accounting. Others are seeking skills needed to move up within their current organizations. A third group of students come to us with bachelor’s or master’s degrees in other fields wanting to transition into an accounting career. We currently offer coursework to allow these students to meet the educational requirements of the CPA exam.

The principal publics served are student stakeholders and business industry employers who benefit from competent employees. Our program’s students are employed in various fields such as public, private industry, not-for-profit and governmental accounting. While our students are employed in organizations of all sizes, a majority work in small- and medium-sized businesses. Our goal is to develop students into financial professionals able to assist local businesses to succeed and grow.

We also serve needs of the community at large. We offer courses in Personal Finance (FIN 2450), Small Business Accounting (ACC 1100), and Federal Tax (ACC 2321) which may be taken for personal interest without prerequisites. The Small Business Accounting course is QuickBooks based and focused on teaching basic accounting skills to entrepreneurs. For a number of years in Federal Tax, we have offered a service learning opportunity through the Volunteer Income Tax Assistance (VITA) program for our students. To meet the needs of our students pursuing certifications as Enrolled Agents and Certified Public Accountants, the course that included the VITA program was revised. The revisions added content necessary for the certifications in place of the service learning experience. We are studying the possibility of offering work in the VITA program as an internship experience.
While the degree program emphasizes technical skills necessary for employment, it also stresses both ethics in general and as it relates to professional responsibility. Accounting students are required to demonstrate general education competencies, especially critical thinking and problem solving skills. The program also provides opportunities for students to develop their communication and team building skills.
B. Description of the self-study process

Briefly describe the process the department followed to examine its status and prepare for this review.  What were the strengths of the process, and what would the department do differently in its next five-year review?
This report was written by the full-time faculty members of the department. Other groups contributing to the self study process included the Accounting Advisory Board, other Business and Public Services Division department chairs, and Research, Analytics & Reporting. We began the process by holding a series of meetings throughout the Fall semester of 2015.  At the first meeting on October 2, 2015, Jared Cutler, Assistant Provost of Accreditation and Assessment, met with the department to conduct the analysis of environmental factors. The department continued to meet on a bi-weekly basis for the remainder of the semester. To conclude the document, the department conducted three separate day-long working sessions during the winter break between fall and spring semesters. During the entire process, department members also worked independently on assigned topics and brought them back for departmental consensus.

The key strength of this process has been the collaboration between the department members during the drafting of the review document. Because of the trust developed among the members of the department, issues were vigiorously discussed with extreme candor, and all members had an opportunity to voice opinions as to the content of the finished group-authored work.

In the next review cycle, we anticipate having data from elearn to assist with our analysis. We will also benefit from more experience in the department working through the review process. This time we had three faculty members who were new to the department and to the five-year department review process. Although we began the review process as soon as we had our initital meeting with the Assistant Provost of Accreditation and Assessment, we can strive to start the process even earlier. Since the department saw the value of the group-authored approach, we plan to continue that approach for the next review.

Finally, perhaps the best outcome from this self-study process has been our ability to understand what questions to ask and where to find the appropriate data to help answer those questions. Our ability to continue to gather this same data and to track changes over time will allow us to be much more responsive to future challenges.

Section III:  Overview of Program

A. Analysis of environmental factors

This analysis, initially developed in a collaborative meeting between the Director of Curriculum and Assessment and the department chairperson, provides important background on the environmental factors surrounding the program.  Department chairpersons and faculty members have an opportunity to revise and refine the analysis as part of the self-study process.  
How well is the department responding to the (1) current and (2) emerging needs of the community? The college?

To meet the current needs of Sinclair’s students, we designed ACC 1100 as an alternative to taking ACC 1210 to meet the needs of degree seeking students in other programs. This was in response to low student success in ACC 1210. The change was also supported by conversations with department chairs whose programs included ACC 1210. Those chairs agreed that ACC 1100 better meets the needs of their programs. We respond to students’ needs by providing appropriate courses to enhance their current career, to help them prepare for a new career, or to reach a specific personal interest goal. 
To meet the needs of the community, Sinclair Community College has been an active participant in the City of Dayton’s VITA (Volunteer Income Tax Assistance) program. We provided a site and volunteers to prepare Federal Income Taxes for community residents. This is helpful to the community because of the increasing complexity of the tax code that has made it difficult for many taxpayers to prepare their own tax returns.
To meet the emerging needs of our students, as full-time faculty we keep current in our discipline by maintaining professional licenses and adhering to continuing education requirements. This allows us to update curriculum as new accounting and tax rules are adopted. For example, we are currently updating curriculum for the new Revenue Recognition rules that our students will need to implement within the next few years.
In a recent meeting of our advisory board, the members provided input regarding emerging needs of the accounting profession. Those needs include expertise in forensic accounting, information-systems auditing, software applications, and new accounting standards. We will need to investigate potential for new courses and/or certificates in these areas.
To meet the emerging needs of the college, full-time faculty actively participate in new initiatives such as Lift! and Career Communities, and by serving on various college committees. By serving in leadership roles, we provide input to the college to shape these initiatives to help increase student success and retention.
B. Admission requirements

Do any of the programs in your department have admissions requirements?

________   Yes
____X____   No

The admissions requirement for the Accounting program is the same as the admissions requirement to Sinclair Community College. Sinclair’s open enrollment policy allows easier access to upper-level accounting classes than other local colleges. This is beneficial for students with prior degrees to take courses needed to become CPA exam eligible.
We did an analysis of the ACC 1210 students to see if successfully completing MAT 1120 or DEV 0028 prior to taking ACC 1210 would increase their success in ACC 1210. Based on data from AY 13 – 14, students who successfully completed MAT 1120 or DEV 0028 were 7% more successful in ACC 1210. 
If yes, list any admission requirements specific to the department/program. How well have these requirements served the goals of the department/program?  Are any changes in these requirements anticipated?  If so, what is the rationale for these changes?
Section IV:  Department Quality
A. Evidence of student demand for the program

How has/is student demand for the program changing?  Why?  Should the department take steps to increase the demand?  Decrease the demand? Eliminate the program?  What is the likely future demand for this program and why?
The accounting and economics principles classes account for 90 percent of the total enrollment of the combined departments. Demand for these courses is driven by the fact that they are required courses in some business program degrees and they are part of the core business courses in the University Parallel (Transfer) program’s Associate of Science Degree.  
Demand for the accounting career program has varied from year to year. Degree completions have averaged about 29 students per year over the last three years but that statistic is not necessarily the best indication of our program demand. The number of unduplicated students in upper-level accounting courses have averaged about 85 students per year over the last two years. There are several reasons why our number of unduplicated students attending classes is higher than the number of graduates. The bulk of our students are employed and they are taking courses on a part-time basis. As a result, they take more than two years to graduate. Other students come to us who have no intention of getting an associate’s degree. Students will take only selected courses to enhance their skills for their current business career or to change fields. We also have students who are only taking classes to become CPA exam eligible. From this standpoint, we serve a unique role in the community. Many of our students could go to Wright State University or the University of Dayton to meet the same needs, but Sinclair’s tuition is far less expensive than either institutions and our open enrollment policy allows for easier access. Some of the enrollment in Federal Taxes (ACC 2321) comes from individuals who want to better understand their personal tax returns.
If our program follows national or regional trends, we should experience an increased demand for our program and its courses. The U.S. Department of Labor’s Bureau of Labor Statistics, states that the employment of accountants and auditors is projected to grow 13% from 2012 - 2022. 
Another source of information about demand for accounting graduates is Economic Modeling Specialist International (EMSI).  EMSI is a company that provides labor market data and regional economic analysis.  EMSI reported the following job data for the eight county region surrounding Sinclair.

	Job Category
	2014 Jobs
	Estimate of 2024 Jobs
	Projected Growth

	Bookkeeping, Accounting and Auditing Clerk
	6,674
	7,423
	11.2%

	Accountants and Auditors
	4,360
	4,789
	9.8%

	Financial Managers
	2,527
	2,670
	5.7%


Projected job growth in all three accounting-related categories is forecasted to be strong.  Without prior education or experience, graduates of the accounting associate’s program would most likely gain employment in the first category (bookkeeping, accounting and auditing clerk).  The ten year projected growth in this area is a healthy 11.2%, indicating strong demand for the skills our graduates obtain in the Accounting program at Sinclair.  Students who have prior education making them CPA exam eligible when they complete our accounting courses would likely gain employment in the second category (accountants and auditors), where growth is projected to be 9.8%.  Significant experience would be needed to move into the Financial Managers category.  We train our accounting students to have the skills to move into these positions over time, but it is unlikely they would obtain a job in this category immediately upon graduation unless they have substantial experience.  Still, as our graduates move up in their careers, there will be a 5.7% growth in Financial Manger jobs.

We conducted a survey of our advisory board regarding the future hiring trends for two-year accounting graduates. The responses indicate that the need for two-year graduates may be growing in local accounting firms. One member stated that the competition for graduates in public accounting is at an all-time high. Another commented that there is a large potential market for two-year graduates in smaller, local accounting firms who are typically not able to compete in the market for four-year graduates. Students with associates degrees are well trained to do the accounting and compliance work required by the clients of small accounting firms. Therefore, they are a rich talent pool that have been largely ignored by accounting firms.

In the fall of 2016, Sinclair’s Accounting Department was approached by three regional accounting firms seeking to hire two-year accounting graduates. This is evidence that smaller firms are starting to recognize the skills of a two-year graduate.

We need to keep this momentum going by reaching out to additional small accounting firms. We have a strong case that our students are a good value for their firms. Future demand for our graduates appears to be strong. 

B. Evidence of program quality from external sources (e.g., advisory committees, accrediting agencies, etc.)

What evidence does the department have about evaluations or perceptions of department/program quality from sources outside the department?  In addition to off-campus sources, include perceptions of quality by other departments/programs on campus where those departments are consumers of the instruction offered by the department.
ACC 1100 or ACC 1210 are required courses in most business degrees. A five question survey was sent to business department chairs. The following are the results of the survey answered by four department chairs:
	Survey Questions
	Summary of Responses

	Taking ACC courses enhances the analytical abilities of your majors 
	100% agree or strongly agree

	Taking ACC courses enhances your majors’ internet skills
	100% responded neutral

	Taking ACC courses enhances the critical thinking skills of your majors
	75% agree or strongly agree; 25% responded neutral

	Students in your major have a better understanding of business information needs due to taking ACC
	100% agree or strongly agree

	Students in your major have a better understanding of business terminology due to taking ACC
	75% agree or strongly agree; 25% responded neutral


A survey of our Advisory Board members reflects the opinion that Sinclair Community College graduates are perceived as being better prepared than graduates from other two-year institutions. Members responding mentioned that exposure to business software such as QuickBooks is a strength of the program. One member stated that our two-year degree program produces students who are “very well versed in basic accounting skills.” He went on to say that our students “have an uncanny ability to communicate accounting information to non-accountant business owners or minimally-trained bookkeepers in terms those persons can understand.” Another member stated that his experience was our degree “provides a high level of technical expertise and familiarity with basic accounting, tax, and auditing principles and procedures.”
Another indication of quality comes from our own graduates.  Research, Analytics, and Reporting (RAR) conducts a survey of recent graduates.  Surveys conducted between 2012 and 2014 were completed by 15 of our Accounting graduates.  Results from survey responses showed that:

· 73.3% stated they were prepared or very prepared to fulfill the responsibilities of their current positions.  

· 93.3% said Sinclair prepared them well or very well in building technical knowledge related to their Accounting major.

· 86.7% said they were satisfied or very satisfied with the availability of academic advising in the department of their specialty (Accounting).

Graduates were also asked about specific accounting areas.  They were asked to evaluate how important the functions were to their job and how satisfied they were in their preparation for these tasks at Sinclair.  The graduates were given a 6 point Likert scale to evaluate their experiences with 6 being “Very Satisfied” or “Very Important.”  The results of the survey are presented below.

	Accounting Functions
	Importance in Current Employment
	Satisfaction with preparedness received at Sinclair

	
	% rating 5 or 6 for Important or Very Important
	Average rating
	% rating 5 or 6 for Satisfied or Very Satisfied
	Average Rating

	Apply the principles of financial accounting, managerial accounting, cost accounting and tax accounting
	86.7%
	4.9
	73.3%
	4.9

	Describe and apply general business knowledge and skills
	80.0%
	5.2
	86.7%
	5.1

	Prepare and interpret financial statements
	60.0%
	4.7
	80.0%
	5.1


The Accounting program does not have its own outside accreditation body, but the Business and Public Services Division completed a successful re-accreditation in the Fall of 2008 by the Accreditation Council for Business Schools and Programs (ACBSP). During this process, our program curriculum, outcomes, and assessment components, as well as our full-time and adjunct faculty credentials underwent scrutiny. There were no concerns or recommendations for improvement. We received our latest approval from ACBSP in our 2014 bi-annual review.

At the principles level, both the accounting and economics courses have been TAG approved. These same courses are accepted alternatives for the prerequisite courses required by non-business students entering Wright State University’s and the University of Dayton’s MBA programs.

One of the strongest pieces of evidence regarding the strength of our career program is the success of former students who take the CPA exam. Over the past five years, 19 of our students have successfully completed the exam. This indicates that our curriculum is industry appropriate and our standards are rigorous. Tracking these students can be a challenge. We do hear directly from some students when they pass the exam. The Board of Accountancy also maintains a database that we can research but they only track Ohio licensees under their current names. 

Does your department have any departmental accreditations or other form of external review?

__X__   Yes
________   No
If yes, please briefly summarize any commendations or recommendations from your most recent accreditation or external review.  Note any issues that the external review organization indicated need to be resolved.

While we do not have a separate external review, we are part of the Business and Public Service’s divisional accreditation through the Accreditation Council for Business Schools and Programs (ACBSP). The most recent full accreditation was completed in 2008 with bi-annual reports in 2010, 2012, and 2014. There were no concerns or recommendations for improvement.
C.  Evidence of the placement/transfer of graduates

What evidence does the department/program have regarding the extent to which its students transfer to other institutions?  What evidence does the department have regarding the rate of employment of its graduates?  What data is available regarding the performance of graduates who have transferred and/or become employed?  What data is available from RAR graduate surveys?
The majority of our enrollment is in service classes at the principles level in economics and accounting. Transfer of these course credits to other State of Ohio institutions is ensured by TAG and Ohio Transfer Module (OTM) designations.
Some students in our degree program do elect to transfer to a four-year school even though the program is not designed as a transfer program. As is fairly common, most “traditional” four-year programs do not accept our upper-level credits. If a student does transfer, it will likely be to a smaller school such as Franklin University. Data from Franklin University show that over the past five years, 58 Sinclair Community College graduates have transferred into its Accounting program.

The National Student Clearinghouse (NSC) is a source of transfer data.  NSC data documents that between 2008 and 2013, 52 students who earned an AAS degree in Accounting from Sinclair successfully transferred credits to other academic institutions.  During that same time period, 248 students earning an AS degree in Business Administration transferred credit.  The AS degree includes 2 accounting and 2 economics principles courses.

Sinclair’s Research, Analytics & Reporting (RAR) department provided us with data from a survey of Sinclair graduates administered as a service learning project by the Sociology Department.  This is known as the “All Graduate Survey.” One of the areas addressed in the survey is the rate of employment of our graduates. A summary of results from 2010-2015 showed that on average 70% of Sinclair Accounting graduates are employed with 63% employed full time.  Graduates indicated that 41% were employed in a job directly related to their Accounting degree, but 64% said they were using skills learned in the Accounting program in their job.  Often employees who start in the accounting function of a business will move into other job responsibilities as management opportunities arise.  There were a total of 77 graduates who responded to the survey.    
Many of our students are employed in accounting or business positions while attending Sinclair. The All Graduate survey indicated that 30% of our graduates were employed in an Accounting position prior to attending Sinclair.  Although we don’t have hard data to give us a percentage, we know that some students accept accounting positions and start working while in our program.  This is evidenced by our significant enrollment in night, independent study and online sections. These sections are generally preferred by students who are currently employed. Over the past few years, 60% of the enrollment in upper level accounting classes has been in evening sections. The Accounting degree from Sinclair helps students move up in their organization or change to an accounting position. The Office of Student Engagement has indicated to us that there is a need in the community for accounting students and we should encourage our graduates to register for their career placement services. The small number of our graduates who register could be additional evidence that students are satisfied with their employment situation.
RAR administers an Employer survey to assess the job performance of Sinclair graduates.  Participation in the survey is strictly voluntary.  The number of employers of Accounting program graduates who responded to the survey was very small (2 responded in 2013 and 1 in 2011).  Because different scales have been used over the years to measure employer satisfaction, RAR collapsed the responses into two categories: positive and negative.  100% of the employers responding viewed Sinclair Accounting graduates as positive in all areas included the survey.  These skills included:

· Job-related conceptual knowledge

· Job-related technical knowledge

· Quality of work

· Problem-solving abilities

· Oral communication skills

· Written communication skills

· Computer skills

· Overall job preparation

The employers also rated the preparedness of Sinclair Accounting graduates relative to that of non-Sinclair-trained graduates working in similar positions as 100% positive.


Because of limited responses to surveys conducted by Sinclair’s RAR department, we feel is it appropriate to consider anecdotal evidence of graduate performance on the job.  Employers who have hired our students come back as repeat customers, which is an indicator of our graduates’ performance. For example, the regional accounting firm of Brady Ware & Company hired two of our graduates in the Fall of 15 due to success with past students. We are also working with Clark Schaefer Hackett and Brixey & Myer to place additional students.  On the transfer side, Franklin University actively seeks our majors and is complimentary of their preparedness.

C. Evidence of the cost-effectiveness of the department/program

What is the department doing to manage costs?  What additional efforts could be made to control costs?  What factors drive the costs for the department, and how does that influence how resources are allocated?  What has the Average Class Size been for the department since the last Program Review, and what are steps that the department could take to increase Average Class Size?  Has the department experienced any challenges in following the Two-Year Course Planning Guide?
The data regarding the combined department’s cost per FTE is given below:
	Cost per FTE 
	2011
	2012
	2013
	2014
	2015
	Projection

2016

	Accounting
	$2,393
	$2,564
	$3,233
	$3,129
	$2,922
	$3,200

	Economics/Finance
	$2,671
	$2,732
	$3,311
	$2,841
	$2,944
	$2,527

	Division
	unknown
	$3,479
	$3,787
	$3,588
	$3,967
	$4,005


Both the Accounting and Economics departments’ actual cost per FTE is significantly below that of its division for each of the past four years and is projected to remain so for the current academic year. 
	Average Class Size - Accounting 

	 
	09-10
	10-11 
	11-12
	12-13
	13-14
	14-15 

	Dayton Campus - Principles classes
	23.90
	23.62
	23.48
	21.22
	20.25
	19.91

	Other Campuses – Principles classes
	15.50
	13.95
	13.68
	15.5
	14.47
	15.40

	Online - Principles classes
	22.00
	23.97
	20.53
	20.25
	19.72
	20.07

	Upper Level Classes 
	15.89
	20.19
	19.29
	21.23
	16.14
	15.71

	Total 
	19.69
	21.26
	20.16
	20.32
	18.41
	17.97

	
	
	
	
	
	
	

	Average Class Size - Economics 

	

	 
	09-10
	10-11
	11-12
	12-13
	13-14
	14-15

	Dayton Campus - Principles classes
	22.84
	23.96
	23.67
	21.71
	21.83
	25.28

	Other Campuses – Principles classes
	14.13
	15.22
	17.63
	15.58
	12.33
	16.06

	Online – Principles classes
	21.56
	21.29
	22.05
	22.64
	21.06
	22.14

	 Total 
	21.69
	22.20
	22.56
	21.07
	19.82
	22.37

	
	
	
	
	
	
	


One of the factors contributing to the department’s cost effectiveness is that most of our courses require no special equipment or supplies. Any required software used for instructional purposes is provided by the textbook publishers or is available on campus in the open labs. With the exception of the computer-based courses, ACC 1100 and ACC 1510, all other courses can be held in a standard classroom.
Another factor which has positively affected accounting’s cost per FTE has been the retirement/departure of five full-time faculty (Ken Kimble, Mary Beth Govan, Lewis Woodruff, James Shimko, John Brotbeck) with three of those positions being filled. As a result, full-time faculty salaries (the largest single budget item) are lower than they were prior to these retirements.

Section V:  Department/Program Status and Goals

A. List the department’s/program’s strengths, weaknesses, opportunities, and threats (SWOT analysis).
Strengths:

Accounting/Economics Principles Courses:

(Note: ACC 1100, ACC 1210, ACC 1220, ECO 2160 & ECO 2180 comprise this group)

1. Transfer Assurance Guide (TAG) approved, as appropriate (ACC 1100 is not designed to be a TAG course)
2. Integrated on-line homework which provides immediate feedback

3. Small class sizes in comparison to four-year programs

4. Student flexibility in scheduling with multiple day and evening sections, an online option for all courses and hybrid option for ECO classes
Accounting Program:

1. Faculty with practical experience in field

2. Licenses and professional designations held by all faculty members

3. Small class sizes in comparison to four-year programs

4. Program meets Ohio CPA exam education requirements

5. Proven success of graduates passing the CPA exam and earning that prestigious designation

6. Curriculum that is continuously updated as faculty participate in continuing professional education to maintain their professional certifications
7. Faculty membership and participation in professional organizations to maintain industry contacts
Weaknesses:


Basic Principles Courses:
1. ACC 1210 and ECO 2160 low retention/success rate

2. On-line success rate lower than classroom


Accounting Program:
1. Limited Co-Op/Internship opportunities

2. Job placement activities not systematic

3. Small number of majors in the program leads to limited offerings of required upper-level courses
Opportunities:



Basic Principles Courses:
1. Expand department’s participation in College Credit Plus and Tech Prep
2. Exploration of new technologies to be utilized in the classroom and web courses

3. Develop a hybrid course for ACC 1210 to improve retention

Accounting Program:

1. Continue to strengthen collection of data regarding student success in meeting program outcomes
2. Add QuickBooks software to the curriculum beyond ACC 1100
3. Monitor and evaluate new technologies used in the accounting profession for inclusion in our courses 

4. Explore opportunities for new certificate programs in light of state funding model
Threats:

Basic Principles Courses and Accounting Program:

1. Other institutions competing for College Credit Plus enrollment
2. Potential rework of curriculum due to accounting changes as governing bodies move to more global standards
3. College-wide budgetary pressures impacting department resources

B. List noteworthy innovations in instruction, curriculum and student learning over the last five years (including student awards, faculty awards, etc.).
1. ACC 1100:  The ACC 1100 course was developed to meet the needs of students earning AAS degrees in business areas outside of accounting. This course is based around QuickBooks, a leading software package for small businesses. This course is a new and innovative approach to give non-accountants a practical understanding of the accounting information they must collect to manage a small business.
2. ECO 2160 and 2180 Hybrid Courses:  In response to the low success rates in the principles of economics courses, Jeff Vance participated in the Sloan-C Hybrid Course Development Certificate Program. This intensive program reviewed best practices in developing a course that combines in-class and online learning. Jeff used the knowledge gained to build hybrid economics courses for Sinclair. Data on hybrid success rates was included in Section 1 of this report. During the last two years, success rates in the hybrid courses have been higher than both traditional in-class and online sections.
3. ACC 1210 and ACC 1220 Online:  During the past five years, we have made significant improvements in resources provided in these courses. For example, these courses now include guided examples which walk students through how to solve an accounting problem step-by-step. For ACC 1210, we developed online exam review sessions using Adobe software. Based on the positive feedback received regarding this exam review resource, we will be developing similar exam reviews for the ACC 1220 online course. For ACC 1220, we developed a Financial Statement project which allows students to work with real world financial data. This project reinforces principles of financial analysis such as ratio analysis and an introduction to reading footnotes to financial statements.
4. ACC 1510:  This new semester course, Computerized Accounting, provides students with experience in completing accounting functions in both Excel and Sage 50 General Ledger software. The department developed a capstone assignment that incorporates both software packages to simulate accounting functions in a small business environment.

5. ACC 2101:  In this course, students complete a practice set to review and reinforce accounting principles concepts, the flow of accounting systems, data and time management, and payroll accounting. Publisher materials had been discontinued, therefore Sinclair accounting faculty developed a practice set in-house tailored specifically to the needs of our students.

6. ACC 2322:  The department is currently implementing revisions to the curriculum in the Advanced Taxation course. The goal of these revisions is to better prepare students for the CPA and Enrolled Agent examinations.

7. ACC/ECO Open Labs:  During the past two years, the department has staffed an ACC & ECO open lab once per week. Full-time faculty staff these labs on a volunteer basis. 

8. Technology:  Both departments have improved on the technology integrated into their courses. The economics and accounting principles courses require students to use computerized homework managers. Not only do students receive immediate feedback on their work, but they also are motivated to do more of their homework. As a general rule, the more students practice the concepts, the more successful they tend to be. In the past five years, the ACC department has changed to software offered by McGraw Hill publishers. This software provides an adaptive learning approach to meet student needs. It also allows grades to be imported into elearn. This is a convenience to instructors but it also improves accuracy for the student since input errors are eliminated.
9. Student Awards:  Our students have received recognition from a variety of professional organizations.

· In the Spring of 11, Sinclair Accounting student Aart W. den Hoed III outperformed students from five Ohio universities to win a $4,200 scholarship from the Ohio CPA (Certified Public Accountant) Foundation. The competition required candidates to answer questions for a panel of eight judges. Aart bested students from the University of Dayton, Xavier University, Case Western Reserve University, Ashland University, and Franklin University to win the top scholarship. 

· In the Spring of 13, Accounting student Jessica Lai won a $1,000 scholarship in a national competition sponsored by Kappa Beta Delta, the International Honor Society for ACBSP, our external accrediting body.
· In the Spring of 13, Accounting student Matt Cole was awarded a Becker CPA Review scholarship from the Ohio Society of CPA’s valued at $3,300 based on a statewide competition.

· In the years 2011 - 2014, the Dayton Chapter of the Institute of Management Accountants recognized an Outstanding Student from Sinclair. Our award winners were Edward McClain (2011), Debora Caden (2012), Yanling Tang (2013) and Erin Studebaker (2014).

· Our students have also been successful in completing both the CPA and Enrolled Agent examinations. 
10. Faculty Awards:  In 2013, Ribbi Daoud was awarded the John and Suanne Roueche Teaching Excellence Award (formerly NISOD Teaching Excellence Award). This is the college’s highest recognition for outstanding teaching.
11. If one only looks at the Accounting curriculum course list, it would seem that our curriculum is static because the course list doesn’t change. Nationally, accounting is a standard curriculum. However, the content of our upper level accounting courses are continually being revised to reflect changes in accounting standards, the Internal Revenue Code, and new editions of software applications.

C. What are the department’s/program’s goals and rationale for expanding and improving student learning, including new courses, programs, delivery formats and locations?  Please note that the department goals listed in this section will be reviewed for progress on Annual Updates and in your next Program Review.
Upper-level accounting courses are offered only on the main campus in face-to-face classes. Students can earn a degree by attending either during the day, in the evening or in a combination. Due to our limited number of majors, it is not practical to expand our offerings to additional locations and/or formats.

The principles level courses for both accounting and economics are offered in the classroom on the main campus and off-campus sites. They are also offered as web courses every semester. Principles of economics courses are offered on the main campus in a hybrid format. Due to the success with the hybrid format in economics, we believe it would be advantageous to develop a hybrid course for ACC 1210.

The addition of ACC 1100 as a non-TAG accounting option for AAS degree programs should improve the success rate of students completing degrees at Sinclair. The department will be closely monitoring the success rates of ACC 1100 as the new web format is launched in Spring 16.

There are no plans to change the upper level courses required in the career degree. As was previously discussed, accounting is a standard curriculum. However, we are continually revising the content of classes. For example, new accounting rules regarding when businesses record revenue and how that revenue is measured have been finalized and will become effective in the next couple of years. The new rules are part of a long-term process of bringing unity in US and global accounting standards. We will need to rework the curriculum in our current courses to address the changes in revenue recognition. Tax laws are also constantly changing and software is continuously being updated. These outside forces keep us in a constant state of curriculum development.

One area we plan on investigating is the market for new short term certificates. We currently offer a Tax Certificate. Based on input from our advisory committee, we will be evaluating potential new certificates such as Internal Systems Auditing which could lead to a CISA (Certified Information Systems Auditor) certification.
D. What resources and other assistance are needed to accomplish the department’s/program’s goals?
Retention in accounting and economics principles level classes continues to be a concern for the department. Adding ACC 1100 was one strategy aimed at enhancing other business departments’ degree completions and is currently included in 12 degree programs. The ACC 1100 class revolves around QuickBooks software. As more students take the course, especially in an online setting, students will need support to handle technical issues related to installing QuickBooks and getting it to function properly on their personal computers. While accounting faculty can be experts as end-users of the QuickBooks program, we are not technical experts in the underlying hardware and software. Some student software does not include free technical help. If we are requiring students to use software to complete course work, then Sinclair needs to provide students with access to technical help. Without this assistance, we could see student success suffer.

As we work to implement a hybrid version of ACC 1210, we need instructional design support for web based learning materials.

A long-standing view of the department has been the need for an accounting and economics resource lab that is effectively staffed with personnel qualified to assist at-risk students. Last year, we staffed such a lab with faculty volunteers for a couple of hours one afternoon per week. Students find this lab valuable, but the availability is too limited. With a declining number of full-time faculty in the department as retirees are not replaced, full-time faculty cannot be stretched thinner. We need additional financial resources to staff the lab with qualified personnel, such as adjunct faculty, and a room with computers with flexible scheduling availability.

Section VI:  Appendices: Supporting Documentation

Appendix A:
Program Review Data Set
Appendix B:
Accounting and Economics Departments Environmental Scans

Appendix C:
Course List and Curriculum Requirements

Appendix D:
List of Department Members and Contributions

Appendix E:
Students Licensed as CPAs
Appendix F:
RAR Survey Data
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