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Department/Program Review

Self-Study Report
2008 - 2009
Department:   Accounting, Economics, and Finance
Program:   AAS Accounting
Section I:  Overview of Department

a.
Mission of the department and its programs(s)


What is the purpose of the department and its programs?  What publics does the department serve through its instructional programs? What positive changes in students, the community and/or disciplines/professions is the department striving to effect?
The purpose of the Accounting, Economics, and Financial Management Department is twofold. Ninty percent of our enrollment is in service classes at the principles level in economics and accounting to support Sinclair business degrees and the university parallel transfer program (the Associate of Science in Business Administration).  Principles of economics also serves as a general education requirement for other divisions. (See Appendix A - Fig 1)
Our other mission, to provide professional education by equipping student stakeholders with the necessary skills to enter accounting and other business professions, is equally important. To that end, we offer an Associate of Applied Science in Accounting, geared towards students seeking immediate employment in the accounting profession, and a short term Tax Practitioner certificate.  Historically, our career classes have served a much smaller group of students but, as our geographic region continues to experience growing unemployment,  we believe this part of our program will grow. 
The principal publics served are student stakeholders and business industry employers who benefit from competent employees.  Our program’s students are employed in various fields such as public, private industry, not‑for‑profit and governmental accounting.  While our students are employed in organizations of all sizes, a majority work in small and medium sized businesses.  We also serve needs of the community at large.   Some students enroll in courses such as Personal Finance (FIN 245) and Federal Taxes I (ACC 221) for personal interest.   In addition to meeting the community’s educational needs, we offer a service learning opportunity though the Volunteer Income Tax Assistance (VITA) program.
While the degree program emphasizes technical skills necessary for employment, it also stresses both ethics in general and as it relates to professional responsibility.  Accounting students are required to demonstrate general education competencies, especially critical thinking and problem solving skills.  The program also provides opportunities for students to develop their communication and team building skills. 
We currently offer coursework to allow students to meet the educational requirements of the CPA exam, and are currently exploring the possibility of offering review classes to students already qualified to sit for the CPA exam.  
b.
Description of the self-study process


Briefly describe the process the department followed to examine its status and prepare for this review. What were the strengths of the process, and what would the department do differently in its next five-year review?
All members of the department contributed to the self study process.  We began the process during the Fall Conference where we divided the members into one of two committees.  One group addressed the problem of low success rate in the accounting and economics principles courses;  the other focused directly authoring on the the self-study report.  During fall quarter each group met bi-weekly.  Periodically the entire department met as a whole to review the status of the individual committees.  Also, early in the fall, members of the economics and accounting departments met separately with Research and Reporting (RAR) to complete the two enviromental scans.  Various sections of the self-study were written by individual members of the committee and then the committee as a whole  reviewed the final document.  The benefit of this process was to encourage communication among department members regarding departmental issues and/or concerns.  In the future, we will be group-authoring the Program/Department Annual Update to foster this communication.   
Finally, perhaps the best outcome from this self-study process has been our ability to understand what questions to ask and where to find the appropriate data to help answer those questions. Our ability to continue to gather this same data and to track changes over time will allow us to be much more responsive to future challenges.
Section II: Overview of Program
a.
Analysis of Environmental Factors


This analysis, initially developed in a collaborative meeting between RAR and the department chairperson, provides important background on the environmental factors surrounding the program.  Department chairpersons and faculty members have an opportunity to revise and refine the analysis as part of the self-study process. 
The department and its program influence stakeholders in three categories.

· Students, who represent the largest group, fall into two major categories – introductory level students and those enrolled the career accounting program courses.

· The general Sinclair College Community is affected when faculty members serve on college committees and students are hired as employees.  The department also sponsors a VITA site which provides tax preparation for employees.

· The external stakeholders are employers, co-op and internships sponsors, bachelor degree institutions, and any agency that requires individuals with accounting skills.

Many different organizations have an impact upon the courses we offer:
· Ohio Board of Regents that oversees the Transfer Assurance Guide (TAG) of the State of Ohio influences the accounting and economics principles course curriculum. 
· ACBSP divisional accreditation influences curriculum and faculty credential requirements.
· The Internal Revenue Service, Financial Accounting Standards Board, International Accounting Standards Board, and Accountancy Board of Ohio influence curriculum. 
· Professional organizations such as the American Accounting Association, the American Institute of CPAs, the Ohio Society of CPAs, the National Association of Tax Preparers (NATP), and Teachers of Accounting in Two Year Colleges (TACTYC) also impact curriculum.
(The detail of the environmental scan is presented in Appendix B for Accounting (Fig 1) and Economics (Fig 2) programs.)
b.
Statement of program learning outcomes and linkage to courses


(See Appendix C and Appendix D for details)
c.
Admission requirements


List any admission requirements specific to the department/program. How well have these requirements served the goals of the department/program?  Are any changes in these requirements anticipated?  If so, what is the rationale for these changes?

The admission requirement for the Accounting program is the same admission to Sinclair Community College.  Sinclair’s open enrollment policy allows easier access to upper-level accounting classes than other local colleges. 
Section III: Student Learning

a.
Evidence of student mastery of general education competencies


What evidence does the department/program have regarding students’ proficiency in general education competencies?  Based on this evidence, how well are students mastering and applying general education competencies in the program?
The accounting and economics principles courses, given the nature of the course requirements, lend themselves best as forums to demonstrate critical thinking and problem solving skills.  Even at the principles level, it is almost impossible to succeed in these courses by just memorizing information and giving it back on a test. Both subject areas require students to apply general concepts to specific situations like debits and credits in accounting, and opportunity cost measurement in economics. Critical problem analysis and problem solving skills are stressed in both accounting and economics courses.  
The accounting curriculum is standard across post-secondary institutions.  College-level accounting curriculum always include courses in accounting principles, intermediate accounting, cost/managerial accounting, taxes, auditing and accounting systems.  The American Accounting Association (AAA) and the American Institute of CPAs (AICPA) also influence the curriculum of the program.  As a result, these are technical courses that are, content heavy.  However, accountants must be able to think critically, behave ethically and communicate effectively.  We do rely on the English and communication program requirements to address the general education competencies. Our students are required to work in teams in Management 255 and Marketing 201.  That being said, even though there isn’t much room for non-technical assignments, we have incorporated general education requirements into the upper level accounting courses 

Communication: Written and Oral: Intermediate Accounting II (ACC 202), Auditing Theory & Practice (ACC 235), and Cost Accounting II (ACC 212) require students to write memos communicating recommendations based upon fact patterns or explaining technical accounting issues.  Auditing Theory & Practice (ACC 235) also requires a paper dealing with general ethics and professional responsibilities.  Part of the Federal Taxes II (ACC 222) curriculum requires students to put together a portfolio which includes career objectives and an action plan, a resume, and a job interview outline.
Critical Thinking and Problem Solving: Accounting, by its very nature, requires critical thinking and problem solving.  The final projects in Intermediate Accounting III (ACC 203) and Cost Accounting II (ACC 212), which are comprehensive over the course sequences, require that students apply general concepts to new situations.  Additionally, in the first quarter of Intermediate Accounting I (ACC 201), student work through a simulation (practice set) which requires they walk into a previously unknown company, learn its procedures and complete the accounting for the remainder of the year.  Auditing, unlike other accounting courses, is not a “numbers” course.  Rather, it’s a concepts course where students are required to apply general audit objectives and theories such as audit risk to analyze unique situations since no two companies will ever be the same.  Students either analyze a case or work through a simulation where they develop an audit program.  In Federal Taxes I (ACC 221) and Federal Taxes II (ACC 222), students are required to take a fact pattern, determine the relevant issues and prepare the required federal tax returns. In Principles of Macroeconomics (ECO 216) students are presented with fact-based statistical information and asked to identify appropriate fiscal and/or monetary policy actions that could be undertaken to positively impact the relevant macroeconomic outcome. In Principles of Microeconomics (ECO 218) students are required to analyze hypothetical data at the company level using the tools developed for production and costs analysis to achieve the desired profit-maximizing outcome. Additionally in this course, students are expected to articulate the negative macroeconomic impact of excessive market power possessed by a single firm.
Computer and Information Literacy Skills:  Accounting, as a profession, was one of the first professions to adopt computers as an integral tool.  For the past 20 years, the career program has had two unique courses that require the students to demonstrate, hands-on, advanced spreadsheet skills and the ability to use an integrated accounting systems package.  In Intermediate Accounting II (ACC 202), Intermediate Accounting III (ACC 203), Cost Accounting I (ACC 211), and Cost Accounting II (ACC 212), the students are required to design and implement spreadsheets and the students prepare tax returns in the federal tax courses using tax software. Students use Microsoft Word to write memos.  
Values, Citizenship and Community:  As mentioned above, our program requires students to address ethical issues.  Professional responsibilities, and the consequences if those responsibilities are not met, are addressed in all the upper level courses in addition to the formal ethics assignment in the Auditing Theory & Practice (ACC 235) course.  The value of being an informed voter is stressed in both principles of economics courses (ECO 216 and ECO 218). Sinclair is also an official VITA site (Volunteer Income Tax Assistance).  Students are given the opportunity for a service learning experience through this program. 
At present, while we have integrated general education throughout our curriculum, we do not have systematic tool(s) for gathering information, measuring, and documenting how successful we have been in meeting those objectives.  Most of our evidence is anecdotal. 
b.
Evidence of student achievement in the learning outcomes for the program


What evidence does the department/program have regarding students’ proficiency in the learning outcomes for the program?  Based on this evidence, how well are students mastering and applying the learning outcomes?  Based on the department’s self-study, are there any planned changes in program learning outcomes?
Rather than having a single capstone course at the end of the accounting program, summative assessment is completed at multiple points throughout the program.  Most of our assessment occurs during the final course of the three main course sequences which are all required for graduation.  Students are assessed using a variety of methods such as simulations, case studies, and writing assignments.  A part of each assessment requires the use of computers and emphasizes teamwork. The courses in which these assessments take place are Intermediate Accounting III (ACC 203), Cost Accounting II (ACC 212), and Federal Taxes II (ACC 222).  Assessment in the tax certificate occurs in ACC 225 (Professional Tax Preparation).
In Intermediate Accounting (ACC 203), students work through a project which draws upon concepts that are cumulative throughout the sequence and prepare the appropriate financial reports.  In Cost Accounting II (ACC 212), students analyze a case study and prepare a memo communication their recommendations which are supported by the appropriate computations. Assessment in Federal Taxes II (ACC 222) requires a unique portfolio that requires students to complete various projects such as preparing individual and corporate tax returns.  For the Tax Practitioner Certificate, students participate in the Volunteer Income Tax Assistance (VITA) program as a requirement of ACC 225).  
At present, we collect data through various assessment projects throughout our program and we have made adjustments to the curriculum when warranted.  For example, the curriculum of Personal Computer Applications in Accounting (ACC 125), a prerequisite for Intermediate Accounting I (ACC 201), was revised to include a review of the basic accounting processes when a pretest for ACC 201 indicated a consistent fundamental weakness.  Similarly, students are now required to prepare more financial statements in the Intermediate Accounting sequence after a series of summative assessments in Intermediate Accounting III (ACC 203).  What we do not have are systematic tool(s) for measuring and documenting how successful we have been in meeting those objectives.  Most of our evidence is anecdotal. 

c.
Evidence of student demand for the program


How has/is student demand for the program changing?  Why?  Should the department take steps to increase the demand?  Decrease the demand? Eliminate the program?   What is the likely future demand for this program and why?
The accounting and economics principles classes account for 90 percent of the total enrollment of the combined departments.  Demand for these courses is driven by the fact that they are required for graduation in all business program degrees and they are part of the core business courses in the University Parallel (Transfer) program’s Associate of Science Degree and the Transfer Module.
Demand for the accounting career program varies from year to year.  Degree completions have averaged about 19 students per year over the last five years but that statistic is not necessarily the best indication of our program demand.  Total annual enrollments in the non-principles courses offered by the accounting department have averaged just over 600 students per year over the last five years. The lowest annual enrollment was in the 2004-05 academic year (536) and it has risen since then to a five-year high last year of 680.  This was a 16 per cent increase over the previous year.  (The detail of the data can be found in Appendix A. Fig 2)  Current year’s headcount of 478 students through winter quarter appear to be on tract to equal or exceed last year’s enrollment.

The main reason for this disconnect is that many of the students enrolled in the career program courses are not here to earn a degree. Often our students already have at least a Bachelor’s degree and they are taking our courses to further their current business career or to change fields. Some students may take only a course or two while others will take all the courses in the program. A large number of our students have a goal of meeting the education requirement to sit for the CPA exam even if they ultimately do not take the test.  From this standpoint, we serve a unique role in the community.  Many of our students could go to Wright State University or the University of Dayton to meet the same needs.  But Sinclair’s tuition is far less expensive than either institutions and our open enrollment policy allows for easier access.  Some of the enrollment in Federal Taxes I (ACC 221) comes from individuals who want to better understand their personal tax returns. 
If past history is any predictor of the future, we are expecting an increased demand for our program and its courses.  Accounting is generally accepted as a “recession proof” career. Demand for accountants is often stronger when the economy is poor because businesses want to closely control costs.  On the other side of the issue is the local economy.  Unemployment has been high and it’s being exacerbated by the closing of the General Motors plant(s). DHL’s closing of its Wilmington operations may also affect us. We are expecting enrollment to continue to grow in the next few years as some of these displaced workers look to us for retraining.
d.
Evidence of program quality from external sources (e.g., advisory committees, accrediting agencies, etc.)


What evidence does the department have about evaluations or perceptions of department/program quality from sources outside the department?  In addition to off-campus sources, include perceptions of quality by other departments/programs on campus where those departments are consumers of the instruction offered by the department.

The satisfaction of our current students and graduates is the strongest evidence of our program’s quality.  We are consistently highly-rated by both groups for providing quality instruction with challenging courses taught by knowledgeable instructors who are willing to help. Our students appreciate that we have small classes and that they are treated with respect.  In the Current Student surveys for the past 10 years, on a scale of 1 to 5, our accounting program students have rated the quality of their experience here at 4.6.   (The details of the Point of Graduation and Current Student Surveys are in Appendix A. - Fig 3 and Fig 4)
The accounting program does not have its own outside accreditation body, but the entire business division went through a successful re-accreditation in the fall of 2008 by the Association of Collegiate Business Schools and Programs (ACBSP).  During this process, our program curriculum, our program outcomes and assessment components, as well as our full and adjunct faculty credentials underwent scrutiny.

At the principles level, both the accounting and economics courses have been TAG approved.  These same courses are accepted alternatives for the prerequisite courses required by non-business student’s entering Wright State University’s and the University of Dayton’s MBA programs.   Currently, Wright State’s Master of Accountancy program will also permit non-business students entering their program to take many of our upper-level courses such as Intermediate and Cost Accounting to meet their undergraduate accounting requirements instead of requiring that these classes be taken at Wright State.

One of the strongest pieces of evidence regarding the strength of our career program is the success of former students who take the CPA exam.  While the number of students who take the exam is not large, the students who attempt the exam are consistently successful seemingly indicating that our curriculum is industry appropriate and our standards are rigorous.  Tracking these students can be a challenge.  We do hear directly from some students when they pass the exam.  The Board of Accountancy also maintains a data base that we can research but they only track Ohio licensees under their current names.  (A partial list of former students who are CPA’s is listed in Appendix G.)

Finally, our business division fared well in a 2008 employer survey of the 2006-2007 graduates.  While the respondents ranked the Business & Public Services Division graduates well in all areas, over 90% of the respondents ranked new graduates as either “good” or “very good” in areas such as job-related conceptual knowledge (91.7%), quality of work (95.8%), the ability to think logically (91.7%), computer skills (100%) and data gathering skills (91.7%), and overall job preparation (91.7%).. Unfortunately the data is not available at the department level.   (The details of this survey are part of the department data set presented in Appendix A. – Fig 5)
   e.
Evidence of the placement/transfer of graduates


What evidence does the department/program have regarding the extent to which its students transfer to other institutions?  How well do students from the department/program perform once they have transferred? What evidence does the department have regarding the rate of employment of its graduates?  How well do the graduates perform once employed?

As previously mentioned, the large majority of our enrollment is in service classes at the principles level in economics, and accounting. We can not track transfer at the individual course level.  But, these courses are part of the university parallel transfer program.  So we are able to track the transfer rate of students who declare them selves as seeking the transfer degree, an Associate of Science in Business Administration. That information is as follows:

	
	Fall 2003
	Fall 2004
	Fall 2005
	Fall 2006
	Fall 2007

	New Students
	107
	101
	99
	113
	117

	Transfers
	45
	33
	22
	10
	2

	Transfer Percent
	42.1%
	32.7%
	22.2%
	8.8%
	1.7%


The later years are lower because these students are yet to transfer to other institutions.


We suspect that that number is probably low.  Our data tracks only those students who start in the fall quarter, and declare themselves as transfer program degree-seeking.  We know that not all students who transfer actually identify themselves as such so data about them falls through the cracks..
Some students in our career program do elect to transfer to a four-year school even though the program is not designed as a transfer program.  As is fairly common, most “traditional” four-year programs do not accept our upper-level credits.  If a student does transfer, it will likely be to a smaller school such as Franklin University or the University of Urbana.


Most of our students will seek some sort of employment upon graduation.  While many graduates look for accounting positions, some view an accounting degree as a good degree to gain entry into a business.  According to the results of the technical graduate survey, from 2002-03 through 2005-06, on average 94% of the graduates were currently employed at the time of the survey, and of those, 76% were employed in accounting.  (The details of this survey is in Appendix A. – Fig 6)
f.
Evidence of the cost-effectiveness of the department/program


How does the department/program characterize its cost-effectiveness?  What would enhance the cost-effectiveness of the department/program?  Are there considerations in the cost-effectiveness of the department/program that are unique to the discipline or its methods of instruction?
The data regarding the combined department’s cost per FTE is given below:

	Cost per FTE 
	2003-04
	2004-05
	2005-06
	2006-07
	2007-08
	Projection

2008-09

	Accounting
	2,658
	2,807
	3,076
	3,017
	2,620
	2,987

	Economics/Finance
	2,215
	2,394
	3,408
	2,854
	2,409
	2,441

	Division
	3,799
	4,087
	4,411
	4,177
	3,988
	4,097


Both the Accounting and Economics departments’ actual cost per FTE is significantly below that of its division for each of the past five years and is projected to remain so for the current academic year.  
	Average Class Size - Accounting 

	 
	03-04
	04-05
	05-06
	06-07
	07-08
	08-09

	 Campus - Principles 
	22.2
	23.0
	21.6
	20.5
	21.8
	20.8

	 Off Campus - Prin
	11.2
	14.0
	8.9
	13.5
	11.7
	11.3

	 Upper Level Classes 
	14.3
	12.9
	13.7
	14.2
	15.6
	15.9

	Total 
	19.9
	21.0
	19.5
	18.5
	18.4
	17.7

	Projection
	20.1
	20.8
	20.5
	19.9
	19.9
	20.0

	Average Class Size - Economics 

	 
	03-04
	04-05
	05-06
	06-07
	07-08
	08-09

	 Campus - Principles 
	21.7
	21.1
	16.0
	20.0
	21.6
	22.2

	 Off Campus - Prin
	
	
	
	12.0
	12.0
	9.7

	 Total 
	21.7
	21.1
	16.0
	19.9
	21.4
	21.2

	Projection
	23.3
	20.8
	21.0
	17.4
	17.4
	20.3


Furthermore, average class size for those courses controlled by the department has usually been over projection.  (See below)

One of the factors contributing to the department’s cost effectiveness is that most of our courses require no special equipment or supplies. Any required software is used for instructional purposes is provided by the textbook publishers or is available on campus in the open labs.  With the exception of the computer based courses, the course can be held in a standard classroom. 
Another factor which has positively affected accounting’s cost per FTE has been the retirement of Bill Hoover (March 2006) and Bob Reas (June 2007).  Both Bill and Bob were full professors with over 35 years tenure and their compensation reflected this.  While John Brotbeck transferred into the department effective Fall 2008, the other position has not been filled.  As a result full-time faculty salaries (the largest single budget item) are lower than they were prior to their retirements.
Section IV: Department/Program Status and Goals
a.
List the department’s/program’s strengths, weaknesses and opportunities

Strengths:

Accounting/Economics Principles Courses:
(Note: ACC 121, ACC 122, ECO 216 & ECO 218 comprise this group)
1. Transfer Assurance Guide (TAG) approved

2. Integrated on-line homework-immediate feedback
3. Small class sizes in comparison to four-year programs
Accounting Program:

1. Faculty with practical experience in field
2. Program meets Ohio CPA exam education requirements
3. Small class sizes in comparison to four-year programs
4. Faculty membership and participation in professional organizations
5. Licenses and professional designations held by faculty members
Weaknesses:

Basic Principles Courses:
1. ACC 121 and ECO 216 low retention/success rate

2. On-line success rate lower than classroom


Accounting Program:
1. Limited Co-Op/Internship opportunities

2. Job placement activities not systematic

3. Timing of required non-principles course offerings limited

Opportunities:


Basic Principles Courses:
1. Change curriculum to semesters may have a positive impact on courses

2. Expand department’s presence at local high schools

3. Promote tutoring and open-lab opportunities

4. Exploration of new technologies to be utilized in the classroom and web courses

5. Increased enrollments due to University System of Ohio emphasis on four-year degree completion 

6. Hybrid courses to improve retention

Accounting Program:
1. Review course scheduling in light of changing community needs due to projected unemployment rate

2. The development of a self assessment program instrument for students

3. Quarter to semester change encouraging review of program curriculum

4. More systematic collection of data regarding student success meeting program outcomes (e.g. internships and assessments)

Threats:

Basic Principles Courses and Accounting Program:

1. National Association of State Boards of Accountancy (NASBA) proposal to require a masters-level degree to set for the CPA exam

2. Elimination of TAG program
b. Describe the status of the department’s/program’s work on any issues or recommendations that surfaced in the last department review.
This is the department’s first self-study so there are no prior recommendations. 
c. Based on feedback from environmental scans, community needs assessment, advisory committees, accrediting agencies, Student Services, and other sources external to the department, how well is the department responding to the (1) current and (2) emerging needs of the community? The college?
Our department is responding well to the current needs of the community and the college by offering low-cost, high quality principles courses that will transfer to any public institution in the State of Ohio.
These courses are scheduled at the convenience of the community.  Our classes are not only on main campus, but at the satellite campuses and the area high schools as well as Wright Patterson AFB and the Dayton Correctional Institution.  In the past five years we have expanded our course locations to meet the College’s mission and we will continue to support those efforts.

We offer courses in both traditional classroom and web formats at the principles level and, where appropriate, at the non-principles level courses.  We are exploring the idea of offering hybrid (half traditional classroom and half web) courses at the principles level to improve success rates.
Graduates of the career program courses acquire skills that are consistent with the needs of the Dayton-area job market.
Our open enrollment policy allows anyone needing to expand or upgrade their accounting skills easy access to advanced level courses.  We will explore the possibility of expanding our upper-level course offerings if future demand warrants it.
Our Payroll Accounting course (ACC 216) was developed to meet the demands of emerging complexity of the payroll function at the request of the local chapter of the American Payroll Association. 
We sponsor a VITA site to provide tax preparation for the community on a pro bono basis.  

Finally, we are exploring the feasibility of developing a CPA exam review course.  There are several for-profit organizations that offer this type of program, but the fees are always very expensive.  If the program is structured as actual courses, students would only need to pay Sinclair’s tuition rate and purchase materials.
d.
List noteworthy innovations in instruction, curriculum and student learning over the last five years
Both departments have integrated more technology into their courses. The economics and accounting principles courses require students to use computerized homework managers.  Not only do students receive immediate feedback on their work, but they also seem to be more interested in doing more of their homework.  As a general rule, the more students practice the concepts, the more successful they tend to be.

Poor retention has been a perennial problem in ACC 111, the first of the accounting principles courses.  Beginning with Fall 2006, we revised the accounting principles classes taking them from a three course (three credit hour) sequence (ACC 111, 112 and 113) to a two course (five credit hour) sequence (ACC 121 and ACC 122).  We made the change to be compliant with the Transfer Assurance Guide requirements but the change also facilitates the transfer of principles course in and out of Sinclair easier for many students who come from a semester system.  Given the retention history of our principles courses, we made this change with a good deal of trepidation because the five-hour courses are more demanding than the old three-hour courses.  We assumed that our retention rates would drop further.  Much to our surprise, just the opposite has occurred.  The ACC 111 retention rates had been averaging about 48% from the 2004-05 through the 2005-06 academic years.  Since then, retention in ACC 121 has averaged 53%.  We can only posit the reasons for this improvement.  We began requiring that students use the homework management software in all the principles courses and we know that the students are doing more homework than they had been in the past.   The web classes were completely reworked when we changed to the five credit hour courses.  We’ve also speculated that the students may be taking the five credit hour courses more seriously than the three credit hour courses.  Ironically, the retention rates in ACC 112 and ACC 113 which had fluctuated around 70% and 77% respectively, are not that different than that of ACC 122 which has averaged about 75%.  (The detail of our retention data is presented in Appendix A. – Fig 7)
The accounting and economics principles web courses have all been brought into compliance with the Distance Learning Department’s curriculum standards and are currently undergoing review and revision.  Our faculty has made a concerted effort to use the Angel course management software to communicate with students, post homework solutions, supplementary materials, and administer quizzes. The accounting department faculty has converted the textbook’s working papers into a computer format and has posted them online, thus saving the student’s money on their course materials.

After being revised, ACC 121, ACC 122, ECO 216 and ECO 218 all received Transfer Assurance Guide Approval.

If one only looks at the accounting curriculum course list, it would seem that our curriculum is static because the course list doesn’t change. Nationally, accounting is a standard curriculum. However, the content of our upper level accounting courses are continually being revised to reflect changes in accounting standards, the Internal Revenue Code, and new editions of software applications.

We added the short term Tax Practitioner certificate, effective Fall 2005.  Two new courses, Advanced Taxation (ACC 223) and Professional Tax Preparation (ACC 225) were added to the curriculum in support of the certificate.  Professional Tax Preparation (ACC 225) includes required participation in the VITA site, a service learning component. 
e.
What are the department’s/program’s goals and rationale for expanding and improving student learning, including new courses, programs, delivery formats and locations?
Every upper level accounting course is not available in all locations and all formats and it probably is not practical to expand our offerings.  But the principles course for both accounting and economics courses are offered in the in the classroom on main campus and off-campus sites.  They are also offered as a web course every quarter.  We are investigating the concept of hybrid courses for the economic and accounting principles courses.
Retention in Principles of Financial Accounting (ACC 121) and Principles of Macroeconomics (ECO 216) continues to be a concern for the department.  Both courses are in the “Top 45” with retention rates of approximately 53%. Furthermore, a recent report showed a disparity in retention between traditional in-class sections and web sections of all the economics and accounting principles courses of nearly 20%. With the dramatic increase in web section enrollment, this problem needed to be addressed. To that end, last fall the department formed a “Retention Task Force” that implemented short term adjustments and long term solutions.

Short Term (effective Winter 2009)
· Reviewed and changed test and quiz administration policy 
· Implemented optional review sessions prior to testing
Long Term 
· Redesigning the accounting and economics principles web-based courses for Fall 2009 delivery

· Evaluating for use in web courses 
A long-standing view of the department has been the need for an accounting and economics resource lab that is effectively staffed with personnel qualified to assist at-risk students.

There are no plans to change the upper level courses required in the career degree. As was previously discussed, accounting is a standard curriculum.  However, we are continually revising the content of those classes.  One potentially far-reaching issue may be the incorporation of International Financial Accounting Standards (IFRS) into the upper level courses and, potentially, the introductory classes, too. At present, the basic set of accounting rules, called Generally Accepted Accounting Standards (GAAP), has been the backbone of United States accounting since the end of the 1930’s.  There could be significant differences between the two sets of rules. But, at present, we do not know what the new standards in the United States might look like since because the international rules allow for local variations.  If these changes take place, many of our courses will need to be revised.
 f.
What are the department’s goals and rationale for reallocating resources?  Discontinuing courses?
The Financial Management short-term certificate and associate of applied science program were deactivated as of Fall 2008. Historically, the Financial Management program met the needs of locally owned banks, savings associations and credit unions; however, consolidation in the industry resulted in the relocation of many bank headquarters. Meanwhile, the educational expectations of hiring banks have changed substantially. Attempts were made to meet these educational challenges but were not met with success. Entry level bank employees (i.e. “tellers”) must possess sales and customer service competencies. These competencies are indeed developed in the Business Division in other programs. Additionally, in an overwhelming number of financial institutions, a baccalaureate degree is required for branch manager positions. A bank CEO recently told the previous department chair that “we love all of your graduates – we hire your computer, accounting, management, marketing, and many other degree program graduates”. After the remaining majors graduate the program, all but five Finance courses will be deactivated.  Sports Finance (FIN 208), Corporation Finance (FIN 215), and Employee Benefits (FIN 260) are required in other degrees or certificates.  Personal Finance (FIN 245) and Principles of Investments (FIN 246) are popular with the general community, and given the current financial problems, are likely to remain so. All five courses normally qualify as business electives in other programs.
g.
What resources and other assistance are needed to accomplish the department’s/program’s goals?
Retention in Principles of Financial Accounting (ACC 121) and Principles of Macroeconomics (ACC 216) continue to be a concern for the department.  Both the accounting and economics web-based courses are being reviewed and new technologies are being evaluated in an effort to address this issue. The web courses are being revised but, unfortunately, there is a lack of resources that are being devoted to this important project. We, as faculty, are not as expert as the web developers, in working with the Angel courseware and have limited time to devote to it.  Yet we are responsible for the course revisions.  Furthermore, a long-standing view of the department has been the need for an accounting and economics resource lab that is effectively staffed with personnel qualified to assist at-risk students.  A space dedicated to the Accounting and Economics Department is needed for this purpose. This lab should contain computers for student use as well as more traditional classroom components such as whiteboard and storage space for additional printed resources. Additionally, financial resources necessary to staff the lab with qualified personnel will be required. 

The adoption of the International Financial Reporting Standards in Accounting is, potentially, a standards change that could require the entire accounting faculty to “relearn” certain aspects of basic accounting.  We continually deal with changes in standards but rarely does it potentially impact all of our courses, including those at principles level which tend, by their very nature, not to change. The extent of these changes, and the impact, is yet to be determined, but we could be looking substantial retraining of both full-time and adjunct faculty.
We have a final concern that with the retirement of full-time faculty; if not replaced, staffing day courses and upper-level classes will become a challenge.
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