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SSESSMENT PRACTICES AT SIN-

cLAR Community College have

evolved since the early 1980s to
a highly sophisticated set of processes
that begin with the collection, analysis,
and documentation of general education
and program oufcomes data and result in
course and program improvements. A con-
tinuing challenge has been the develop-
ment of new full-time and adjunct faculty
with little or no assessment experience so
that they become full participants in these
critical college processes. A persistent

question from new faculty has been “What
is the difference between assessment and
evaluation?” The confusion is not easily
resolved by referring new faculty to the
literature, for there are still many different
definitions of both terms.

Even if the definitions were aligned,
confusion might not be eradicated.
Language is a funny thing. We all know
what we mean when we are trying to
convey something to others, so why
don’t they always understand us? Why
do messages sometimes get confused?

Some very basic examples can shed
light on the difficulty people have when
communicating. Take the simple word
next. What does it mean when we use
the word next in a sentence? If we are
on a highway, and I tell you, “Take the
next exit,” that’s pretty clear, isn’t it?
Most people would take the first exit
that appears after hearing that directive.
Now I say to you, “T'll pick you up next
Saturday.” Most people will be ready
not on the first Saturday that occurs
after today but on the Saturday after

Table 1. Examples of Assessment and Evaluation from Sinclair Community College

Assessment

A faculty member provides feedback to a student regard-
ing performance on an examination. The student uses that
feedback to study differently in order to improve learning and
performance.

A team of faculty members analyzes examination results
of all students in a course and discovers that 65% of the
students did not demonstrate understanding of an impor-
tant concept. Faculty members investigate possible causes
and plan changes in teaching/learning strategies to improve
student understanding.

A student delivers an oral presentation in class. The fac-
ulty member provides a critique of delivery and content
so that improvements may be made in the student’s subse-
quent presentations.

A faculty member analyzes the results of oral communication
checklists completed for all students in the course section
who delivered oral presentations in class, in order to deter-
mine opportunities for improving teaching and learning.

The class attendance record indicates that a student has
been absent multiple times. The faculty member advises the
student in order to facilitate improved attendance, as studies
suggest that regular class attendance contributes to student
SUCCESS.

Evaluation

A faculty member corrects an examination and assigns a
grade of 82% to a student.

Pop quizzes are given in a class to determine if students
have read sections of the text that cover important concepts.
Simple Pass/Fail grades are assigned and tallied at the end
of the quarter. The quizzes count for 5% of the total course
grade.

A student delivers an oral presentation in class. The faculty
member provides a critique of delivery and content accom-
panied by a grade for the assignment.

A health professions faculty member uses a rating scale to
assign numbers (1-4) that indicate the level of achievement
of clinical criteria based on observation of a student’s per-
formance of patient care.

Points are deducted from a student’s grade for each
class absence, in accordance with a department policy.
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